Survival: Kestral Island
Interdisciplinary Unit

Jeannine Acheson
Ralph Belmonte
Jean Mickle
Julie Zizza

Index
2
Index
3-4
Introduction
5
Rationale
6-7
Scaffolding
8
School/Team/Student Profile
9-12
Team Profile
13
Team Contract
14
Parent Packet
15-16 Engaging Activity
17
Permission Slip
18
Greenhouse
19
Movie Outline
20
Walden Pond
21
Student Cookout
22
Movie Night
23
Movie Invitation
24
Culminating Activity
25-33 Unit Schedule
34
ESR
35-36 Tug of War
37
Negotiation Skills
38
5-square
39-40 Oh Deer
41
Human Knot
42-73 English Literature
74-79 History
80-91 Math
92-104 Science
105-106 Unified Arts
107-109 Accommodations
110-114 Assessments
115
Concept Map

Jean
Jean, Jeannine
Jeannine
Jeannine
Jeannine
Everyone
Julie
Jean
Jeannine
Ralph
Jean
Ralph
Jean
Jean
Jean
Julie, Jeannine
Julie
Jean
Jean
Julie
Jean
Jeannine
Julie
Ralph
Jeannine
Ralph
Jean
Julie
Jean
Jeannine, Jean
Ralph, Julie, Jean
Jean

2

Introduction
The Kestral Island Unit is a full team unit that engages students in learning
different strategies for survival in our world. Students will begin this inquirybased project with a whole team, day-long assembly, during which they will play
video games based on a survival theme and watch the classic survivor film,
“Swiss Family Robinson.”
In Science, students will enter the fascinating world of an ecosystem, and
investigate the interconnectedness among all living things and their dependence
on other living things to survive within the ecosystem and the environment. They
will explore what it means to survive by making connections within their own
world, how to provide for basic survival needs, and the effects on ecosystems if
conservation practices and environmental ethics are not practiced. In Math,
students’ exploration of geometric shapes will include best modes for creating
safe shelters for humans as well as plants and sturdy vehicles for transporting
people and supplies. Students will investigate how to build a durable green
house, estimate how much food would be needed by the school, and finally grow
vegetables for our school lunches.
In Social Studies, students will visit Plimouth Plantation in connection with
their study of the Pilgrims and will look at how they survived in their first year in a
new country. Students will also examine the survivors of the Jamestown colony,
who struggled daily, even hourly, to survive in a strange, sometimes hostile, land.
In Languages Arts, students will explore the Survival theme through literature
and writing. They will begin the unit by reading and presenting skits on the
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classic survivor story, Robinson Crusoe, and will then explore the world of Henry
David Thoreau and his life on Walden Pond. Finally, students will apply the
knowledge they have gained to their own lives and what it means to survive as
adolescents in the 21st century.
Students will incorporate the survival lessons they have learned
throughout the month-long unit into original films that will be shared with the
school community, students’ families and friends, and the public.

A parent packet is attached for your review. Please sign where necessary
and have your student return them to their homeroom. The packet has
permission slips, requests for parental assistance in building the greenhouse and
your invitation to our movie. We hope you enjoy this unit as much as we plan to.
Have your student keep you up to date on the events.
See you at the movies!
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Rationale
The dictionary defines “survival” as the act or fact of surviving, especially
under adverse or unusual circumstances. So, does survival just mean existing
successfully? Living to see another day? Food, water, sleep and safety from the
elements and from predators are among the most basic necessities that human
beings need to survive. Scientists tell us that every living thing on the planet is
interconnected; historians tell us that man has persevered through many
hardships and conquered numerous physical obstacles in order to survive. Man
has survived for millions of years by utilizing strategies such as cooperation and
adaptation and by familiarizing themselves with their environment and how things
work in that environment.
Throughout this unit, students will explore and examine different aspects
of survival and the interrelation among all facets of the Survival theme.
Adolescents growing up in the 21st century likely take their survival for granted.
Therefore, the overarching goal of this unit is for students to gain a basic
understanding of the factors that contribute to human survival, such as
teamwork, adaptation and physical fitness; but also for students to be able to
apply these concepts to their own lives in 2006.
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Scaffolding
Although they will be guided by predetermined criteria provided by the
team teachers, the end-of-unit film projects will be independently conceived,
written, produced, directed and edited by the students. This is a sizeable
undertaking for eighth graders; therefore, specific core subject, exploratory and
ESR activities and habits of mind have been targeted to provide scaffolding for
students’ assignments throughout the unit, as well as for their end-of-unit films.
The core subject lessons, of course, provide fundamental background
knowledge that helps students gain a general understanding of their world and
their place in it. Students will present their interpretations of the results of their
content area inquiries in their end-of-unit films; exploratory subject activities
supplement the information acquired by the students and these additional
findings will be presented in the films as well.
The ESR activities also provide scaffolding for students in a variety of
ways. They reinforce cooperative behavior among students, encourage
negotiation skills, and help students manage the inevitable conflicts that will arise
during the planning and filming of the final projects. These activities also help
students recognize that everyone’s contribution is crucial for the success of the
final project.
Finally, the habits of mind associated with the unit provide necessary
scaffolding and afford students the opportunity to become better, lifelong learners
through their inquiries. Asking good questions, forming hunches, finding patterns
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and keeping focus are just some of the habits of mind that students will develop
throughout the unit and retain for the rest of their lives.
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Survivor: Kestral Island
School/Team/Student Profile
The Triple J & R Middle School is a public school located in the suburbs of
Boston for students in grades six through eight. The Kestral Team, grade eight,
is made up of four teachers, Ms. Acheson (Language Arts), Mr. Belmonte (Social
Studies), Ms. Mickle (Math), and Ms. Zizza (Science) (see attached Team
Teacher Profile sheets). The team also has two special education aides who
divide their time among the classes and assist all students.
The Kestral Team has 96 students in total; this number is broken up into
four classes of 24 students each. There are three English Language Learners
(primary languages: Spanish and Chinese), and eight students with a variety of
learning disabilities, each of whom has an Individual Education Plan.
The Triple J & R Middle School is located on ten acres of land, which
includes a large pond that contains a small island in the center that is accessible
by a sturdy wooden bridge. “Kestral Island” will be the setting for students’ final
film projects for the unit.
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Team Profile
Team Member Name:

Jeannine Acheson

Team Members Address:

13 Bayberry Road
Danvers, MA 01923

Contact Numbers:

(978) 750-4384

Education:

Lesley University, Master’s Degree in Ed
Salem State University, BS in English
Mt. Ida College, Paralegal Assoc degree

Occupation:

Legal Assistant

Hobbies:

Reading, Cross-stitch, Road trips

Personal Information:

Married with two children, ages 15 and 13

Learning Styles:

I am primarily a verbal learner and enjoy working with
others.
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Team Member Name:

Ralph Belmonte

Team Members Address:

14 Huntress Ave
Methuen, MA 01844

Contact Numbers:

(978) 689-7581

Education:

Lesley University, Master’s Degree in Ed
Boston College, BS in History, minor in Ed.

Occupation:

Collector

Hobbies:

Reading and Gardening

Personal Information:

I am a single parent with a 26 year old son.

Learning Styles:

I work best as a hand on learner.
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Team Member Name:

Jean Mickle

Team Members Address:

9 Fuller Lane
Concord, MA 01742

Contact Numbers:

(978) 371-2989 [home]
(978) 201-6367 {cell]

Education:

Lesley University, Master’s Degree in Ed
Fitchburg State College, BS in Early Childhood Education.
Back ground in Banking which includes many bank
specific compliance courses, implementing and training
new software to all staff and developing procedure
manuals.

Occupation:

Book Keeping

Hobbies:

Sewing, crafting, cooking, reading and volunteering in
my community.

Personal Information:

I am a single parent with a 20 year old daughter who is
currently in college. We have lived in the Concord area
all our lives. My daughter is my inspiration.

Learning Styles:

I work best as hands on learner. Show an example of
What needs to be accomplished and I will get it completed.
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Team Member Name:

Julie M. Zizza

Team Members Address:

11 Haymeadow Road
Boxford, MA 01921

Contact Numbers:

(978) 902-6953

Education:

Lesley University, Master’s Degree in Ed
Univ. of Mass, Boston, BS Nursing
Quincy Jr. College. Assoc degree Nursing

Occupation:

RN

Hobbies:

Candle making

Personal Information:
and

Married with three children ages 18, 16, and 13. I grew up
lived in Boston until I married

.
Learning Styles:

I am a visual learner who requires hands on practice
approach.
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Team Contract: Teacher/Parent/Student
Teacher checklist Includes:
Choose at least 4 of the following.
I will be committed to:
____Assist with problems understanding content
____Maintain a safe learning environment
____Assign homework and check for accuracy and completeness
____Be cognizant of the student’s strengths and weaknesses
____Expect high expectations from all students
____Institute ideas, extra work as needed based on each students individual
Needs
____Provide for adequate tutoring times if the student requests

Parent/Significant Other Adult checklist:
____Volunteer for one section of the unit
____Supervise my child’s work assignments/classwork/and homework
____I will expect my child to take responsibility for their own actions, behaviors
____I will notify the teacher of any problems, concerns, issues that my child
Verbalizes
____I will expect my child to perform with at least a C average if that is their best
After putting forth a concerted effort.
____I will expect my child to read every night some form of reading material at
Least 20-30 minutes per day prior to 8:00pm
____I will keep in contact with my child’s teacher as necessary

Student checklist:
____I will work on my assigned class work/review work/homework as instructed
By the teacher
____Accept responsibility for my actions at all times
____I will complete all my assignments as expected from the teacher
(And not agreeing to this does not excuse me from my work)
____Read some form of reading material every day for 20-30 minutes
____I will agree to do my best at school every day
____I will let the teacher know if I am having problems, concerns etc
____I will do the best that I can to succeed and believe in myself at all times
____I will not think less of anyone in class if they are experiencing difficulty
____I will attempt to receive a good grade in this subject area
Suggestions:
______________________________________________________
Teacher Signature:
_________________________________________________
Parent Signature: __________________________________________________
Student Signature: _________________________________________________
Date: ________________________________________________________
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Parent Packet
Attached are the flyers, permission slips and activities
that our class will be involved with for this unit.
Please sign and return all permission slips b next Friday.
If you are able to help with our greenhouse project, please
fill out the time you will be willing to come to school to
assist.
The last page is a calendar of when the students will be
working as a full team.
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Survivor: Kestral Island
Engaging Activity
Students on the Kestral Team will be delighted to find out that in
connection with the unit on Survival, they will begin their exploration of the theme
by playing computer games! Lost in Blue®, by Nintendo, is a basic survival game
that can be hooked up to a laptop computer (through a new gaming system call
the Wii®) for individual or group play. The premise of the game is simple: the
hero (Keith) and heroine (Skye) have been shipwrecked on a deserted island and
must use their survival instincts to stay alive. Keith and Skye must find basic
necessities like clean drinking water, food to eat, shelter from the elements, and
protection from predators. They must sleep to restore their energy levels. The
two castaways must learn to make a fire, scavenge useful items that wash up on
the shore, and help each other using skills unique to each character, such as
carpentry (Keith) and cooking (Skye).
On the first morning of the unit, students will report by homeroom to the
cafeteria for a whole team assembly, where team teachers will explain the plan of
the unit to the students and pose the central guiding question: “What does
survival mean to you?”
Students will stay with their homeroom groups in separate areas of the
cafeteria. Laptops from the school’s “floating” computer supply will be available
and hooked up so that all 96 students are able to play the game, most likely in
pairs (two students to a laptop). Students will be given about an hour to explore
the “island,” play the game, confer and discuss their strategies, approaches,
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predictions, and results.
After the allotted game time, students will share their thoughts on the
game within their homeroom groups. At this time, teachers will pose additional
questions to the students such as, “What do you think you will learn from this
unit?” Teachers will then explain that as a result of their inquiry-based unit on
Survival, students will be separated into groups (each homeroom teacher will
oversee a heterogeneous group of 24 students) to produce, write, direct, film and
edit their own original survival films based on concepts learned and knowledge
gained from the month-long unit. The film may be any type of film decided by
each group: drama, documentary, news show, animated show, etc.
After the initial morning assembly, students will be treated to a cook-out
lunch followed by a viewing of the film, “The Swiss Family Robinson,” which will
set the stage for the student-led exploration of Survivor: Kestral Island.
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Field Trip Permission Slip
On Friday_______________ the Kestral team as part of our Interdisciplinary Unit
entitled Survivor will be taking a field trip to Plimouth Plantation.
The buses will leave the school parking lot at 8:30 a.m. and return at 3:30 p.m. Lunch
will be provided to us by the Plimouth Plantation staff.
Please complete the form below and return it no later then _______________ so that your
son or daughter can attend this field trip.
Also, please list or send a note if your child has any food allergies or other medical needs.
Thank you for your cooperation in this matter. As always if you have any questions or
concerns please call or e-mail me.
Sincerely,

The Kestral Team

I give my son/daughter________________________________ permission to attend the
field trip to Plimouth Plantation.
______________________________________
Parent/guardian signature

________________________
Date
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Green House Construction
On Monday May 5, 2006, the 8th grade class will be
constructing a full size green house. Students will be
building this as part of the survival unit. We will be growing
vegetables to be used in the cafeteria.
We are in need of “extra” hand to complete this project. If
you are able to help us construct this project please sign the
slip and have your student bring it back to school.
Thank you in advance for your help!

Time available to help:
8:00 – 10:00
10:00 – 12:00
12:30 – 2:30

_______________________________
Parent name

18

Survival: Kestral Island
Movie Outline
The students will be divided into groups of 24. Each group will be
given a section of the island that they will inhabit to create their movie.
Using skills from class, students will build a shelter, create a garden,
collect food supplies, create a government and other activities necessary
to survive on the island. Students will document the activities as they
happen.
The movies will be limited to 15 minutes in length. Each team will
need to decide what they want in their movies to show how they would
survive. The movies will be edited during the computer lab classes and
each group will present their film to both their peers and their parents.
Other than explaining to the students that the movie must be
middle school appropriate, they will be allowed to control the content and
the material.
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Walden Pond
On Friday, May 16, 2006, our class will be traveling by bus
to Concord Massachusetts. Students will be visiting Walden
Pond.
Please bring the following items:
 Bag lunch
 $12.00 fee.
 Spending money if so desired
 Small notebook
 Pen or pencil

**************************************************************
I give my child, _______________________, permission to
travel by bus on May 16, 2006 to Walden Pond in Concord
Massachusetts. The bus will be leaving at 8:00 AM and
returning to the school at 3:00 PM. Students need to bring
$12.00 for admission and bus money.
_______________________________
Parent name
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Student Cook Out

On Monday _________________________, the 8 th grade class will be
kicking off a new unit “Survivor: Kestral Island”. In an effort to add
intrigue, student will receive a treasure map they will need to follow to
find their lunch. Lunch will be a cook-out for the students.
We will need parent to help on the grills and serving. If you have
time you can spare between 10:30 and 1:30, please check off the
appropriate box and return the form with your student.
Thanks you!

10:30 – 11:30 set up
11:00 – 12:30 grill
11:30 – 12:30 serving
12:30 – 1:30 clean up

Parent name._________________________________

21

MOVIE NIGHT!
Come One, Come All to the premier showing of

Survival: Kestral Island

Watch your mail for your invitation.
Refreshment after the showing!

22

May 11, 2007
You are cordially invited to attend opening night of the Kestrel
Team’s cinematic creations, which are based on the interdisciplinary
thematic unit entitled “Survivor: Kestrel Island.”
Date:
Friday, May 25, 2007
Time:
Doors open at 6:30 PM; Screening begins at 7:00 PM
Place:
Auditorium at Suburban Middle School
Admission: $1.00 per person
R.S.V.P.:
By Friday, May 18, to your child’s homeroom teacher,
using the bottom portion of this form
Attire:
“Festive-casual” – while this is a special event,
students
should observe the school dress code
Light refreshments will be served in the cafeteria after the
screening. We hope to see you there!
-----------------------------------------------------------------------------------------------Student’s name:
____________________________________________________________
Homeroom: ______ No. of persons attending: ______ Amount enclosed:
______
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Kestral Island
Culminating Activity Overview:
The students will participate in a culminating activity on Kestral Island at
their school on ______. This performance is a collaborative effort from all of the
students in the 8th grade at the Triple J & R Middle School. You are invited to a
“Red Carpet Gale Event” performed by the Kestral Island Students. They have
organized ushers and usherettes to escort and provide you with complimentary
programs created by them in Art class. You will be given a Tour of their
greenhouse constructed by them in Math class to assist the Science class in
creating their grow lights for developing additional resources for survival. In
English and History class, they learned how to contemplate their next step for
survival in 2006 and how it compares and contrasts the lives of Henry Thoreau
and the Pilgrims at Plymouth Plantation. With the integration of a thematic unit,
students learn how to construct, model, become actors and actresses, scientists,
historians’ literature gurus and team members by implementing all of their
experiences and incorporate them into a major movie production.
As guests at this Red Carpet Gala Event, you will also become a member
of their community. For the community members at large who are unable to
attend this event, they will be provided with the opportunity to watch it live on
the Local Cable News Access Channel. In addition, this school presentation has
been extended to local News Reporters for the Town Newspaper.
We welcome all of you to come, enjoy, and have refreshments to observe
our children live and in action as a result of their dedicated hard work and
commitment to themselves and their community as future integral members of
society in the 21st Century!!
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Unit Schedule
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Monday
ESR – Tug of
War
Engaging
Activity
“LOST IN
BLUE”
Math Activity

Tuesday

Wednesday

Thursday

Friday
History Field
Trip
PLIMOUTH
PLANTATION

ESR activity
Negotiation

CONSTRUCT
A
GREENHOUSE

MOVIE

Science/Math
Activity

ESR activity
5 Square

Science/English
Field Trip

OH DEER

MOVIE

Walden Pond

ESR activity
Human Knot

Culminating
Activity

MOVIE

MOVIE
Presentation
7PM Parents
Night

These activities are schedules as full day activities. All classes will be combined and no
“regular” classroom schedule will be followed.
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Unit Activities
All classes
Week 1:
Day 1: Engaging activity – All 8th grade students will assemble in the auditorium. They
will be given a sheet of paper with one question on it. “What does survival mean to you?”
Once they have answered the question, they will play the game “Lost in Blue”. For
lunch, student will have to follow a “treasure map” to find the location of the cookout
they will be treated to. For the afternoon, students will be watching the movie “Swiss
Family Robinson”
Day 5: Field Trip to Plimouth Plantation – Students will tour the plantation where settlers
first landed to the new World. There will be demonstrations on how they built shelter,
hunted for game, and readied themselves for their first winter.
Week 2:
Day 1: Students will be constructing a full size greenhouse. The greenhouse will be used
to grow vegetables that will be used in the school cafeteria.
Day 4: ESR activity – Negotiation skills – students will utilize skill from this activity to
be better able to develop their team movie. Students will then be broken down into their
movie teams. They will begin developing their movie of surviving on “Kestrel Island”.
Week 3:
Day 1: Science and Math classes will combine to work on the “OH DEER” activity.
Day 4: ESR activities – 5 Square – Students will then go into their movie groups and use
the day to work on their individual movie.
Day 5: Field Trip to Walden Pond – Students will have discussed Henry David Thoreau
in their English class and will see for themselves where Thoreau lived. Students will also
look for echo systems within the pond.
Week 4:
Day 1 ESR activity – The Human Note – Students will need to work together to untangle
the note. Students will then go into their movie teams for the remainder of the day for
completion of filming of their movies.
Day 5: Culminating Activity – Students will create a display of items they created from
their movie experience. This will include the song, flag, and pictures from their cooking
experience. They will then preview their movies for the whole school. After the showing
of the movies, students will go back to their homerooms. Students will be asked to
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answer one question. “What does survival mean to you after this experience?” Discussion
between students will take place. An assessment questionnaire will be given to the
students to complete about all aspects of the unit. What they liked, what they would
change and what they would not want to see in the unit for the next year. Students will
report back to school at 6:30 PM to be ready to Premier their movies for their parents.

28

Student Questionnaire
Day 1
What does survival mean to you? _________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
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Student Questionnaire
Day 20
What does survival mean to you now? Compare and contrast what you have learned
about yourself as a survivor from this unit.__________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
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Scenario I
You were on a yacht with a group of friends for a weekend sail. A storm
like you have never seen before came up from the south. It pushed your yacht
way off course. The storm raged all night long and by morning you were all
exhausted and lost. You did a survey of the yacht and found that you were slowly
taking in water. It was decided to head towards a small land mass you could see
in the distance. To lighten the load, as many items as possible needed to be
removed. A schedule was established to bail water until you reached safety.
When you got to the island, you needed to determine what was left from the
yacht that you could use to survive. What did your team do to survive on the
island?
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Scenario I I
A friend of yours has just won a whale watching expedition on a tour boat.
He’s allowed to take a group of people with him and you are invited. During the
expedition, one of the whales rams the boat because it came too close to her
baby calf. As a result, the boat is taking on water. The captain is able to sail the
boat to a nearby island approximately 7 nautical miles off the port bow.
Everyone on the tour boat arrives safely on the island. You and a few friends
return to the boat to survey the boat for damage as well as for any useful items.
What did you find on the boat? What could you use? Was the captain of any help?
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Scenario I I I
You and a group of friends have been asked to sail a brand new sailboat
from the boatyard to the Caribbean. On your journey, you are surrounded by
present day pirates who are demanding that you turn the boat over to them.
They give you 30 minutes to gather up any items that you can and set you adrift
in a rubber raft. After two days at sea, you spot land. It is a small uninhabited
island. What items were you able to take from the sail boat? What did you find on
the island when you landed?
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ESR Activities
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Conflict Tug O’ War
ESR Activity:
Materials: Clothes line (about 25 feet)
Note: It heightens the impact of this demonstration if you take a few minutes ahead of
time to explain to the participating students what you are trying to do. It also helps if
these are the same two students who participate in the role-play at the beginning of this
season.
1. Hold up the loose rope and explain.
2. Have one on the students hold the rope at the end. Have the other student hold the
rope about six feet along. You should hold on to the rest of the rope. Have the
students enact a tug o’ war and say the following words as they pull: first student
pulls and says, “Yes you will!” The second student pulls and says “No I won’t”.
First student pulls and says the tug o war go for a few pulls, then as they continue
pulling, take your end of the rope and begin wrapping it around the warring
students. When the rope is all used up, stop the tug o’ war and say: “The problem
with a power struggle is that everyone involved can end up tied in a big knot’.
3. Continue explaining:
A power struggle is like a tug o’ war. It begins when someone offers the other end
o f a rope (do so to one of the students) and that person picks it up. Then back and
forth begins, usually leading nowhere. The trick then is to recognize when
someone is trying to get you to pick up the other end of the rope. By doing this
they are trying to control you. You don’t have to be controlled. You can’t have
power struggle if one person refuses to pick up the other end of the rope. If you
pick it up without realizing it, drop it as soon as you can. Remember the
phrase”Drop the rope”. When you “drop the rope,” you and your opponent can
choose a more constructive way to handle the conflict. You open the way to use
“power with” instead of “power over”.
Discussion:
*What are some ways you’ve been handed a rope and then participated in a power
struggle?
*Can you think of an example of a power struggle that someone won in the short run
but lost in the long run?
*Can you think of an example of a power struggle that led to a “Power With”
solution?
Evaluation/Summary of Key Points
1. Have volunteers say one thin they think they will remember from this lesson.
2. Review and summarize the key concepts of the lesson:
Power can be used in ways that are positive and negative.
Power struggles are based on a power-over approach and in the long run no one
wins a power struggle.
A power struggle is like a tug o’ war.
Be aware of when someone is trying to get you to pick up the other end of the
rope. If you do pick it up, try to drop it.
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Additional Activity
Conflict Journal Activity
Have students write about power in their conflict journals. Ask them to look for
examples of power struggles throughout the day. Have them analyze these
examples using one or two of the following questions:
How are these struggles handled, “Power Over” or “Power With”?
Who wins and who loses?
Have you seen anyone drop the rope? What’s the effect of that?
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Negotiations Skills
ESR Activity
Purpose: The purpose of this activity is to assist students in working together to
develop a solution that meets the important needs of all. Students will encounter
conflict when working together for a common goal. These skills will help the
students come to a unified decision that will satisfy everyone.
Activity: Students will work in groups of no more than four members. Each
group’s will be given a scenario that they will need to come to a unified decision.
Scenario: Your group has just won an all expense paid vacation! You can choose
to go anywhere in the world that you want to go to. You can use any mode of
transportation to get there. BUT there are a few stipulations:
 You need to use your win-win negotiation skills.
 You must agree on a location.
 There can only be one location.
 You must all stay together.
 You must agree on how to get there.
 You must all go together.
Procedure:








Distribute a copy of the scenario to each group.
Each student is to create their list of where they want to go using
the win-win negotiation sheet.
Once each student had completed their list, the group of four will
share their ideas of where to go on their vacation.
Each student will discuss why their vacation location is best and
how they are going to get there.
Are there any similar vacation location?
What is each student willing to negotiate to give up or change so
that a vacation can be taken?
Using a group win-win chart, combine each idea.
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5-Square
ESR Activity
Purpose: The purpose of this activity is to illustrate to students that even when
working on seemingly separate tasks, each person is an integral part of the
whole and must work together. Students will have various jobs to do when
creating their films for the end of the unit, and this activity will help them realize
that everyone must cooperate and work as a team to get the job done.
Activity: Students will separate into groups of five. Each group will receive five
envelopes, each containing several shapes. These shapes, when put together in
an exact predetermined configuration, form 5 perfect squares. Students will not
be allowed to talk, point or gesture during the assembly period of the squares,
although they can look at each other. Students may give each other pieces, but
may not take pieces from other group members. The goal of the game is for the
group as a whole to form 5 perfect squares, and the game is not over until
everyone has formed a square.
Procedure:







Distribute envelopes to each group.
Remind students of the rules of the game.
Once each group has finished, discuss with students how they
worked together to make their 5 squares.
What strategies did they use to communicate with each other?
Did someone have to give up a piece of his or her square to ensure
that someone else could complete theirs?
Did students find that they really had to work as a team to get all 5
squares arranged perfectly?
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“OH Deer”
Activity: Taken from
Project Wild.
Overview: This lesson in environmental education demonstrates to students the
interdependence of animal life with their environment and the dynamic changes that
occur over time.
Objectives: Student will be able to:
Identify and describe food, water, space, and shelter as four essential components of
habitat.
Define and understand “limiting factors” and “carrying capacity” and give examples
Recognize that some fluctuations in wildlife populations are natural ecological systems
undergo a constant change.
Activities and Procedures:
Ask students to brainstorm the necessities of animals: facilitate a discussion so it leads to
food, water, shelter and space in a suitable arrangement.
Explain that they are about to participate in a simulation of deer in their natural habitat.
Have students count off in fours, with all those sharing the same number gathering in
certain corners of the classroom. (This game is best played outdoors but may be adapted
to inside play, best in gymnasium or lunchroom)
Mark off two parallel lines on the playground or floor that are about twenty yards apart.
Have all the “ones” behind one line and all the rest behind the other line. The “ones” will
become the deer.
The other students will become the components of habitat: food, water, shelter and space.
For this activity we will assume that the deer have enough space in which to live, so all
the deer will need is food, shelter, and water.
When a deer is looking for food, it should clamp its hands over its stomach. When it’s
looking for water, it puts its hands over its mouth. When it is looking for shelter, it holds
it s hands together over its head. A deer can choose to look for any of these needs during
each round, but it cannot change what it is looking for in that round. It can change in the
next round if it survives.
The students who are the components of habitat may choose which they will be at the
beginning of each round. They will depict that component in the same manner as the
deer.
The game starts with all players lined up on their respective lines and with their backs to
the students at the other side. The teacher asks all students to pick their sign. When they
are ready, count: “one..two.. three”. At the count of three, the students turn and face each
other showing their signs.
The Deer run to the habitat component they are looking for and take that component back
tot the deer side of the lien. (This represents the deer’s successfully meeting its needs and
reproducing as a result) Any deer that fails to find the component it was seeking dies and
becomes part of the habitat, joining the students on the habitat side.
Note; If you have a student who is unable to participate (wheel chair, injured, ill etc) put
them on the sidelines and let them throw a nerfball at the deer as they run to the habitat.
This can represent a hunter or road kills. Deer hit by the ball become part of the habitat.
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The teacher keeps track of the number of deer at the beginning and ending of each round.
Continue play for fifteen rounds. Each round represents one year in the life of the deer.
At the end of fifteen rounds discuss the activity encouraging the students to talk about
what they experienced and saw. The herd grows in the beginning, and then some must
die as the habitat is depleted. This fluctuation is a natural process unless factors that limit
population become excessive.
Discuss what excessive limiting factors are: drought, fires, deforestation, uncontrolled
hunting.
The teacher should make a line graph of the number of deer alive at the end of each round
to show that it is naturally cyclical. Ask the students if they can predict what occurred at
each round according to the data on the graph.
Have the students summarize what they have learned from the activity.
If the game is played again, be sure to include the limiting factors. For example, if there
is a drought no students on the habitat side can choose water as their symbol. Likewise,
you can have one or two students who are on the sidelines who can hop on one foot and
represent wolves. Every time they catch a deer (by tapping them lightly) the deer
becomes a wolf because the wolf has survived a year and reproduced. Keep track of the
deer and wolf populations for each round. At the end graph them on the same graph
using different colors for the deer and wolves. Have a discussion about the relationship
between the growth and demise of each animal population over time. A new graph can
be made to show the difference made in the natural cycles.
Tying it all together:
Have the students explain that deer populations go up and down naturally in response to
limiting factors, including predatory ones. Then you should explain the concept of
carrying capacity. Carrying capacity is the maximum number of animals that that the
land wildlife managers. We try to figure out what the most limiting factor is and
manipulate it to increase or decrease the population. Others think that this knowledge
helps us understand natural ecological relationships and we should not interfere unless we
as humans have removed some of the above factors.
When students have played the “Oh Deer” game it helps them to understand the
interdependence of animals with their environment. Hopefully, they will see that as
human beings they can be a part of the limiting factors that effect our environment. With
this knowledge they may become more responsible in taking care of our ecological
systems.
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The Human Knot
Comments
This is one of our favorite activities and can be designed with various levels of difficulty
so that groups can do the activity over and over during the term and build on their skills.
In addition to being a group building activity it also helps students build their three
dimensional spatial relationship skills. Be sure the students hold hands in the manner
described.
Procedure
1. Have between 4 and 8 students stand in a circle facing inward shoulder-toshoulder. Try to have an even number of students, if possible, in each group.
2. Ask each person to raise their right hand high in the air and to take the right hand
of someone who is not next to them. Be sure they do not intertwine their fingers
when they take someone’s hand but rather they take it as if they were going to
shake the person’s hand in a greeting. If you have odd number of people the last
person will need to take the left hand of someone else not next to them with their
right hand.
3. Next everyone raise their left hand and take the hand of anyone in the group who
hand you are not already holding.
4. The group should look like they are tied in a knot. The challenge is to get
themselves untied without anyone letting go of a hand they are now holding. A
group knows they are successful if they are standing in an unbroken circle with
everyone holding hands.
5. When the activity is over it is interesting to hear the student’s comments.
6. If one group finishes before the others they will usually cheer.
7. Then do it again but this time do not allow any talking. This is where the fun
begins.
8. After the students have done this several times and gotten good at it now it is time
to blindfold them and have them do it. Then the final challenge is to do it
blindfolded and with no talking.
9. Create groups using the group members you have already assigned. Then on
another day mix the whole class into different groups.
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Rationale
The Language Arts section of this integrated themed unit is intended to
enhance students’ “survival” experience by helping them to delve deeper into
what survival really means for them, as young people living in the 21st century.
Students will begin their exploration in the “physical” realm of the survival theme
by reading the classic survivor story, Robinson Crusoe. Students will then be
introduced to Henry David Thoreau and his well-known work, Walden. Students
will examine and consider Thoreau’s minimalist existence and his thoughts on
simplicity in life, solitude and living “deliberately.” A visit to Walden Pond, the
actual location where Thoreau lived and wrote, will be a powerful illustration for
students and may help them make text-to-self connections with the author and
his writings.
Throughout the month-long unit, students will examine their own thoughts
on what survival means to them by examining texts that focus on man’s survival
and compiling lists of their basic needs, both tangible and intangible. Students
will contemplate the non-material things that they need most to “survive” eighth
grade and to live what they believe will be a contented, productive life. They will
compare and contrast their lives as adolescents in our technology- and
consumer-driven society with the simple yet rich life led by Thoreau.
By the end of this unit, students will be able to articulate the difference
between material (physical) and non-material human needs, and apply the
knowledge of those elements to the theme of the unit as well as to their own
lives. The insight and appreciation of man’s struggle to “live deliberately” that
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students will acquire from the Language Arts portion of the survival unit will aid
them in creating their end-of-unit films.

45

Habits of Mind
Cooperating and Collaborating: Throughout the Language Arts section of this
survivor unit, students will develop their cooperation and collaboration skills
through activities such as “Speedy Classics,” in which students, working in small
groups, must decide which details to include in their presentations, as well as
how to present them. Students will also collaborate with journal partners as they
answer and pose questions to each other to gain an understanding of Walden.
Asking Good Questions: When preparing to write their essays, students will
need to ask probing, thoughtful questions of each other and of themselves in
order to analyze Thoreau’s commentary on man’s existence, as well as to
compare and contrast Thoreau’s basic needs for survival with their own.
Searching for Patterns Students will be able to recognize patterns among the
readings from class, e.g, humans need material goods to survive, but having a
basic understanding of the world in general is a primary factor in one’s survival.
Persevering and Having Self-Discipline: At times during this Language Arts
section of the survivor unit, students may become frustrated with the depth of
Thoreau’s writings and their possible (perceived) inability to make comparisons
between the author’s life and their own. If students persist, however, and
genuinely reflect on the material covered and how it relates to their lives, each
should be able to make some kind of meaningful connection.
Forming Hunches: Students will need to engage in “if-then” thinking when they
predict what happened to Robinson Crusoe after his rescue from the island.
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Designing Tests & Experimenting: Students will experiment in a number of
different ways in the Language Arts portion of the survivor unit. At the beginning
of the unit as students prepare and present their synopsis of a specific chapter of
Robinson Crusoe, they will experiment with different versions of their
interpretations of their chapter, as they will plan and revise their presentations. In
the latter part of the unit, as students compose essays on their own survival as
eighth graders, they will be required to find evidence in Walden that supports
statements made in their essays.
Focus: In order to gain the maximum benefit from the unit, students will need to
focus on the guiding, or essential, questions that are associated with each
section.
Taking Risks: While the “degree” of risk may differ from student to student, all
will need to expose, to a certain extent, their private feelings about their own
personal survival.
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Language Arts Curriculum Frameworks
Strand
Language

Standard
Summary of Standard
1.4
Know and apply rules for formal
discussions

Oral
Presentation

3.10

3.12

Vocabulary/
Concept
Development

4.20

4.22

Understanding 8.25
a Text

Making
Connections

9.5

Style and
Language

15.6

Present an organized
interpretation of a literary work,
film, or dramatic production
Give oral presentations to
different audiences for various
purposes, showing appropriate
changes in delivery and using
language for dramatic effect
Determine the meaning of
unfamiliar words using context
clues
Determine pronunciations,
meanings, alternate word
choices, parts of speech, or
etymologies of words using
dictionaries and thesauruses
Interpret a character’s traits,
emotions, or motivation and give
supporting evidence from a text

Corresponding Lesson Activity
Students will participate in small
and large group discussions of
Robinson Crusoe and to compile
“intangible” basic necessities list
for essay; and share with
partners reading response
journals that focus on readings in
Walden.
Students will present their
assigned Robinson Crusoe
chapter skits.

Students will learn to apply
context clues to identify the
meanings of unfamiliar
vocabulary, as well as use
reference materials to ascertain
word meanings.

Students will examine their
assigned chapters of Robinson
Crusoe in order to present an
accurate synopsis of events.
Relate a literary work to artifacts, Students will make connections
artistic creations, or historical
between Thoreau’s writings and
sites of the period of its setting
the physical surroundings at
Walden Pond.
Identify and analyze how an
Students will examine Thoreau’s
author’s use of words creates
use of words in creating tone
tone and mood
and mood and will write their
impressions of Walden Pond (or
another place of their choice) in
the “persona” of Thoreau.
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Language Arts Curriculum Frameworks (cont.)
Dramatic
Reading and
Performance

18.4

19.23

Revising

21.6

21.7
Standard
English Conventions

22.8

Develop and present characters
through the use of basic acting
skills
Write multi-paragraph
compositions that have clear
topic development, logical
organization, effective use of
detail, and variety in sentence
structure
Revise writing to improve
organization and diction after
checking the logic underlying the
order of ideas, the precision of
vocabulary used, and the
economy of writing
Improve word choice by using a
variety of references
Use of knowledge of types of
sentences, correct mechanics,
correct usage, sentence
structure, and standard English
spelling when writing and editing

Students will present their
interpretations of Robinson
Crusoe.
Students will write a
compare/contrast essay on
“Surviving the Eighth Grade.”
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Lesson Plans Overview
Week 1
Day 1
Whole team/full day activities – see engaging activity overview.
Day 2
“Speedy Classics” featuring Robinson Crusoe
Central Question(s) for Lesson: What are the basic necessities that a human
being needs to survive? In addition to meeting physical needs, are there other
requirements that humans need?
Objectives/Learning Outcomes: Students will be able to:
 work cooperatively in small groups
 participate constructively and effectively in discussions by listening
actively, staying on topic, taking turns and following class standards
concerning discussions
 demonstrate comprehension of the story of Robinson Crusoe by
presenting a synopsis of a portion of the story
Overall Purpose: This first activity is a lightning-fast, engaging way to introduce
students to the theme of survival in Language Arts. Students can become
familiar with a story without reading the entire work; it provides opportunity for
collaboration, movement, creativity and fun. Each group (explained below)
randomly receives either two or three sequential chapters (each section is no
more than about 20 pages of easy-to-read text) of the Scholastic Junior Classics
version of Daniel Defoe’s Robinson Crusoe (or other condensed version of the
book). The teacher keeps a “key” of which group has which chapters. Students
may or may not know the entire story, but when told in succession, each
presentation (2-3 minutes in length) will recount a portion of the story to form a
cohesive whole. Formats for re-telling the assigned chapter(s) include: writing a
poem, singing an original song, presenting a story board, performing a skit,
interviews, presenting a television/news show (e.g., E! True Hollywood Story, 48
Hours, etc.), or any creative method that students may devise. Students have
access to art supplies, costumes (classroom supply), and musical instruments
borrowed from the music class.
Materials: Copies of select chapters of Robinson Crusoe (one to two copies per
group); art supplies, classroom costume supply, musical instruments.
Procedure: Students break into pre-determined working groups (6 groups, 4
students per group). Each group reads their chapters, decides on the main
events and prepares an informal written outline on the highlights of their
chapters.
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Students then decide which presentation format they will utilize or make up their
own method to convey their synopsis. Once the group has collaborated on and
come to a consensus about what should be included in their re-telling they work
on their presentation for the remainder of class, whether they are composing
poems or songs, writing scripts for skits, etc.
Homework: Students may finish up any preparations for the next day’s class or
gather additional props from home.
Day 3
“Speedy Classics” – Robinson Crusoe (cont.)
Procedure: Presentation day. Students have about 10-15 minutes at the
beginning of the period to confer, fine-tune their presentations or rehearse their
skits. Each group has two to three minutes to present their interpretation at the
front of the classroom, and the entire story re-telling should take no longer than
20 minutes.
Wrap-up: Talk with students about the highlights of the story, and what were the
most difficult obstacles Robinson Crusoe faced on the island. E.g., one group
may decide that food and fresh water were the most crucial, while another
decides that companionship was vital to his well-being.
Homework: Students will write an account (one to two pages) of what they
believe was the most crucial obstacle Robinson Crusoe had to deal with on the
island, as well as what happened to him after he returned home. Was he happy
to be back in civilization? Did he miss being “king” of his island? Did he return to
the island after seeing what had taken place in his homeland during the 28 years
he was a castaway?
Assessment: During the group activity, the teacher circulates the room to ensure
that students are working cooperatively and to help with any questions or issues
that might arise, and observes students’ cooperation and participation, and
whether or not students are actively engaged in the entire process, from the
initial reading to the presentation. The teacher assesses students’ outlines and
presentations to ensure that they display comprehension of the basic plot points
of the chapters.
Day 4
Movie Making Primer
Central Question(s) for Lesson: How do people tell stories through film? What
are some of the elements that help film makers present their ideas?
Objectives/Learning Outcomes: Students will be able to:
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work cooperatively in small groups
participate constructively and effectively in discussions by listening
actively, staying on topic, taking turns and following class standards
concerning discussions
identify different elements of a film
recognize and articulate how each element contributes to a film
recognize and identify different genres of films

Overall Purpose: The ideas in this lesson are borrowed from the FIS Film Project
for Primary Schools website; the lesson is to be co-taught by the Computer and
Language Arts teachers. It is intended to aid students in their exploration of
different elements of a film and recognize and understand how each element
contributes to the film. Students and teachers also discuss various genres of
films.
Materials: Movie (VCR/DVD copy) of “The Swiss Family Robinson,” video film
equipment and TV, Elements of Film and Film Genre worksheets (one per
student).
Procedure: “The Swiss Family Robinson,” the film shown in the engaging activity
for the unit, is used to illustrate the elements of film, such as plot, actors, setting,
costume, dialogue, music and sound effects.
Students break into their pre-arranged groups at the beginning of class.
Teachers show certain scenes of the movie featuring the essentials described
above, and students discuss why each element is crucial to the film. Students
may confer while filling out their activity sheets (see Appendix A). The review of
the film may take about 30 minutes of class.
For the remainder of the class (about 15 minutes), students brainstorm ideas
about different types of films and what characteristics of films make them fit into a
specific genre. Students fill in their film activity worksheets (see Appendix B).
Homework: Students should begin recording their own personal ideas for the
end-of-unit cinematic creations with regard to what type of film they would prefer
to make and reasons for their choice.
Assessment: The teachers circulate the room as students complete their
worksheets to ensure that they show comprehension of the elements of film.
Day 5
Whole team/full day activity – field trip to Plimouth Plantation.
Week 2
Day 6
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Whole team/full day activity – construct a simple greenhouse.
Day 7
Script Writing Exercise
Central Question(s) for Lesson: Why and how is a script essential for making a
movie?
Objectives/Learning Outcomes: Students will be able to:
 work cooperatively in small groups
 participate constructively and effectively in discussions by listening
actively, staying on topic, taking turns and following class standards
concerning discussions
 recognize and identify the structure of a movie script
 recognize and articulate the purpose of a movie script
Overall Purpose: This lesson, also borrowed from the FIS Film Project for
Primary Schools website, is intended to familiarize students with the structure
and layout of a script as well as the purpose of a movie script.
Materials: Movie (VCR/DVD copy) and copies of script entitled I’m a Goner (one
script per student); video film equipment and TV.
Procedure: Students view the short film “I’m a Goner” while following along on
the scripts they have been given (see attached Appendix C). Students move into
their pre-assigned work groups to discuss the following questions that the
teacher will post on the board: Why are screenplays divided into scenes? What
does each scene heading tells us? Why are prompts given (such as, “Sam’s
face is changing from nervous to sheet panic”? How is information presented in
the script?; etc. Working in their small groups, students should highlight, make
notes, or otherwise mark-up their script as they examine it in light of the
questions posed.
After the groups have had a chance to discuss the items, each group has the
chance to offer its comments on what they determined from perusing the script.
Homework: Based on today’s lesson, students should continue to develop and
record their ideas for the end-of-unit cinematic creations.
Day 8
Introduction to Henry David Thoreau
Central Question(s) for Lesson: Who is Henry David Thoreau?
Objectives/Learning Outcomes: Students will be able to:
 use computers to find basic information on Thoreau
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communicate facts they learn about Thoreau’s life and works

Overall Purpose: This lesson is intended to be an introduction to the life of Henry
David Thoreau before reading select portions of his book, Walden.
Materials: Computer lab or school laptops; 3-2-1 worksheet (see Appendix D).
Procedure: Read Henry David’s House (picture book) to students to familiarize
them with the author. Explain that the words in the story are Thoreau’s actual
words from his book entitled Walden, and that we will be reading some parts of
that book. Today’s class focuses on getting to know the author.
Students, working independently, visit prescribed websites on Thoreau to learn
about the author, e.g., when and where he lived, his family, his occupation(s),
what he wrote, etc. Students should complete their 3-2-1 worksheets with three
facts they learned about the author, two questions they still have, and one
opinion they have formed about Thoreau. This portion of the lesson should take
about 30 minutes.
Wrap-up: With about 15 minutes remaining in the period students, having
finished their web quests, participate in a variation of Rotating Review (Baloche
p.107) to share their findings and any questions they may still have on Thoreau.
Large pieces of paper are posted around the room bearing different headings
such as “Early Life,” “Occupations,” “Well-known Works,” “Unbelievable!,” etc.
Students add their interesting facts to the papers, and the class as a whole
discusses the responses on the papers.
Homework: Students should write one paragraph itemizing and explaining the
one or two most interesting facts they discovered about Thoreau in their web
quests.
Day 9
Whole team/full day activity – ESR: Negotiation activity (see separate write-up)
followed by “Movie Work.”
Day 10 and Week 3, Days 11, 12 and 13
Henry David Thoreau: He’s Not Just About the Beans!
Central Question for Lesson: What does it mean to live “deliberately”? Do you
think that Thoreau’s advice holds true for people in our modern world?
Objectives/Learning Outcomes: Students will be able to:
 work cooperatively in pairs and small groups
 participate constructively and effectively in class readings and
discussions by listening actively, staying on topic, taking turns and
following class standards concerning discussions

54







determine the meaning of unfamiliar words using context clues
identify and analyze how an author’s use of words creates tone and
mood
determine pronunciations, meanings, alternate word choices, parts of
speech, or etymologies of words using dictionaries and
thesauruses
reflect on readings and write

Overall Purpose: For the next several days in class and for independent study,
students focus on two chapters from Walden, specifically “Where I lived, and
what I lived for” and “The Bean-Field.” Students write (in reading response
journals) their thoughts and impressions of the topics rose in these chapters
based on specific questions posed as well as questions raised by their peers.
Students share their journals with partners in Think-Pair-Share activities and in
small and large group discussions.
Materials: Copies of selections of chapters entitled “Where I Lived, and What I
Lived For” and “The Bean-Field” from Walden (one copy per student).
Procedure: Several quotes are listed on the board, such as the following: “It’s not
what you look at that matters, it’s what you see,” “Most men lead lives of quiet desperation and go
to the grave with the song still in them,” and “Our life is frittered away by detail... simplify,
simplify.” Ask students if they have ever heard of these quotes before. Explain that we are going
to read select portions of chapters from one of Thoreau’s best-known works, Walden. Ask
students to consider the questions on the board as we read the text together.

Begin reading chapter 1 from Walden. Because the language in the text can, at
times, be challenging, the teacher should model a Think Aloud strategy for
students so that they can feel more comfortable with the text and their ability to
decipher it. As the class reads the selected portions of the chapters together
(sometimes the teacher reads aloud, sometimes a student reads aloud, and
sometimes everyone reads silently), the teacher may ask questions about what is
being read, or advise students to underline or highlight certain passages, or
make notations in the margins. (Since everyone the in class receives a
photocopy of the selection(s), students are free to mark up the text as they see fit
– this is a great way to aid comprehension.) Students should also create a
vocabulary list of words they did not know or were not sure of the meaning.
Vocabulary Selection Worksheets will be provided to students to keep track of
their self-selected vocabulary words (see Appendix E). Dictionaries are provided
to assist students in determining definitions of unknown words.
As students peruse the text, they also write in their reading response journals,
answering questions associated with the reading selections. Sample Journal
Questions for Walden are attached (see Appendix F). At various times during
this three-day lesson, students swap journals with their partners and read each
other’s responses and writings. Students ask probing questions about what they

55

have read in each other’s journals, swap journals back, and the process
continues.
Homework: From this point on in the unit, it is not expected that students will
have an excess of independent study in Language Arts, as they will be working
diligently on their films for the culminating activity and may need to utilize their
time out of school to fulfill obligations to ensure that the films are completed on
time.
Week 3
Day 14
Whole team/full day activity – ESR: 5-square activity (see separate write-up)
followed by “Movie Work.”
Day 15
Whole team/full day activity – Walden Pond Science/Language Arts field trip.
Students visit Walden Pond in Concord, MA. For a portion of the trip (about 3040 minutes total), students will find a spot, far enough from others yet close
enough not to become separated from the group, to sit quietly and observe
nature. They write in their journals what they see, hear, smell, and feel (both
literally and figuratively) while taking in the surroundings. They should imagine
that they are nature watchers and writers like Henry David Thoreau, and record
all that their senses absorb while they are at Walden Pond.
Homework: Students write, in the “persona” of Thoreau, a one- to two-page
description of Walden Pond or another place where they have spent some time
and that means something to them (back yard, the park, the soccer field, church,
the mall, etc.).
Week 4
Day 16
Whole team/full day activity – ESR: Human Knot (see separate write-up)
followed by “Movie Work.”
Days 17, 18 and 19
Surviving 8th Grade: Making Connections
Central Questions for Lesson: What does the word “survival” mean to you?
Does survival simply mean being alive? What is the difference between merely
surviving and really thriving? What do you need to survive eighth grade and live
what you believe will be a contented, productive life?
Objectives/Learning Outcomes: Students will be able to:
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work cooperatively in small and large groups
participate constructively and effectively in class discussions by
listening actively, staying on topic, taking turns and following class
standards concerning discussions
write well-developed, multi-paragraph compositions that are organized
and detailed
utilize knowledge of types of standard English spelling and grammar
when writing and editing
revise writing to improve the piece

Overall Purpose: In the final segment of the Language Arts unit on survival,
students make connections between the essentials that humans need to survive
and the basic necessities that they, as adolescents in the 21st century, need to
“survive.” Working in small and large groups, students will create a list of
intangible basic necessities (e.g., love, respect from others, being “heard,” etc.)
that represents their wants and needs as young people coming of age in the new
millennium. In class (and for homework if necessary), students will choose three
items from the list compiled by the class that mean the most to them and write a
well-developed essay detailing their choices and comparing and contrasting them
to the simplistic awareness recommended and demonstrated by Thoreau.
Materials: Computer lab or school laptops.
Procedure: Refer students to the Central Questions for the lesson. Explain that
surviving and thriving can be just as difficult today for middle schoolers as it was
for Thoreau and that in some ways it’s really different, and other ways it’s really
the same.
Refer students back to the following journal question: “Thoreau’s packing list
contained the following 12 items: 1 axe, 2 knives, 1 fork, 3 plates, 1 cup, 1
spoon, a jug for oil, a jug for molasses, and 1 lamp. If you were headed to a
secluded spot for 22 months, what 12 items would you bring with you?” Have
students share some of their responses. Likely most of the items suggested are
material goods, such as ipods®, cell phones, clothing, etc.
Pose the following question: “You’ve all listed actual physical, or tangible, things
that you need to survive. Now, what intangible things are important to you?”
After a few minutes, have students move into their pre-assigned groups of four.
Using any informal group structure such as Numbered Heads Together, ThinkPair-Square, or Roundtable with Roundrobin, (Baloche p. 102-3), have
students confer and come up with a list of intangible necessities, which will be
shared with the class and written on the board. Once a comprehensive list has
been created, have students copy it down and then explain the assignment.
With the Central Questions in mind, students should choose three items from the
“Intangible Necessities” list that mean the most to them and write a well-
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developed essay describing why their choices are important to their survival in
the eighth grade. Students should compare and contrast their lives today with
the simplistic life led by Thoreau. Provide graphic organizers for students as well
as an essay rubric. Students spend the remainder of the class period, and the
two periods on the next two days, drafting, revising and polishing their essays.
Homework: Students may choose to continue to work on their essays at home,
but are provided with sufficient time during the three class periods to complete
the assignment.
Assessment: The teacher assesses the essay based on the rubric (see
Appendix G). Students can also self-assess by using the guiding points on the
rubric.
Day 20
Whole team/full day activities – movie previews for school (day) and opening
night (see separate write-up).
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Appendix C
I’m a Goner
INT. – CLASSROOM – DAY
Children are talking away and working in the classroom.
SAM:
So what did you do your project on?
AOIFE:
Well, I did my project on big seas.
SAM:
I did mine on Wales. There’s lots of
interesting animals.
AOIFE:
I’m just adding the finishing touches to mine.
SAM:
Oh, I did that last night.
AOIFE:
Cool!
We see lots of children in the classroom playing around and
throwing things at each other.
MR MAGUIRE:
Okay, children, put away your projects and take
out your history books and copies, please.
THE WHOLE CLASS:
Aww. . .
INT. – SCHOOL CORRIDOR – DAY
Sam’s mother walks up to the classroom door and KNOCKS. Mr.
Maguire answers.
SAM’S MOTHER:
Excuse me, Mr. Maguire, but can I take Sam out for
a dental appointment?
MR MAGUIRE
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Sure. – Sam!
INT. – CLASSROOM – DAY
Sam packs her bags and smiles as she leaves the classroom.
THE WHOLE CLASS:
Bye, Sam!
INT. – SCHOOL CORRIDOR AND STAIRS – DAY
Sam and her mother walk down the stairs.
EXT. – SCHOOL YARD – DAY
Sam and her mother walk across the yard and get into a car.
INT. – CAR – DAY
SAM’S MOTHER:
Oh, I hope we’re not late for the dentist.
SAM:
I don’t want to go to the dentist, Mum! (whining)
SAM’S MOTHER:
Oh, Sam, there’s nothing to be worried about.
SAM:
Yeah, that’s what you think.
CAPTION: MEANWHILE AT THE DENTAL SURGERY
INT. – DENTAL SURGERY RECEPTION – DAY
The receptionist is on the telephone.
RECEPTIONIST:
Okay... okay... Wednesday afternoon. Okay. Bye.
Receptionist writes down the booking on a piece of paper. We see
the dentist looking through some files.
DENTIST:
I’m popping into the kitchen for a quick bite
to eat.
RECEPTIONIST:
Okay, but don’t be long. You have an appointment
in a few moments.

64

Receptionist continues to write up the appointment and then begins
to walk around the room cleaning up after the dentist.
KNOCK on door.
The receptionist opens the door.
SAM’S MOTHER:
Hi. We’re here for the appointment at 1:30.
RECEPTIONIST:
Oh, yeah. Come on in.
Sam and her mother enter the room and sit down on the chairs.
INT. – KITCHEN – DAY
The dentist proceeds to make his lunch. He starts off by making
himself a cup of soup.
DENTIST
Mmm! Smells good.
INT. – DENTAL RECEPTION – DAY
Sam has a look of horror on her face; she puts her hand to her chin.
INT. – KITCHEN – DAY
The dentist has a knife in his hand. He’s talking to himself.
DENTIST:
At last your time has come!
INT. – DENTAL RECEPTION – DAY
Sam looks increasingly uneasy. She nudges her mother.
SAM:
D’you know what? My toothache is pretty much gone.
You wouldn’t want to waste your money on silly oul’
me if I didn’t have a toothache!
SAM’S MOTHER:
Sam, you’re getting that tooth out today, that’s that.
SAM:
But I’m terrified of the dentist.
SAM’S MOTHER:
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Honestly, you’d swear the dentist was going to
gobble you up or something. Settle down, for
heaven’s sake.
Sam puts her hand to her cheek once again.
INT. – KITCHEN – DAY
The dentist scoops out the meatballs from the soup can.
DENTIST:
Mmm, my favourite!
INT. – DENTAL RECEPTIONIST – DAY
Sam’s mother shakes her head.
INT. – KITCHEN – DAY
The dentist scrapes the knives together to sharpen them before he
eats the meatballs.
INT. – DENTAL RECEPTION – DAY
Sam is looking horrified.
INT. – KITCHEN – DAY
We hear the scrape of a knife.
DENTIST:
Mmm—the moment I’ve been waiting for!
INT. – DENTAL RECEPTION – DAY
Sam’s face is looking worse with panic.
INT. – KITCHEN – DAY
The dentist is scoffing the meatballs.
DENTIST:
My favourite!
INT. – DENTAL RECEPTION – DAY
RECEPTIONIST:
Nothing to worry about! I’m sorry about the delay,
Mrs Maguire.
Sam is looking very depressed.
INT. – KITCHEN – DAY
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The dentist turns on the tap and starts to spill the meatballs
down the drain.
INT. – DENTAL RECEPTION – DAY
Sam begins to rub her cheek really quickly; the sounds coming from
the kitchen are making her very nervous.
INT. – KITCHEN – DAY
The meatballs are still slopping into the kitchen sink.
INT. – DENTAL RECEPTION – DAY
Sam’s face is changing from nervous to sheer panic.
The door opens, and in walks the dentists from the kitchen.
The dentist walks over to the receptionist.
DENTIST:
I’m ready for my next patient.
Sam stands up.
SAM:
I heard it all! I heard everything! You’re a
monster, and I’m out of here!
Sam runs to the door and runs out of the building.
SAM’S MOTHER:
Sam!
The receptionist and the dentist look at each other with a
confused daze.
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Appendix D
3-2-1 Worksheet: Introduction to Thoreau
Three things I learned:
1.
2.
3.
Two questions I still have:
1.
2.
One opinion I have about Thoreau:
1.
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Appendix F
Sample Journal Questions for Walden
Thoreau’s packing list contained the following 12 items: 1 axe, 2 knives, 1 fork, 3
plates, 1 cup, 1 spoon, a jug for oil, a jug for molasses, and 1 lamp. If you were
headed to a secluded spot for 22 months, what 12 items would you bring with
you?
One of Thoreau’s desires was to simplify his life. Explain how you would simplify your own life.
Is simplification just a matter of giving up possessions, or is it something more?
Does Thoreau’s vision of “simple living” have a place in today’s society?
“To suck out the marrow of life” is a quote from Thoreau. Explain what is meant by this advice
for living advocated by Thoreau.
Choose one of the following quotes from Walden and talk about its meaning. What does the
quote reveal about Thoreau, and could the quote be applicable to modern life?
How could youths better learn to live than by at once trying the experiment of living?
Do not trouble yourself much to get new things, whether clothes or friends. Things do not
change, we change. Sell your clothes and keep your thoughts.
I went to the woods because I wished to live deliberately, to front only the essential facts
of life, and see if I could not learn what it had to teach, and not, when I came to die,
discover that I had not lived.
If a man does not keep pace with his companions, perhaps it is because he hears a
different drummer. Let him step to the music which he hears, however measured or far
away.
It’s not what you look at that matters, it’s what you see.
What’s the use of a fine house if you haven’t got a tolerable planet to put it on?
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Appendix G
Surviving Eighth Grade Essay Scoring Rubric
Writing and Revising
Draft(s) and final essay are passed in together
Progress from draft to final product is evident
Word choice is reviewed and maximized

Yes (4)
Yes (3)
Yes (3)

No (0)
No (0)
No (0)

Total points for Writing and Revising: __________ out of 10 points

Organization and Structure
Introductory Paragraph
Opening sentence
Preview three main ideas, separate sentence for each
State thesis

Yes (2)
Yes (2)
Yes (2)

No (0)
No (0)
No (0)

Paragraph One
Topic sentence stating main idea of paragraph
At least three supporting details
Transition sentence ends one topic and begins next

Yes (2)
Yes (2)
Yes (2)

No (0)
No (0)
No (0)

Paragraph Two
Topic sentence stating main idea of paragraph
At least three supporting details
Transition sentence ends one topic and begins next

Yes (2)
Yes (2)
Yes (2)

No (0)
No (0)
No (0)

Paragraph Three
Topic sentence stating main idea of paragraph
At least three supporting details
Transition sentence ends one topic and begins next

Yes (2)
Yes (2)
Yes (2)

No (0)
No (0)
No (0)

Concluding Paragraph
Restate thesis
Review three main ideas, separate sentence for each
Concluding sentence

Yes (2)
Yes (2)
Yes (2)

No (0)
No (0)
No (0)

Total points for Organization and Structure: __________ out of 30 points
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Content and Style
Examples and Explanations
15
10
Author uses clear, Author uses some
relevant examples clear, relevant
to support thesis;
examples to
examples are
support thesis; but
explained
examples are not
thoroughly
explained
thoroughly
Sentence Structure and Variety
15
10
Author uses
Most sentences
variety of
use varied
structures to
structure; some
construct
repetition of
sentences’ does
words/phrases
not rely on
subject-predicate
construction

Capitalization and Spelling
15
10
Author makes no
Author makes 1-2
capitalization or
capitalization or
spelling errors that spelling errors that
distract reader
distract reader
from the content
from the content

Grammar and Punctuation
15
10
Author makes no
Author makes 1-2
grammatical or
grammatical or
punctuation
punctuation
errors; the paper
errors; but the
is very easy to
paper is still easy
read
to read

5
Some connection
between thesis
and examples is
evident

0
Connection
between thesis
and examples is
unclear or no
examples are
given

5
Most sentences
have similar
structure;
words/phrases are
repeated often

0
Consistent
repetition of
sentence
structure;
concluding
paragraph is
identical to
introductory
paragraph

5
Author makes 3-4
capitalization or
spelling errors that
distract reader
from the content

0
Author makes
more than 5-6
capitalization or
spelling errors that
distract reader
from the content

5
Author makes a
few grammatical
or punctuation
errors that
interrupt the flow

0
Author makes
several
grammatical or
punctuation errors
that greatly
interrupt the flow

Total points for Content and Style/Writing Mechanics: __________ out of
60 points
Essay Total: __________ out of 100 points
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Appendix H
Suggested “Survival” Reading List for Students
Armstrong, Jennifer. Shipwreck at the Bottom of the World
Calabro, Marian. The Perilous Journey of the Donner Party
Cather, Willa. O Pioneers!
Defoe, Daniel. Robinson Crusoe
Fama, Elizabeth. Overboard
Goodman, Joan E. Paradise: Based on a True Story of Survival
Hardcastle, Nate. Survive: Stories of Castaways and Cannibals
Lawrence, Iain. The Wrecked
Spear, Elizabeth George. On the Far Side of the Mountain
O’Dell, Scott. Island of the Blue Dolphins
Paulsen, Gary. Hatchet
Philbrick, Nathaniel. Into Thin Air: A Personal Account of the Mount Everest
Disaster
Thoreau, Henry David. Walden
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History
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Unit Plan-Survivor
Frameworks
Using Pathway 3
Concepts and Skills
12. Define and use correctly the following terms:
1. parliament
2. monarchy

USI. 2- Explain the historical and intellectual influences on the American Revolution and
the formation of the American Government
Primary Documents-Mayflower Compact
The Constitution and Bill of Rights
USI. 11 Describe the purpose and function of government
USI.12 Explain and provide examples of different forms of government

Also with our study of the Pilgrims and Jamestown we will be reviewing previously
learned United States History.

For our Survivor Unit my United State History classes will be learning about the Pilgrims
and the Jamestown colonists and the difficulties they had when they came here. We also
will be learning about different forms of governments.
The first week after the Engaging Activity will consist of a film and lecture for 2
days on the Pilgrims. Then there will be group work and discussion on the Mayflower
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Compact. The week will end with a field trip to Plimouth Plantation and previously
arranged for discussions with the staff of the plantation and an authentic Pilgrim lunch.
Week 2 the history portion of the unit will have 3 days. We will have a Read a Loud and
discussion on the book “The Adventures of Young Sam Collier”. The next two days we
will be reading and discussing the book, “Jamestown Colony”.
Week 3 will start with some group work as we will study some artifacts from Plimouth
and Jamestown. The students will have to figure out in groups what they think the
artifacts were used for and then we will discuss them as a group also there will be an
interactive field trip to Jamestown. Then the two days left that week will be for studying
the Roman Republic in which there will be a lecture and a movie documentary.
The fourth and final week there will be 3 days of history learning. The students will have
a lecture on the United States form of government and then the next day there will be
group work with the Constitution and Bill of Rights. The students will read and discuss
them. The last day the history classes meet will be test day. There will be a test on
governments—true/false and multiple choice.

Materials
Books
Textbook
“Jamestown Colony by Gail Sukurai
“The Adventures of Young Sam Collier” by Gail Karwoski and Paul Casale
Websites
Jamestowneducationnews@virginia.edu

76

Primary Sources
Mayflower Compact
Constitution
Bill of Rights
Artifacts
Various ones from Jamestown and Plimouth ---education kits
Movies
“Desperate Crossing: The true story of the Mayflower
“The Roman Republic”
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United States History Calendar for Survivor Unit
W
Th
F
Lecture
Group
History and
about the
workSciencePilgrims
Primary
Field Trip to
Then finish source
Plimouth
Movie from workPlantationTuesday
Mayflower all classes
Compactoral
discussion

M
Engaging
activity-see
group
calendar

T
Movie:
Desperate
Crossing:
True Story
of the
Mayflowerpart 1

M
Read aloudThe
Adventures
of Young
Sam
Collier-oral
q and a to
follow

T
Handout
excerpts
from
“Jamestown
Colony”read and
discuss in
groups and
then with
class

W
Th
Continue
See group
working
calendar
with
“Jamestown
Colonydiscuss in
groups and
with whole
class

F
See group
calendar

M
See group
calendar

T
Interactive
field tripJamestown

W
Lecture on
the Roman
Republic

F
Movie:
documentary
on the
Roman
Republic

Th
See group
calendar
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Math
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Math Calendar

Monday
Engaging
Activity
“LOST IN
BLUE”

Tuesday
Identifying
Three
Dimensional
Figures
Create the
figures

Math Activity

Thursday
Complete
drawings

Friday
History Field
Trip

Draw figures
That would
Create an
effective green
house

Discuss each
drawing for
effectiveness

PLYMOUTH
PLANTATION

CONSTRUCT
A
What did you
GREENHOUSE think of our
construction
project?

Estimating
We will be
planting
vegetables for
the cafeteria.
How much will
we need?

Guest speaker
Using three
dimensional
figures,
establish what
shape would
work best for
your shelter
Estimating
Seeds have
been planted
for the
greenhouse,
estimate how
many plant
have sprouted

Science/Math
Activity
OH DEER

ESR activity

MOVIE

Reflection
Paper

Wednesday
Review of
Figures

Build our own
green house
ESR activity

Estimating

MOVIE

What items are
necessary to
survive on a
deserted island?

Using three
dimensional
figures,
establish what
shape would
work best for a
rescue raft/boat

ESR activity

Science/English
Field Trip

MOVIE

Walden Pond

Estimating
How many and
how often do
we need to
plant seeds to
have fresh
vegetables for
lunch?

Clean sweep
day!
Complete any
paperwork
from class,
final touches on
the movie.
Complete
assessment
questionnaire

Culminating
Activity
MOVIE
Presentation
7PM Parents
Night
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Math Outline
1. Frameworks: 8.N.11 – Determine when an estimate rather than an exact
number is appropriate and apply in problem situations.
2. Frameworks: 8.G.7 – Identify three-dimensional figures by their physical
appearance, distinguishing attributes, and spatial relationships such as parallel
faces.
3. Frameworks: 8.G.8 – Recognize and draw two dimensional representations of
three-dimensional objects, e.g., nets, projections, and perspective drawings.
Explanation: 1. Students will be planting vegetable seeds to grow in their greenhouse.
Students will need to estimate how many seeds they will need to plant to be able
to feed the 8th grade class salads for 1 day, 1 week, 1 month, a school year. They
will need to estimate how many seeds will sprout and how many will not.
2. & 3. Students will understand the differences of three-dimensional shapes
and create these shapes using paper. Students will then take the shapes and
design a greenhouse utilizing the shapes that they feel will be best for their
growing space. Students will then use the shapes to create shelter and “rescue
vehicle”.
Modeling: 1. Using a variety of seed packages, determine which seeds will sprout the
fastest, which will grow the most and which are the strongest variety. With this
data, student will estimate how long the seeds will take to sprout, how many will
sprout, and how many vegetables will grow on each plant.
2. Using patterns provides, use a compass and heavy weight paper to create
each three-dimensional shape.
3. Provide pictures of existing greenhouses and the benefits of each shape.
Practice: 1. Plant seeds of different varieties to determine if the estimations that the
students put together are accurate or not.
2. Make three-dimensional shapes.
3. Each student will draw a picture of the greenhouse of their creation from the
shapes we have been working with.
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Reinforcement: 1. Continue to plan different varieties of seeds. Estimate the percentage of seeds
that will sprout.
2. & 3. Utilizing the different shapes, create a shelter that you could construct if
you were stranded on a deserted island. Once this is accomplished, create a
“rescue boat” from the shapes to try use to get back to civilization.
Assessment: Student will write in their journals their thoughts to the wrap-up questionnaire.
Materials: 










Internet access
Compass
Heavy weight paper
Seeds
Soil
Seed trays
Scissors
Tape
Pencil
Greenhouse construction materials
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Math Schedule
Week One
Day 1: All students will be gathering for the kick off ESR – “Tug of War”.
Students will then participate in the engaging activity “Lost in Blue”. At the conclusion
of the activity, students will assemble to have a cookout luncheon. For the remainder of
the day, student will watch the movie, “Swiss Family Robinson”.
Day 2: Geometry lesson – Identifying three dimensional figures. Students will be
introduced to 5 basic three dimensional figures. Using oak-tag, student will utilize a
compass to create the figures. Accuracy in measuring, cutting and folding will be
necessary to create successful figures. Students will continue forming these figures for
homework.
Day 3: Review the figures. Collect the three-dimensional figures created for
homework. In reviewing the figures, discuss which figures would be most beneficial in
creating a greenhouse frame. What one would collect the best sunlight? What would best
reflect excessive sunlight? Which would allow for fresh air and using the rainfall? Using
the figures created in class, draw a greenhouse.
Day 4: Complete the drawing of individual greenhouses. Discuss with each other
the pros and cons of the figures used. Introduce the greenhouse project. Students will
make a project list of who will be doing what in the construction of the school
greenhouse. Teams will be working with the teachers and adult volunteers.
Day 5: Field trip to Plimouth Plantation. Students are asked to keep a mental note
of the shape and construction of the buildings on the plantation. A one page write-up
about the shape and construction will be due for Tuesday.
Week Two
Day 1: Construction of the school greenhouse. With the help of parent and
community volunteers, students will build a greenhouse following the construction plan
they created. This will be a full day project.
Day 2: Each student will write a reflection paper discussing and describing the
events of the construction of the greenhouse. What worked? What didn’t work? What
would they do differently? What did they learn about construction? A guest speaker will
be coming to each class today from a local farm. The speaker will discuss how they plan,
when they plant, how the estimate how much they will need to sell, and what supplies
they will need to grow the seeds that they will be planting
Day 3: Algebra Lesson – Estimations - Using the information gathered from the
guest speaker, create a list of what will be needed to maintain the greenhouse. How much
water and when? How much fertilizer? How often will seeds need to be planted so that
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the school will always have a supply of salad greens and tomatoes for the cafeteria? Then
students will create a list of who will be responsible for maintaining the greenhouse.
Day 4: All Student activity day. ESR – Negotiating Skills. Students will then be
broken down into 4 teams. They will choose a scenario of how their team was stranded
on the deserted island. Students will then use skills they have acquired from each of their
core classes to show how they would survive on the island.
Day 5: Estimation – Now that the students are “stranded” on their island, create a
list of what items they use everyday that are not available to them on the island. What of
these items do they REALLY need to survive and what items are they able to survive
without. (Example from teacher: I really need fresh water; I can live without my blow
dryer)
Week Three:
Day 1: Science/Math activity “Oh Deer”. This lesson in environmental education
demonstrates to students the interdependence of animal life with their environment and
the dynamic changes that occur over time.
Day 2: 3-Dimensional figures – In groups of 4, students will be asked to “think
outside the box”. Utilizing the 5 figures created in week one, each group will choose one
figure and come up with a list of uses for the figure. For example, a cone can also be a
teepee which can be used for shelter. Whole class will discuss the ideas they came up
with and add any additional ideas from the whole class.
Day 3: 3-Dimensional Figures – With a partner, students will discuss what figure
they would use to create a “rescue raft” to get off the island. Using construction paper,
students will create their raft.
Day 4: All Student activity day. ESR – 5 Squares. Students will continue to
create their movie of their survival on the deserted island.
Day 5: All Student activity – Field Trip to Walden Pond. After visiting Henry
Thoreau’s cottage, describe in a one page paper how they feel they would have coped
with living as Thoreau did.
Week Four
Day 1: All Student activity day. ESR – The Human Knot. Students will continue
to create their movie of their survival on the deserted island.
Day 2: Estimating – Seeds gave been planted in the science class. They have been
placed in the green house to sprout. Using a list of the different varieties of seeds planed,
estimate how many planted have sprouted. Once the estimates are completed, visit the
greenhouse to take an accurate count of sprouted plants. How accurate are your
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estimated. Why, if any, are there discrepancies? Which seeds seem to sprout better than
others? If you were to replant, which seeds would you change and which would you
keep?
Day 3: Estimating – In groups of 4, create a planting chart. With information you
have gathered in your estimations, how often will new plants need to be started to keep
the supply of vegetables available for lunches? Are there other vegetables that could be
planted to enhance the school lunches? Who would you need to talk to to implement
vegetables into lunches?
Day 4: Clean Sweep Day – students will be able to complete any paperwork, any
charts, and any papers, put any finishing touches on their movies. Students will be asked
to complete a wrap-up questionnaire for the unit. They need to be as informative as
possible so that any changes that need to be made to improve the unit can be put into
place.
Day 5: Culminating activity: Any last minute touches will be done during the
morning. After lunch, students will present their movies to the entire school. The local
cable channel will be invited to this presentation so that they will have time to interview
the students. The cable channel will also receive a tour of greenhouse. Students will then
prepare the auditorium for the evening’s presentation. Parents along with the community
at large will be invited to the official showing of the student’s movie. Students will have
programs that they have created along with serve as ushers to seat their families and
friends.
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Math Wrap-up Questionnaire
1. Describe in detail, three of your favorite three-dimensional figures. Why did
you choose these figures?

2. In creating your own design for a greenhouse, what worked? What didn’t
work? What would you change?

3. In the construction of the school greenhouse, how would you evaluate this
experience? The good, the bad, and the changeable…

4. Estimating for food/shelter/water is a survival skill. Do you feel comfortable
making estimations? Do you feel you could survive with the skills you have
learned?

5. How would you use estimations skills in the real world? Be as clear as
possible in your explanation.
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Habits of Mind

Cooperating and Collaborating: In the math unit, students will need to work
together to build the 3-deminsional figures; collaborate to find ways to use these
figures for other purposes and work together to build the greenhouse. Students
will also need to collaborate together to estimate how many plants will need to
continue to grow so that the produce will be available for the salad bar.
Finding & Keeping Focus: In an effort to build a full size greenhouse, students
will need to keep on track to not on accomplish the task, but to get the task done
in a timely manner.
Asking Good Questions: How can we split up the work necessary to build the
greenhouse? How can we estimate how much lettuce, tomatoes, cucumbers, etc
do we need to feed our school? Will the shape we use create a stable rescue
raft? All questions students will need to know to successfully complete the unit.
Thinking fluently & flexibly: Finding other uses for the three dimensional figures to
be used will take flexibility.
Forming Hunches: When using estimates, forming hunches and then showing
how those numbers were right or in need to adjusting.
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Survival Kestral Island

Name: _____________________

Date Submitted: ___________
POINTS
EARNED

RUBRIC
20 Point
Three
Dimensional
Figures

Accuracy in
compass use,
careful cutting
and folding,
taking and
construction.
10 Points

Greenhouse
Drawings

Greenhouse
Construction

Reflection

Figure Usage
Plans
Estimation

15 Points
Utilized compass
to build. Cutting,
folding, and
construction
good. Excessive
tape use.

7 Points
Good use of
Very creative
figures,
planning, building
greenhouse could
is feasible, a lot
be created. Some
of thought in
thought put into
design.
the process.
30 Points
20 Points
Team players
Team player
used time to best
helped out as
ability, took
necessary. Took
leadership role in
directions well.
construction.
Saw project
Saw project
through to
through to
completion.
completion.
10 Points
7 Points
Thoughtful
Comments on
Comments,
project were on
helpful criticism.
target, ideas to
Ideas make
improve project.
project better
5 Points
4 Points
50 or more ideas
30 to 50 ideas
5 Points
4 Points
Accurate in
75% accurate in
estimating the
estimating the
vegetables
vegetables

10 Points
Some Compass
use. Needs more
accuracy in
cutting and
folding,
construction is
ok.
5 Points
Used three
dimensional
figures. Building
may be built.
Some effort put
into the process.
10 Points

5 Points
No compass use
and shapes are
not accurate and
poor construction.
2 Points
Little or no
creativity,
greenhouse can
not be built.
5 Points

Worked on
project some was
focused some of
the time. Helped
only when asked

Was not focused
on project. Did
not help as
necessary, may
have caused some
disruptions.

5 Points

2 Points

Some ideas to
improve the
project.

Minor comments
only.

2 Points
15 to 30 ideas
2 Points
50% accurate in
estimating the
vegetables

1 Point
5 to 15 ideas
1 Point
25% accurate in
estimating the
vegetables
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necessary to feed
the school.
10 Points
Participation

Field Trip
Participation

Involved with all
activities and
leadership skills
present.
10 Points
Well written
report with well
thought out ideas
for both field
trips.

necessary to feed
the school.
7 Points
Involved with all
activities, took
directions from
others to get the
work completed.
7 Points
Good ideas for
both field trips,
report was not
well written.

necessary to feed
the school.
5 Points

necessary to feed
the school.
2 Points

Involved with all
activities.

Little
participation.

5 Points
Page written for
each field trip,
may not have
much effort or
ideas.

2 Points
Little effort put
into writing both
papers, or one of
the papers is
missing.
Total 
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Monday
Week 1
1
Collaborative
Survival
Group
Activity:

Tuesday
2 Science: K-W-L
Activity. Mini
Lesson on
Garbage
Activity to label
covered trash
containers to be
used in week 4

Wednesday
3 Explorations for
Food Chains,
Food Webs,
Energy
Connections and
Pyramids.
Create Web Maps

Thursday
4 Science: Video: The
Threat to Biodiversity.
Activity: Go
Rounds:pg337
Kriedler.

Week 6
2
Science:
Preparation
and
Development
of Glow
Lights.
Journals

7 Science
Continue:
Experiment:
Development of
Glow Lights.
Journals

8 Science:
Experiment: Salt
removal from
water to allow for
drinking.
Journals.

9
ESR activity (2)
Negotiation
Whole Team
Collaborative Movie
Working Day
Journals

Week 11
3
Science/Math
Block
Activity: “Oh
Deer”
----------------------Walden
Week 16 ESR
4
Activity:
Human Knot.
Whole Team
Collaborative
Movie
Working Day
Journals

12 Science:
Preparation of
Ecosystem/Habitat
Journals.

13 Science:
14Whole Team
Continue and
Collaborative Movie
complete
Working Day
ecosystem/habitat.

17Science:
Activity: Trash
Card Deck.
ESR Activity:
Think-Pair-Share
Journals.

18 Science:
Garbage Party:
How we can use
environmental
ethics and
conservation
practices.

“LOST IN
BLUE”

Journals

Friday
5 Science and
History
integrated Field
Trip:
PLYMOUTH
PLANTATION
Activity on
Bus;
K-W-L
Activity: (to
explore what
student K-W-L)
10
Science: Data
Collection: To
investigate,
explore and
document.

15
Science/English
Field Trip to
Walden Pond.

19Science: Portfolio
20
additions/completions. Culminating
Activity:
Wrap-Up
MOVIE
Presentation
7PM Parents
Night
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SCIENCE
SURVIVAL on Kestrel Island
Curriculum Frameworks Strand and Learning Standards-Massachusetts:
Topic: Evolution and Biodiversity. Standard #10: Give examples of ways in which
genetic variation and environmental factors are causes of evolution and the diversity of
organisms.
Topic: Living Things and Their Environment. Standard #13: Give examples of ways in
which organisms interact and have different functions within an ecosystem that enables
the ecosystem to survive.
Topic: Explain the roles and relationships among producers, consumers, and
decomposers in the process of energy transfer in a food web.
Topic: Changes in Ecosystems Over Time. Standard # 17: Identify ways in which
ecosystems have changed throughout geologic time in response to physical conditions,
interactions among organisms, and the actions of humans. Describe how changes may be
catastrophes such as volcanic eruption or ice storms.
Topic: Energy and Living Things. Standard #15: Explain how dead plants and animals
are broken down by other living organisms and how this process contributes to the
system as a whole.
Organization of Subject Matter
Science Overview (detailed in each of the perspective sections of the plan)
I.
Survival: Interactions among All Organisms
II.
Providing for Basic Survival Needs (Grow Lights and Greenhouses)
III.
Ecosystems and Habitats
IV.
Conservation Practices and Environmental Ethics
Objectives:
*Students will understand biodiversity, evolution, and diversity of organisms and how the
environment influences these factors.
*Student will understand the interaction of organisms and how they function within their
own ecosystems in order to survive.
*Student will investigate how each of the different levels/relationships transfers energy
from within the food web.
*Student will be able to define: producers, consumers, and decomposers in scientific
language and comprehend its meaning in the context of science relationships.
*Student will investigate, compare, and contrast the interactions of organisms and the
actions of humans on the ecosystems.
*Students will be able to explain how the physical conditions of the environment have
changed and how organisms adapt to those changes.
*Students will explain how dead plants and animals are broken down by other organisms
and what the effects are to the system as a whole.
*Students will learn how to apply basic survival skills in the 21 st Century and compare
and contrast them with the how the earlier settlers may have survived.
*Students will learn how the environment is affected by humans.
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*Students will learn environmental conservation habits and environmental practices that
they can utilize every day to protect all living things.
Instructional Resources:
Internet Resources
Textbook: Holt, Rinehart and Winston. 2001. Holt, Science, & Technology, Life Science.
A Harcourt Classroom Education Company. Austin, Texas.
Classroom Environment: The students will be in groups of 4 with roles written and base
groups on chart paper. The tables will be arranged in an open concept format. The
teacher’s desk will be eliminated, if possible, or set in the back of the room. Supplies will
be set up on the front table with the necessary materials in labeled bins. There will be
enough furniture for relaxation/class discussions and study area with a large work area.
A sink and tables will be dispersed for students use. An erase board will be available.
Many posters representing male and female contributors to science and scientist will be
displayed on the walls. Other posters all relative to science will be posted on the wall.
There will be an area for pictures from each of the science classes which will be utilized
for the students as their own. The students will have their pictures on the wall to represent
them as the Science Family. The students’ wall will be named by each of the classes and
the majority of votes will be named on that wall.
Unit Finale/Public Presentation: Movie: Culminating Activity for evening performance:
Assessment: Portfolio/Student Journals
In addition, assessment will be an ongoing process. Validation by the teacher and
observations will be made to determine each student’s progress. The teacher will utilize
anecdotal records on a daily basis for all students. A weekly evaluation will be done by
the teacher as a reflection if other tactics need to be implemented. Check in points with
the students will be made frequently to determine if the lesson needs to be adapted,
changed or eliminated.
Science: Habits of Mind:
Asking Good Questions: We praise good questions. Questions can become catalysts for
expanding new knowledge.
Being Attentive: Is the means of becoming one universe as described in Martinello &
Cook
Finding and Keeping Focus: Finding a focus hinges on the way questions are asked,
maintaining focus depends on which become selected and inquiry can only be as probing
as the questions.
Thinking Fluently and Flexibly: Fluently is the ability to view problems or data in
different ways. Thinking flexibly allows for new perspectives which may generate
different interpretations and most important, new questions for exploration.
Designing Tests and Experimenting: Testing and experimenting is what scientist is
expected to do. Testing and experimenting evolves in all aspects of learning not just
science.
Forming Hunches: Analysis and intuition play complementary roles in anticipatory
thinking. From the hunches formal hypotheses emerge.
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Taking Risks: Sometimes breaking old and established traditions that are not valued in
the field of study. Scientists in all fields may risk loss of acceptance in order to question
an established idea or to follow their individual way. It is the knowing when and how to
take risks which can determine success in any endeavor.
Basic Science Process and Integrated Process Skills:
Predicting
Inferring
Communicating
Modeling
Forming Hypotheses
Study Skills:
Constructive Criticism and Sharing of Findings
Activating Prior Knowledge
Cooperation and Collaboration
Scientific Research
Accommodations for Learning Disabled Students:
Students will be given the opportunity to pair up with a stronger, caring student to
reinforce learning and observations.
Handouts if necessary.
Students will be given extra time including after school time if needed to complete their
work.
Students will be given visual, hands on activities.
Students will be given flash cards to identify difficult science concepts.
Students will be given worksheets KWL, reading books that are integrated with the
content area and simple cues as needed.
Students can sit in a quiet area of the room while performing their work if they are unable
to concentrate in groups of four.
Science Overview:
The four-week “Survival” unit in science class will have the students
investigating what it means to survive and how all living organisms are interconnected
within the ecosystem and the environment. They will explore what it means to survive by
making connections within their own world, how to provide for basic survival needs, and
the effects on ecosystems if conservation practices and environmental ethics are not
practiced. In science class, they will learn how to utilize scientific language, report and
document their findings. The unit will include hands-on, minds-on inquiry based
learning activities and assignments. Investigations and experimentations will be another
integral component for learning and enhancing skills. At the end of the unit , the
culminating activity will be an evening performance at the school for the parents to
attend.
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Unit Study: Survival
Week 1: Central Question 1:
How do the interactions among all living things become interdependent for survival on
Earth?
Sub questions:
*What are the integral factors for survival that connect all living organisms on Earth?
*How do the interactions between organisms and their environment (ecology) explain,
compare, contrast and/or refute the principles of survival?
*How does living in the 21st Century compare and contrast with the earlier settlers in our
country. (Plymouth Plantation)
Day 1
Engaging Activity: Today the Science, Math, English and History class will participate
together for an engaging activity.
Day 2 Thinking Fluently and Flexibly/Forming Hunches/
(The students will be instructed to leave any trash in the labeled covered containers
according to categories. This will be left aside neatly for the next four weeks during this
unit. This activity has a valid purpose for our work that we will be doing in class.)
Prior Knowledge Mini-Homework Lesson: Given the information above the
students will write a one-half to one-page paper about their thoughts on the
significance of the labeled containers in reference to “survival”.
Day 2 Investigations/Forming Hunches/Asking Good Questions
The students will begin by investigating interactions among all living things and what it
takes to survive on Earth by brainstorming within their groups and recording their results
on a KWL worksheet provided. They will compare and contrast ideas from the other
groups. After group discussion, they will view a video the Elements of Biology:
Ecosystems: Organisms and Their Environment. For homework, they will write a onepage paper about what they have learned. The students will keep a journal as part of their
development of a portfolio in science class. (All journaling and portfolio documentation
will contain scientific knowledge, language and be researched based upon what they
learned in class).
Day 3-4 Exploration/Research/Classification
Students will spend the class time for exploration of webs of life (food chains and food
webs), the five levels of environmental organization and energy connections, energy
pyramids and types of interactions. This research activity will allow the students to make
connections between basic survival requirements and interactions among all living
organisms. Webs of life will demonstrate the hierarchy of levels relative to food chains
and food webs.
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Day 3-4
Exploration/Creativity/Communicating/Researching/Investigations/Compare/Contr
ast/
In class the students will discuss what they have learned from their explorations in their
groups and create a web map. Each group will be given the opportunity to choose one of
the following topics: Webs of life, Levels of organization, Energy connections and
Pyramids and Types of interactions. After choosing their topics, they will create
drawings and put them in a sequential order to discuss how each are interdependent of the
other and application to all living organisms. This information will be part of their
journaling and added to their portfolios. The teacher will assist them with their
explorations and guide discussions and inquiry as needed.
Day 4: Activity: Go Rounds: pg 337 Kriedler (continuation from Day 3)
Have students sit in a circle. Ask a question: What have you enjoyed about this unit?
Each student will have a turn with the option to “pass”. After everyone has had a chance
to speak, return to the student who passed to see if he/she has any thoughts of something
to contribute. (Performing this activity on Day 4 prior to a field trip will be utilized for
the teacher as an assessment for further development or change as part of this lesson)
Day 5 Field trip: Plymouth Plantation in Plymouth, MA with the History Class.
Activity on the Bus: Each student will speak about one aspect of the field trip they
would like to know and then upon return will discuss briefly what they find out about
what they wanted to know.
Week 2 Central Question 2:
What methods can be instituted to provide for basic survival needs of food, water, and
shelter?
Sub questions:
*How did the earlier settlers obtain food, water, and shelter?
*What factors influence our survival needs that make it different from the 1600s, or
1800s etc.?
*How did the plants and animals survive in the earlier days? Is there a difference
between plant and animal survival then and now?
Day 1 Math Class: Construction of the greenhouse.
Day 2
Inquiry Based Project: Designing Tests and Experimenting/Forming
Hypothesis/Inferring/Asking Good Questions
The students will develop grow lights for their greenhouses and experiment with planting
and growing their own food with starter plants under glow lights. They will collect,
record and isolate variables for the growth of their plants.
Day 3: Designing Tests and Experimenting/Forming Hunches/
Students will continue with their development of grow light plants. They will evaluate
how light, water, soil, and temperature affects the plant growth. They will examine the
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greenhouse effect and what effect the grow lights had on plants. They will conduct an
experiment by removing salt from the water to be able to drink the water. Procedure:
Place the water in a makeshift container and boil it over the fire to remove the salt from
the water
Day 4: Collaborative Survival Group Working Day (Movie) & ESR Activity:
Negotiation
Day 5: Investigation/Designing and Experimenting/
The students will investigate the progression of their plants and document their findings
in their journals. They will investigate and document any changes observed. They will
explore the need to add or delete certain factors to enhance their growth.
Week 3: Central Question 3:
What is the scientific concept of a dynamic ecosystem and its living and non-living
components within that ecosystem?
Sub questions:
*What are the different biomes of an ecosystem and their geological, chemical and
physical properties within that environment?
*What are the adaptation requirements and organism characteristics necessary for the
organism to survive within its specified biome?
*Could the organisms co-exist in the ecosystem by occupying different niches and
habitats?
Day 1 Science Class will conduct the “Oh Deer Activity” with the Math class.
Communicating/Forming Hunches/Inferring/
Activity: “Oh Deer” (Taken from Project Wild)
Overview: This lesson in environmental education demonstrates to students the
interdependence of animal life with their environment and the dynamic changes that
occur over time.
Objectives from Activity: * To identify and describe food, water, shelter, space.
*To define and comprehend “limiting factors and carrying
capacity.
*Recognize that some fluctuations in wildlife populations are
natural as the ecological systems undergo a constant change.
Procedure:
Form 2 parallel lines. Count off in fours. Mark off the lines with “ones” behind one line
and all the rest behind the other line. “Ones” are deer. All the other students become the
parts of the habitat: When the deer is searching for food, it should clamp its hands over
its stomach. When it’s looking for water, it puts its hands over its mouth. When it is
looking for shelter it holds it hands together over its head. A deer can choose to look for
any of these needs during each round, but it cannot change what it is looking for in that
round. It can change in the next round if it survives. The students can decide which of
the components of the habitat they choose at the beginning of each round. The game
starts with all the players lined up with their backs to the students at the other side. The
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teacher asks all students to pick their sign. When they are ready, count: One Two Three.
At the count of three, the students turn and face each other showing the signs. The deer
run to the habitat component they are looking for and take that component back to the
deer side of the line. (This represents the deer’s successfully meeting its needs and
reproducing as a result) Any deer that fails to find the component it was seeking dies and
becomes part of the habitat, joining the student on the habitat side. The teacher keeps
track of the number of deer at the beginning and ending of each round. Play for fifteen
rounds. Each round represents one year in the life of the deer.
Post Activity: Discuss the activity. Encourage the students to talk about what they
experienced and saw. The herd grows in the beginning and then some must die as the
habitat is depleted. This change is a natural process unless factors that limit population
becomes excessive. The students can make a line graph of the number of deer alive at the
end of each round to show that it is naturally cyclical. Ask the students if they predict
what occurred at each round according to the data on the graph. Have students
summarize what they have learned from this activity. Place in portfolio.
Week 3 Day 2-3: Compare/Contrast/Modeling/Predicting/Taking Risks/Being
Attentive
The focus will be on the organism’s ecosystem and/or habitat. Students will prepare an
aquatic aquarium as a habitat/shelter and investigate plant and animal life. Included in the
ecosystem will be the necessary components for survival and include critters such as
baby snails, water, and soil to investigate the interaction among living and non-living
organisms. This inquiry-based learning activity will allow the students to have hands-on
minds-on critical thinking skills and to make connections within their own world. They
will be able to discuss the implications of the deer activity and survival about species
extinction and environmental factors.
Day 4: Collaborative Survival Group Working Day (Movie). ESR Activity: 5 Square
Negotiation
Day 5: Field Trip: Walden Pond, Waltham, MA with English Language Arts Class.
Students will be asked to view Walden Pond as an ecosystem/habitat and see what they
can add to their own aquatic ecosystem as they begin to explore the pond.
Students will be instructed to explore, investigate, and analyze environmental issues
contributing to destruction of environments like Walden Pond. They will be able to
compare and contrast what they learned in class and apply the components to organisms
at the Walden Pond site. (This field trip will be an extension of all living things but will
incorporate beginning inquiry questions about the negative impact that the environment
can have on all organisms.). They will lead a discussion about Walden Pond as an aquatic
ecosystem for all the organisms observed and studied.
Week 4 Central Question 4: What are the environmental factors that influence and
impact organisms to survive on Earth? Why?
Sub questions:
*What are the factors that influence the organism’s life on Earth?
*How does the environment affect organism’s survival rate?
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*What are conservation practices and environmental ethics we can implement to maintain
life on Earth?
*What are the technological advances in conservation and environmental ethics that are
available today?
*How is survival rate relative to implementing conservation and environmental ethics?
*How do implementing conservation practices and environmental ethics affect the
organism’s survival rate?
Day 1 Collaborative Survival Group Working Day (Movie) & ESR Activity:
Human Knot
Day 2: Engaging Activity: Trash Card Deck (Critically Thinking)
Make up Flash Cards labeled with the following titles and color code:
Reusable (color blue)
Recyclable (color green)
Biodegradable (color pink)
Not Biodegradable (color red)
Each group should have at least (1) flash card. After reading the flashcard the student
will walk and look around the classroom to see if they find any objects that fit into one or
more of the categories. The class will compare their answers and ask to add to list from
items that they can think of at home. In pairs, each student will decide about which items
are commonly thrown away or recycled from the following list: computer components,
old toys, aerosol cans, glass, Styrofoam, aluminum cans, newspapers, household cleaners,
old wood furniture paint (No two pairs may pick the same item).
Activity: Think-Pair-Share: The students will Think-Pair-Share what information they
have learned about conservation practices and environmental ethics.
Day 3: Inquiry Based Learning Activity: The Garbage Party
Modeling/Communicating/Being Attentive/Thinking Fluently and Flexibly
The students will Audit the trash from the past 3 weeks and weigh it. In this activity the
students will take the trash from the labeled containers (wearing gloves, plastic sheets)
and identify it and weigh each item. Students will line up, take one item, from any one of
the labeled containers, weigh it, and discuss one conservation or environmental practice
to protect the environment to prevent destruction to living organisms.
(This activity can be brief enough to discuss the negative impact on organisms and lead
into the next unit about the environmental impact or be utilized as a closing for this
lesson). How does this relate to survival of all organisms? What have we done as a group
at this Garbage Party that we can practice every day at home?
.
Day 4: Wrap up for all of the inquiry based learning activities and a review of what will
occur for the Culminating Activity and the Night Performance.
Day 5: Culminating Activity: Science, Math, English, and History Classes.
Friday Night Performance 7:00pm
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Assessment
Novice
The student lacks basic understanding of survival and scientific concepts for the science
content provided. Writing journals and portfolio does not meet basic knowledge content
including scientific vocabulary usage and comprehension. Student is unable to utilize
basic team building skills and ESR activities without assistance and or difficulty. Unable
to demonstrate team building skills among team members.
Competent
Student is competent in all areas of survival and scientific concepts as it relates to all of
the materials, activities and information provided. The student is competent in all areas
of writing journals and developing a portfolio and is able to demonstrate comprehension
of applying scientific knowledge. Student utilizes scientific language, vocabulary and
applies that knowledge within the unit. Student is competent in performing ESR activities
and team building skills.
Expert
The students demonstrate expertise in survival skills and scientific concepts as it relates
to all of the materials, activities, and information provided. The student is able to work
independently or with teammates with knowledge and skills learned from the unit. The
student provides written knowledge in journals and development of portfolio by applying
scientific knowledge within the context.
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Unified Arts
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Unified Arts Schedule

Monday
No classes

Tuesday
Home
Economics

Wednesday
Art class

Thursday
Music

Friday
No classes

No classes

Physical
Education

Music

No classes

Computer Lab

Art class

Computer Lab

Physical
Education

No classes

No classes

No classes

Computer Lab

Art Class

Computer Lab

No classes

Music Classes – Students will create their own survivor song. Songs will be
preformed on movie night.
Art Classes – Students will create a flag or banner to represent their team and
movie. They will also create the program for parent’s night showing of the
movies.
Physical Education. – Students will work on obstacle course training along will
rope climbing, rock wall climbing and swimming as survival skills on a deserted
island.
Home Economics – Students will learn different methods of cooking on an open
fire. Students will experience using a grill, a plank, and hot stones for cooking.
Computer Lab – This will be a vital area for the students in developing their
movies. Students will learn to edit and splice their movies to create the finished
product.
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Accommodations for English Language Learners & IEP Students

The ELL students will be divided into separate groups and paired up with a strong
student. There will be flash cards with pictures on the opposite side with the English
translations. Students will be allowed extra time and help as applicable. The Science
teacher has a library of available CDs in Spanish/English and Chinese/English. Students
will be able to utilize them in the classroom. Read aloud picture books are available.
Captioned television in Spanish is available. There is an available Chinese speaking aide
that will assist with all Chinese speaking students as blocked time throughout the week
and will be consulted to set up times to reinforce concepts.
The students with IEPs will be assisted via the teacher’s aide and other
differentiating instruction methods that the Science teacher has utilized in the past.
For students with difficulty in reading, picture books, read alouds, and instructional
technology that are computer-based screen-reading programs that are voiced programmed
to assist with pronunciation. All IEP students are always encouraged to ask questions
and participate in the learning process without feeling inferior. These students will be
paired up with other students in the class to assist and feel secure. Students will assist
them with taking notes and assignments as they are needed. Vocabulary terms will be
presented on flash cards in simple scientific terms with a picture and further reading for
those students who would benefit from more information. Journal books can be
substituted for student’s own picture books to demonstrate comprehension of concepts
discussed in class. Only the important concepts will be highlighted. A KWL sheet will
be given prior to concepts being presented to allow the teacher to assess prior knowledge
and to focus on areas needed for comprehension. Check in times with a brief summary of
understanding the concepts will be utilized as another form of assessment. Simple and
brief outlines will be creating in advance for the students to assist in learning. Clear
directions in simple form depending on the student’s level of disability will also be
created and given with the outlines. These papers will be part of their journal/picture
book assessments.
All of these accommodations will be part of the Students individual teaching plan
and will be presented to provide the students with optimal level of learning scientific
principles and concepts to succeed in class at the ability. The students’ success depends
on the input and support of the family members who will be oriented to the learning
instruction modalities utilized by the Science teacher and provide the families with
opportunity to accept and/or negate the proposed instruction.
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Supportive Services
To complete our unit, the following items are necessary:
1. Buses – to be used for the two field trips. Buses will be school buses that
are available for school use.
2. Chaperons – parents will be asked to attend the filed trips as additional
help. The purpose of the chaperons is to allow students to be in smaller
groups while visiting each location and get the most form the experience.
3. Laptops – each student will utilize a laptop for the “Lost in Blue” activity.
The school provides laptops for each student.
4. Digital Video Equipment – to be used for the creation of each teams
movie. This is the property of the school.
5. I- Movie – equipment for editing and showing each team’s movie. This is
the property of the school
6. Computer Lab- the computer lab is set up in the school for all students to
be able to access. This is will an important part of the editing and
finalizing of the movies.
7. Refreshments and decorations – Students will be bringing these items
from home for movie night.
8. Usher costumes – students will dress up as ushers for the premier
showing. The costumes are part of the drama clubs wardrobe.
9. Programs – the students in their art classes will create these.
10.
Volunteers – Parental volunteers will be needed to assistance in
assembling the greenhouse. A volunteer form will be sent home for
parental assistance.
11.
Cook-out food and supplies – Parents will be asked to help man the
grills for the kick-off cookout luncheon. The cafeteria will provide food.
Greenhouse materials – the greenhouse is a donation from the local greenhouse
company. They provide schools with greenhouse structures in an effort to entice
students into the agricultural field.
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Student Assessment
Student Questionnaire: Survivor Unit
1. What did you enjoy about the unit?

2. Were the field trips to Plimouth Plantation and Walden Pond helpful to you in
understanding the unit.?

3. What did you learn from the unit that you did not already know?

4. Did you enjoy doing the unit? Would you change anything about the Unit?
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Team Assessment
1. Were all of the Massachusetts State Standards and Curriculum
Frameworks met in each of the core subject areas? What about the
elective subject areas?
2. Can this unit be utilized with other grade levels and still meet the
Massachusetts State Standards? If so which ones?
3. Did Science class team up with Math and History enough and vice
versa?
4. Did the unit meet each of the objectives?
5. Did each of the team’s content areas meet their objectives?
6. What impact and significance did the ESR activities have on the
thematic unit? Would the team keep the ESR activities in the unit as
planned for future use?
7. How did the field trips to Walden Pond and Plymouth Plantation
contribute to the overall theme of survival? Does the team agree that
these field trips were a major attribute to thematic unit? Would the
team consider changing these field trips periodically?
8. Did each of the core subjects have enough integration for the content
so math and science class was not always teamed together? For
example: Did the Science class team with the English class to allow
the students to make connections between those two core subjects?
9. When each of the core subjects teamed together was the information
presented to the students in correlation with what was discussed and
planned for that particular day?
10. Is there anything that any team member would like to change in their
content area? Add? Delete?
11. Is there anything that any team member would like to change or
alternate with from year to year on the unit as a whole?
12. Did the team prepare for an adequate time frame for the unit?
13. Does the team need to reevaluate if more or less information within
the unit needs to be eliminated?
14. What would each of the team members do differently if they were
implementing this unit next year?
15. Would any of the team members consider planning this unit as an
extension to another unit that could be planned for 4 weeks prior to or
4 weeks post?
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16. How did the students react to this unit? Positive? Negative? Did the
team have the students fill an evaluation form to consider what the
students learned from this activity?
17. Did the team engage the students enough to learn from their own
experiences and offer suggestions?
18. How will the team present this unit to other educators?
19. Would anyone on the team consider implementing this unit with
other educators at their school?
20. Is there any part of this unit that anyone on the team felt was
insignificant and lacked purpose to the content area being taught?
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Criteria for Quality Control
1. On going mentoring as movie is being made.
2. Movie to be reviewed by teachers prior to culminating activity
3. Advisor hours – extra help periods
4. Student feedback of activities
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Concept Map
environmental
ethics

conservation
create
shelter
create
clothing

ecosystem

using
camp fire

ability to

tundra
population

classics

lyrics

melody

fresh water

animals

plants

fish

to create

Home Ec

food web

is
explored
through

Writing

energy
herbivore

food

carnivore

consumer

fungi

decomposer
bacteria

omnivore
producer

Math

sunlight

algebraic
estimation

Art

prairie

scavenger
how long is
germination to
harvest

plant

grass

Geometric
figures

creativity

how often to
replant

to determine

accomplished by

activities

to create

program
banner

examples are
swimming

safety issues

rope climbing
rock wall
training

to be used for

news/
media

knowledge of
achieved
through

snake bites

fluid Intake

insect bites
wild animals

first aid
training

drawing
skills

to symbolize

parent
program

school
Show

nutrition

proper diet

energy
pyramid

Science

English
Physical
Fitness

food
chain

interaction with
environment

Music

Survival

Literature

organisms

History

government

e.g.

coniferous
forest

marine

Jamestown
Roman
republic

deciduous
forest

habitat

cook

sew

Plimouth
trip

artifacts

community

tropical rain
forest

grass land

desert

harvesting
fishing

recycle

individual
groups

show
unity

how many
students will
be eating

three
dimensional
figures

apples
produce fruits

salad

to be used for

designing
greenhouses

how many veggies
are needed

veggies

create
salads
produce
vegetables

lettuce

design a
rescue raft

tomatoes

squash

cucumber

pears

peas
beans

carrying items

CPR training
example

knowledge
of poisonous
plants

food

water

115

strawberries
blueberries

