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I.

Goals and Objectives:
Our integrated unit is entitled “The Self-Discovery Journey,” and it is intended for
blocks of heterogeneous eighth grade students in a public school setting. The
overarching and essential question we want students to be able to answer at the
end of the unit is: How can adolescents be the person they want to be and be a
part of the community and society around them? Eighth graders on the cusp of
high school typically seek answers to questions about whom they are and who
they want to become. Accordingly, the theme of our unit is that adolescents can
discover their self-identity through interaction and reaction to community and
societal influences. How adolescents respond to these externalities will affect and
shape their self-identity. The content and integrated activities within this unit are
intended to guide students toward self-discovery within the larger context of their
humanity.
The integrated unit will commence at the beginning of the school year with an
engaging activity that is followed by three weeks of integrated and content
specific activities and lessons. It is understood that disciplines such as social
studies, English, mathematics, science, and the unified arts contain activities
intended for longer durations throughout the academic year (e.g. literature
analysis, historical studies, scientific studies, theatrical presentations, trip
planning). During the spring, eighth graders will visit various museums and
monuments in Washington, D.C. where they will witness and respond to exhibits
that reflect the self-discovery process and individual responses to societal
influences. The culminating activity will occur in the final month of the academic
year and following the Washington, D.C. trip. Students will present and display
personal portfolios developed within the integrated unit in a gallery exhibit for
school and community members.

II. Sample Parent Letter for Integrated Unit Kickoff
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Dear Parents/Guardians of Eighth Grade Students:
The Ibis Team at Anytown Middle School is about to begin an integrated thematic
unit designed for our eighth graders. The unit is entitled “The Self-Discovery
Journey,” and it is intended to offer our students active, engaging learning
opportunities throughout the core and specialists disciplines for approximately
three to four weeks.
Our integrated unit will begin with an engaging activity that enables students to
introduce and share key aspects of who they are and what is presently important
to them through displaying various artifacts from their childhood. Each artifact
will be displayed and explained in a common area that, in effect, becomes a “Me
Museum.” The “museum” will be open to the viewing staff, students, and parents
of our school. A luncheon will follow the museum display. Parents are invited to
sample food items representing each student’s heritage. We will be sending a
specific invitation to you when the museum exhibit is ready!
Following the unit engaging activity, each discipline will be introducing lessons
and activities that explore how adolescents discover their self-identity within the
context of their community and society. The essential question we want our
students to be able to answer at the end of this integrated unit is: How can
adolescents be and become the person they want to be and be a part of the
community and society around them? The curriculum for each content area will
explore potential solutions to this question through engaging activities that
develop strong critical thinking and application skills.
Another exciting aspect of this integrated unit is a scheduled field trip to
Washington, D.C. so students may visit various museums and memorials
offering exhibits that further illuminate the self-discovery journey. Students will
be fully responsible for planning, budgeting, and creating the itinerary of the trip,
which is a three-day, two-night stay to occur in the spring.
Our integrated unit will culminate with a student-created gallery exhibition open
to everyone in our school community. Throughout the unit, students will create a
portfolio representing aspects of their self-discovery journey from their learning
in each discipline and unified arts. Students will be expected to include
assignments and projects from each discipline and the unified arts completed
during the integrated unit that represent how they personally evolved and
changed, but how they choose to present and reflect on the assignments within
their portfolio is entirely their decision. The gallery is an opportunity for our
eighth graders to preserve and reflect on the person they have become in middle
school. The portfolio represents students’ answers to the overarching question of
our unit and is a fitting culmination of the identity journey of middle school
students.
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We are thrilled to enable students to engage in this journey, and we welcome your
input, questions, involvement, and celebration of your middle school student’s
self-discovery.
Sincerely,
The Ibis Team
Contact information:

II. Engaging Activity
As we begin our exploration of self, students will start this unit by exploring who
they are and what factors have contributed to the people they are at the start of eighth
grade. Students are central to this activity as it is a museum about and created by the
students themselves. The project serves as a way for students to enter into the unit with
control over it, and a strong sense of how and why the unit relates to who they are. For
the first piece of this activity, students will be asked to gather pieces of evidence –
artifacts from their childhood that symbolize the places they have been in their past.
These mementos will represent the things our students were thinking, feeling, and
experiencing at various points in their childhood. The personal artifacts that each student
selects will be used to create a “Me Museum.” Students will discuss items that have been
used in the past such as; trophies, letters, cards, stuffed animals, musical instruments,
recipe cards, coins, homemade crafts, jewelry, baby teeth, leashes of beloved pets, family
pictures, etc. Students will place these items in chronological order, the items that
represent who they were as infants, at the start, and so on. Each item will include a
plaque, or item descriptor next to it, just as artifacts in museums have.
Once the projects have been completed, students will bring all of the pieces and
every exhibit will be assembled in the common meeting space. It is important to note
that teachers will also participate in this activity. The team teachers will introduce the
activity to students through modeling. Each team teacher will share a few artifacts from
their own middle school years. Once the museums are set up, parents, faculty, and staff
will be invited to explore the museum. This activity gives students, teachers, and parents
an opportunity to interact and get to know each other better. Time will be spent mingling,
getting to know each other, and exploring the entire museum.
Once this portion of the event is over, the team of students along with their
teachers and parents will enjoy a luncheon with a menu created and executed by the
students. Each student will have created a dish that represents a part of their heritage –
another aspect of their history impacting who they are. The food will be set up in a buffet
style, with a recipe card next to each dish. In addition to the recipe, students will have
written a brief explanation of why they chose the food they did, and how and why it is a
part of who they are currently.
The activity will conclude with participants sharing what they learned about each
other over the course of the morning. They will be encouraged to take note of
commonalities, as well as unique traits and historical facts about each individual. At the

5

end, students will have a greater understanding of who they are, and how they have come
to be the people they are today.
III.

Integrated and Content Specific Lessons and Activities

English Language Arts and Unified Arts:
In the English Language Arts portion of this unit, students will explore the self-discovery
journal through historical characters and timeless literature. Students will view
documentaries, read various literary genres, and write with different purposes. Initially,
students will be introduced to nonfiction characters whose self-awareness contributed to
community and societal perspectives and changes. Students will experience perspectives
on race, culture, and politics through the voices and visions of Muhammed Ali, The
Diary of Anne Frank, The Scottsboro Trials, and characters in To Kill a Mockingbird.
Students will also visit the New England Holocaust Memorial in Boston, MA. The theme
of the unit will be explored with ELA students beyond the duration of the integrated unit
as students will be reading longer text selections. Students will respond to the literary
selections through literature circle discussion groups, thematic activities, written reader
response journals, essays, and creative/artistic expression designed to enable exploration
of how the ability to empathize and appreciate another’s perspective develops personal
values, self-identity, and personal roles within communities and society. Students will
engage in cooperative activities designed to illuminate the self-discovery themes within
these texts, react in writing both personally and persuasively to the texts and the process
of self-discovery amidst societal influences, and creatively explore the need for tolerance
and empathy throughout the self-discovery journey. Student work and performance
products will be contributions to their personal portfolios that will be presented and
displayed at the culminating activity gallery presentation.
In the drama section of the unified arts, students will develop, direct, and perform
selected scenes from The Diary of Anne Frank and To Kill a Mockingbird. Students will
be given free artistic reign over their scene selections, set and prop use, script
development, and medium of presentations. Students will be able to choose whether to
modernize a scene and perform live or on videotape. The arts and music classes will
connect with the drama activity by creating stage and set props and a soundtrack for each
play.
The ELA curriculum and specific lesson plans will fulfill the following standards of the
Massachusetts English Language Arts Curriculum Framework (June 2001):
A. Composition Strand. Learning Standard 19. WRITING: STUDENTS
WILL WRITE WITH A CLEAR FOCUS, COHERENT ORGANIZATION, AND
SUFFICIENT DETAIL.


Students will write journal reflections, personal reflections,
compositions, and informative/expository essays explaining and
defending their personal interpretations of relevant literary readings

6




within the unit, the author’s purpose in composing the text, defining
and describing literary elements and techniques presented in the unit
texts, and the themes and main ideas of the primary text.
Students will write
multi-paragraph compositions reflecting on the discussion questions
interpreted in literature circles of the unit which include clear topic
development, logical organization, effective use of detail, and variety
in sentence structure.

B. Language Strand. Learning Standard 2. QUESTIONING, LISTENING,
AND CONTRIBUTING: STUDENTS WILL POSE QUESTIONS, LISTEN
TO THE IDEAS OF OTHERS, AND CONTRIBUTE THEIR OWN
INFORMATION OR IDEAS IN GROUP DISCUSSIONS OR INTERVIEWS
IN ORDER TO ACQUIRE NEW KNOWLEDGE.




Students will participate in whole class and small group discussions,
contribute interpretive information from text, and make connections
between the text world and their present tense worlds.
Students will show respect for one another and acquire listening and
interviewing skills in order to integrate relevant information gathered
from group discussions and interviews for reports.

C. Language Strand. Learning Standard 3. ORAL PRESENTATION:
STUDENTS WILL MAKE ORAL PRESENTATIONS THAT
DEMONSTRATE APPROPRIATE CONSIDERATION OF AUDIENCE,
PURPOSE, AND THE INFORMATION TO BE CONVEYED.


Students will give oral presentations of writing and creative projects for
various purposes demonstrating acquired skills in gestures, vocabulary, pace,
visuals, and using language for dramatic effect.

D. Reading and Literature Strand. Learning Standard 11. THEME:
STUDENTS WILL IDENTIFY, ANALYZE, AND APPLY KNOWLEDGE
OF THEME IN A LITERARY WORK AND PROVIDE EVIDENCE FROM
THE TEXT TO SUPPORT THEIR UNDERSTANDING.


Students will analyze and evaluate similar themes throughout various text
used in the unit.

E. Reading and Literature Strand. Learning Standard 13. NONFICTION:
STUDENTS WILL IDENTIFY, ANALYZE, AND APPLY KNOWLEDGE
OF THE PURPOSE, STRUCTURE, AND ELEMENTS OF NONFICTION
OR INFORMATIONAL MATERIALS AND PROVIDE EVIDENCE FROM
THE TEXT TO SUPPORT THEIR UNDERSTANDING.

7



Students will identify textual evidence used to support the author’s argument,
purpose, or the literary theme in a text, and distinguish between theme in a
literary work and purpose in an expository text.

F. Composition Strand. Learning Standard 24. RESEARCH: STUDENTS
WILL GATHER INFORMATION FROM A VARIETY OF SOURCES,
ANALYZE AND EVALUATE THE QUALITY OF THE INFORMATION
THEY OBTAIN, AND USE IT TO ANSWER THEIR OWN QUESTIONS.


Students will obtain and organize research from a variety of sources for use in
their final creative project of the unit. Students will present their research
using bibliographic format and distinguish between primary and secondary
sources.

Week One Goals and Objectives: Meeting characters in history and nonfiction
prose who have illuminated the journey of self-discovery through developing
perspectives on community and society.
First Activity: Students will brainstorm famous literary characters who, through
memoirs, journals, or diaries, have revealed their innermost thoughts and feelings about
growing up and developing perspectives about who they are and how they fit into the
community and society around them. Throughout the first week, instruction and
activities will focus on introducing the genre of nonfiction and the topics of perspective,
bias, objectivity and subjectivity in prose and film through the documentary “When We
Were Kings.” Students will be exposed to different perspectives on race, culture, and
politics through the subject of this documentary (a heavyweight championship boxing
match between Mohammed Ali and George Foreman in Zaire in 1974) and the subtle yet
powerful themes of self-awareness, societal influence, and reinvention of self that
comprise the message the film offers about humanity. Students will work cooperatively
in base groups with group roles and respond reflectively to the film. Group compositions
will answer questions about the visions of Mohammed Ali for his race and America, and
the effectiveness of the film.
Base groups will respond in writing to the following questions and answers will
be shared/discussed in class through student-led discussions. Assessment will be based
on observations, participation in student led discussion, and group written responses.
1. Provide an example of fact and opinion in the documentary.
2. Provide an example of subjective and objective information.
3. On the sliding scale of prose, chart where documentaries fall.
4. What was Ali’s vision for African Americans?
5. Is this documentary just about a famous boxing match?
6. Do you agree/disagree with the opinion of Spike Lee that today’s kids
don’t know anything about the heroes of the past? Why?
7. What is Ali’s vision for American society?
During one class period this week, students will participate in a student-led
discussion of “When We Were Kings.” The goal is to have a thoughtful and analytical
whole-class discussion. Topics you may want to cover:
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Your answers to questions discussed in groups
Clips or quotes from the documentary that seem worthy of further
interpretation
The questions you and your group have
Self-identity and awareness of society in the documentary
How the documentary is relevant today
Anything else that interests you
Each student will be able to earn up to 20 points. 15 points will be awarded for the first
time a student speaks. One additional point will be awarded each time the student makes
a thoughtful comment, demonstrates leadership within the discussion, and says something
additional that has not already been offered in the discussion. 1 point deduction will be
made for needless chatter, rudeness, or speaking out of turn.
Second Activity: Later in the week, ELA classes will participate in an activity entitled
“Raising Awareness” that encompasses computer based research about genocide. Whole
class discussion will introduce Anne Frank and students’ pre-existing knowledge about
the subject of the Holocaust and genocide (students will also be asked and provided
information about current genocide in our world). Classes will initiate a KWHLS chart
about Anne Frank and the Holocaust. Individual reflection and teacher conferencing will
be allowed to complete the How I Will Learn It portion of the chart with regard to
suggested portfolio projects for the culminating unit activity. In clock buddy pairings,
students will conduct computer research about Anne Frank, the Holocaust, and genocide.
Guiding questions will be provided by the teacher to pairs. Pairs will share research with
class.
Suggested websites and guiding questions:
What is genocide?
What happened during the Holocaust?
Who was Anne Frank?
How did various people experience the Holocaust differently?
Where in our world has genocide occurred?
Where is genocide currently occurring?
What are some ways individuals can get involved at different levels to stop genocide?
How could raising awareness of genocide encourage governments to get involved?
www.remember.org
www.annefrankguide.net
www.un.org
www.genocidewatch.org
www.darfurgenocide.org
www.holocaust-history.org
Connections
Unified Arts: All classes will be introduced to the integrated activities in drama, arts, and
music (unified arts). The various proposed activities will be discussed and students can
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sign up for their choice of activities. Groups will be established and the team will
establish team days in which the unified arts student groupings can meet and prepare their
projects and presentations.
Habits of Mind and Thinking Process Skills
Finding and Keeping Focus – research
Being Attentive – research and partner sharing
Asking Good Questions – raising awareness about genocide
Seeing Anomalies – current genocide
Thinking Fluently and Flexibly – strategies for genocide intervention
Finding Elegant Solutions – genocide intervention
Sources
www.ideportal.com (“Raising Awareness”)
Gast, Leon (Director). (1997). When We Were Kings. [Documentary].
Week Two Goals and Objectives: Cooperative Group Responses to Text and Role
Plays
First Activity: Students will also be cooperatively grouped within base groups of threefour for the duration of this curriculum content of the unit. During this second week of
the integrated unit, students will cooperatively read and respond to excerpts from The
Diary of Anne Frank. Students will also be expected to role play situations similar to ones
they will encounter in the text. To encourage mutual trust and cooperation, students as a
class will participate in the group building game of “Mirrors.” Discussion following the
activity will focus on the idea of “oneness” and the relationships of leaders and followers.
Cooperative groups will next be instructed to imagine that they family members who
must go into hiding. They will describe the situation forcing them into hiding, who
selects a hiding place, and what the hiding place is like. They will also be instructed that
they have little time in which to prepare for the confinement, and they will be asked to
describe what personal items they will take with them and why. The groups will also
compose a letter to a family friend in which they will say goodbye but not inform the
friend of where they will be hiding. Each group will present this role play situation to the
class and share reflections about individual and group feelings and thoughts in response
to the role play. Additional role play situations will involve sitting together in groups in
complete silence under threat of discovery and death. Students will then individually
write reflections about their feelings and describe the effect of the silence upon other
members of their group. Students will discuss these activities in small groups and share
observations in whole class discussion.
Second Activity: During this week, students in literature circle base groups will be
provided with reading packets containing excerpts from The Diary of Anne Frank. The
packets will contain diary entries chosen by the teacher that display common adolescent
emotions and experiences involving the process of self-discovery. The teacher will
explain the purpose of literature circle groups (to promote and develop interaction and
literary discussion skills) and class time will be spent reviewing expectations for the roles
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of group members (getter, starter, recorder, reporter), practicing effective group
discussion techniques, and finding examples from the context of the text (specific
evidence – direct quotes) to support answers to text-related questions. Literature circle
groups will focus on successful peer dynamics and interaction, developing/expressing
critical thinking skills and analysis of literary terms (characterization, point of view,
theme, setting, conflict) presented through textual context, and establishing connections
between textual/actual adolescent experiences. Discussion questions and writing
activities will be based upon excerpts from Anne Frank’s diary. Writing activities will
explore the process of self-discovery through Anne Frank’s lens and her adaptation to
societal events around her that affected her self-awareness. There will also be a focus on
making connections between students and adolescents from the Holocaust (discussion
questions and writing activities for literature circle groups are included herein). For
example, students will write their own diary entries about a significant event in their own
lives and from the point of view of an adolescent living in Europe during World War II.
Whole class discussion will focus on how it is often necessary to adapt to societal and
community events and how this affects discovering more about oneself. Within their
literature circle cooperative groups, students will be asked to discuss and record answers,
providing specific textual evidence from the diary excerpts as proof (provide direct
quotes or excerpts from the text), to the following questions based in order to discover the
author’s point of view, theme, and purpose:
1. Does Anne Frank’s language sound “old” to you or does she write like a
“regular” teenager would today?
2. Summarize Anne’s opinion of her family members. Back up your thoughts
with specific examples or direct quotes from the text.
3. Annes’s diary entries dated July 12, 1944; March 7, 1944; March 25, 1944;
and July 15, 1944 give the reader glimpses of how Anne feels about herself. How
does Anne feel about herself? Is Anne confident that her family understands her?
How do you think your family feels about you? Compare your feelings about
yourself and explain any differences.
4. On Thursday, January 6, 1944 Anne says: “Whatever you do, don’t think I’m
in love with Peter – not a bit of it!” Do you think Anne is in love with Peter when
she writes this or do you think she is not in love with Peter at this time? Why?
5. What impact do you think the war had on the blooming relationship between
Anne and Peter?
6. Do you agree with Anne’s statement in the entry dated May 3, 1944 that
“There’s in people simply an urge to destroy...” Explain.
7. Can someone believe in the basic evil and good of humanity? How do you
explain Anne’s belief in both these things? (July 15, 1944 entry).
8. If Anne Frank had been allowed to live, what might have the rest of her life
been like? What continuing visions and perspectives on race, culture, and even
politics might she have contributed to society and humanity?
Each group will designate a presenter for this activity who will address the class with his
or her group’s answers and textual evidence. Students will be assessed according to their
effort and participation in the literature circles activity and responses/evidence to the
questions.
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Students within their literature circle groups will then produce a three paragraph essay
and creative response in class within their respective literature circles in response to the
prompt: “Try to imagine what life would be like living inside for over six months.
Would living in hiding depress you? Make up a daily schedule from one of your days in
hiding. How would you feel if you had to live on a daily schedule like that? Students will
be assessed according to their participation and effort in the group activity, and essays
will be graded by rubric.
Third Activity: Later during the week and in anticipation for a field trip to the New
England Holocaust Memorial in Boston, students from both social studies and ELA
classes will be engaged in a series of lessons developed by the national educational and
teacher training organization Facing History and Ourselves (a study guide for visiting and
responding to the New England Holocaust Memorial). In preparation for the field trip,
students will actively explore the concept of memorial monuments throughout history
and the role they play in preserving lessons learned from history. During the visit to the
memorial, students will be asked to be active learners and respond to the visit through
note-taking, journaling, drawing, or poetry in order to record their personal perceptions of
the site. Students will also record any quotes from the site that are meaningful to them.
Students’ responses to the field trip will be collected for inclusion within their personal
portfolios to be presented during the culminating activity. The week will end with
students from both disciplines sharing their perceptions from the site and a student led
discussion in both classes on what it will take for humankind to cure itself of the urge for
racism, prejudice, war, and murder. Other discussion questions will involve the
individual’s role in responding to conflict throughout the world today. Instruction and
assessment guidelines for student-led discussions are referred to in week one.
During this week, students in ELA will also receive instructions on a cooperative
creative response project to the Holocaust and genocide that will be due in two weeks. In
their cooperative grouping structures, students will choose a focus and format to express
their knowledge of the Holocaust from a particular point of view other than their own.
For example, groups can choose to become a specific character, or someone related to a
character through family or friendship from one of the textual resources in the unit, the
voice of a person (survivor/victim) or group (resisters, rescuers) encountered through
their research, or an inanimate object connected with the genocide events (i.e. the walls, a
gate in a camp, a train car). Groups will have their choice of a variety of presentation
styles: play enactment, video or music video, poetry collection, memoir writing, a
compilation of persuasive style writing, short story, interview, song, artwork, graphic
prose, or group website).

Connections
A second team day during this week will enable students to work on the unified arts
projects as described further on in this unit. There will also be time within this team day
for all students to take part in the planning of the Washington, D.C. trip. ELA students
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will be expected to write itineraries for the trip detailing places and exhibits to be visited
and rationales for each visit in conjunction with the overarching question and theme of
the integrated unit. The ELA and Social Studies students will also jointly visit The New
England Holocaust Memorial in Boston, MA. And take part in a student-led discussion
about their reactions to the site and guiding questions.
Habits of Mind and Thinking Processes
Asking Good Questions – Literature circle discussion about textual questions
Being Attentive – Group role plays and responses to text
Thinking Fluently and Flexibly – Group responses to text
Forming Hunches – Group responses to text
Taking Risks – role play activities
Cooperating, Collaborating, and Competing – group responses to text and role plays
Persevering and Having Self-Discipline – all group activities and assessments
Sources
The Language of Literature, 2002 McDougal Littell: Evanston, IL.
Literature Circle Discussion Questions: retrieved June 15, 2006 from
http://www.remember.org/educate/frank.html;
Background Information about the Holocaust: retrieved June 20, 2006 from
http://www.facinghistory.org/facing/fhao2.nsf.html;
www.ushmm.org/exhibits/exhibit.html
Facing History and Ourselves (1996). The New England Holocaust Memorial. A Study
Guide and Lesson Plans.
The New England Holocaust Memorial. www.nehm.com/contents.html.
Week Three Goals and Objectives: Exploring the journey of self-discovery through
historical events and historical fiction.
First Activity: Students from ELA and social studies classes will view a documentary on
the famous Scottsboro Trials in preparation for their introduction to the literary genre of
historical fiction. Students will learn how the real-life Scottsboro Trials affected author
Harper Lee and served as the background for southern race relations in the 1930s setting
of her timeless piece, To Kill a Mockingbird. Prior to viewing the documentary, students
will engage in a “Stir the Class” activity about the causes of prejudice. Student data
collection will be examined after the activity. Once the documentary is viewed, students
will participate in “Taking a Stand” about the causes of prejudice based on their initial
data collection and the information obtained from the documentary. Each student will
next work with a clock buddy and develop a personal opinion guide about the causes of
prejudice they identified before and after watching the documentary.
Stir the Class
Process: Provide each student with a data collection sheet of ten to twenty lines.
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Have each student write three causes of prejudice. At a signal, students move around the
room collecting/giving one idea to/from each student. After about ten minutes, students
compare lists, prioritize, and categorize. Their focus and hearing ideas on the topic from
each other enables them to effectively participate in the Take a Stand activity that
follows.
Take a Stand
Process: Students will work in clock buddy pairs and generate a common list of the
causes of prejudice developed from the Stir the Class activity. One column of the list
will be labeled “Before the Documentary” (Scottsboro Trials) and another will be “After
the Documentary.” Students will place plus signs for “agree” with the statement about
prejudice causes or minus signs for disagree in both columns. Responses will be shared
and explained in pairs. The class will then create a data chart showing the pair responses
to multiple causes of prejudice for display in class throughout the integrated unit. The
chart will be updated upon completion of the ELA student reading of To Kill a
Mockingbird.
Second Activity: Throughout the reading of this text, students will explore the role of
perspective in narrative and make connections between developing perspective and selfawareness. To familiarize students with the topic of empathy, students will engage in a
conflict resolution activity that makes connections between character conflicts and
conflicts within the students’ lives. Students will be asked to identify a time when they
were treated unfairly. The class will brainstorm common thoughts, feelings, and ideas
with these individual incidents. Whole class discussion will focus on how the fictional
protagonist of the novel endures unfairness in the first few chapters of the novel and the
advice her father gives her about perspective. Within their literature circle groups,
students will role play analogous interrelationships with novel based unfairness incidents
that present multiple perspectives. Students will present the group role plays to the class
and class discussion will address how different perspectives aided in mutual
understanding and diffusion of conflict. Students will write an individual narrative essay
about the time they were treated unfairly and how empathy and understanding of
different points of view affects the conflict.
Third Activity: Through a class activity entitled “Walking in Someone Else’s Shoes,”
students will envision the owner of certain shoes and describe some character and
personality traits of the owner. Within clock buddy pairs, students will choose a shoe
from a box of assorted shoe types and answer questions about the prospective owner of
the shoe. Students will share their answers with the class. As a class, students will
discuss how the activity connects to Atticus’s advice to Scout through analysis of one of
the most famous quotes from the text by the major character Atticus: “You never really
understand a person until you consider things from his point of view…until you climb
into his skin and walk around in it.” The teacher will then define the term empathy and
ask student pairs to find textual evidence of a character in the novel who has
demonstrated empathy so far. Class discussion will then focus on the connection
between perspective and the author’s intent to show that empathy and understanding is
necessary for dealing with conflict and individuals within society. This understanding
will be discussed within cooperative groups as reading of the novel ensues to determine
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how the child character handles her father’s advice as she grows up and what she
discovers about human nature and herself. Students will then reflect on ways this advice
can connect to events in their own lives in a multi-paragraph narrative essay.
“Walking in Someone Else’s Shoes”
In pairs, answer the following questions:
1. Briefly describe the shoe you chose (what size and
style is it? How old is it? How can you tell?)
2. Give the owner of the shoe a first and last name, state
the owner’s age, and marital or family status, and where
he or she lives.
3. What does the owner look like? (Give details)
4. What does the owner do for a living? (e.g. does the
owner work a nine-to-five job; is he or she a student; an
athlete; a movie star; a musician, a Web manager, etc?)
5. List three personality traits of the owner.
Weeks Four through Six: The focus of this novel study in the remaining weeks will
concern the process of growing up, ,discovering self-awareness and the need for
understanding and empathy toward others, which is integral to the integration of the
individual within his or her community and society. The reading of this text will take
approximately four to five weeks in total. Cooperative groups will read the text together
in literature circle format. Group members will respond both individually and
collaboratively in various formats to this text. Projects will be responsive to the text and
designed to enhance critical thinking skills. For example, group projects will range from
drawing scenes and maps of the setting of the text to creating scripts for character
monologues, character interviews, designing a newspaper covering major events within
the novel, corresponding by letter with group members (book buddies) to summarize and
question events as they unfold in the novel, rewriting events and scenes from the novel
according to another character’s point of view, and writing an expository essay about a
theme in the novel and defending it with direct evidence.
Connections
A third team day will be allowed for unified arts projects, planning the trip to
Washington, D.C., and working toward the compilation of personal portfolios for the
culminating activity. Social studies classes will jointly view the documentary on the
Scottsboro Trials and participate in the responsive class activities as described above.
ELA students will be responsible for planning and writing trip itineraries and fund raising
proposals.
Habits of Mind and Thinking Processes
Thinking Fluently and Flexibly – Stirring up the Class and Taking a Stand activities
Searching for Patterns – Taking a Stand and forming opinion activities
Taking Risks – Stirring up the Class and Taking a Stand activities
Cooperating and Collaborating – Literature circle group responses to text and projects
Sources
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Rutherford, Paula. ((1997). Instruction for All Students. Alexandria, VA: Just ASK
Publications.
Kriedler, W. (1997). Conflict Resolution in the Middle School. Cambridge, MA:
Educators for Social Responsibility, Chapter 29.
World Almanac Video. Landmark American Trials: The Scottsboro Boys 1931.
[Documentary].
www.English teacher lesson plans/To Kill a Mockingbird.com

The Unified Arts
Study Skills:
What are study skills?
The term “Study Skills” is a general term to refer to the skills a student needs to acquire
knowledge, to communicate effectively with others, and to become a successful learner.
These skills include, but are not limited to:
I.

II.
III.

IV.

Effective Classroom Habits
a. Classroom Organization Strategies
b. Taking Notes in Class
c. Active Listening Skills
d. Developing Learning Skills
Good Communication Skills
Reading, writing, oral speaking, and Integration of technology
Effective Test Taking Strategies
a. On-Demand Assessments
1. Strategies for Multiple Choice Questions
Pre-Reading Strategies
Eliminating Distractors
2. Strategies for Open Response Writing
Cue Words
3. Strategies for Solving Word Problems in Math
b. Performance Based Assessments
1. Understanding and Using Rubrics
Effective Homework Strategies
A. Time Management
B. Study Location
C. Routine Study Strategies
STUDY SKILLS NECESSARY FOR GRADE 8

Successful Student Skills
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Develop a personal organizational system for outside readings, class notes,
and long-term projects.



Reinforcement of personal responsibility to complete homework
assignments and make up work.



Taking good notes of class assignments, outside readings, organizing and
maintaining notes.



Use of separate notebooks/binders for different subjects.



Class expectation to write down anything written on the board/overhead
without teacher reminder.



Use of Active Reading notes



THIEVES reading strategies



A.C.T.I.V.E. Reading strategies



Use of context clues for vocabulary



Students will complete at least one multi-page research paper with
appropriate, parenthetical citations.



Reinforce 5 paragraph essays.

Reading

Writing

RESEARCH – GRADE 8


Understands and utilizes the research process laid out in the school researcher.



Uses school approved methods to find reading and research materials.

Information Literacy Skills
#1 Student recognizes the need for information and defines the task.
Asks essential questions
Connects to prior knowledge
#2 Student constructs strategies for locating information and managing time
Brainstorms resources
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Formulates key words
#3 Student locates and accesses relevant information
Uses online card catalog, Internet, etc.
Can locate hard copies on shelf
Sorting and sifting of information
#4 Synthesizing
Organizes information
Records and stores
Cites sources
#5 Student applies information in a product
# Student evaluates the process and product
ART:
Goals and Objectives:


Students will understand that we create art to document our history.



Students will understand the part that mathematics plays in creating art and music.



Students will see art as a valuable way of expressing themselves.



Students will understand the influence that history has had on artists, and the
effect that art has had on history.

Summary of Activities:
In art class students will study various art forms and how they can help us express who
we are. By studying self-portraits by famous artists such as Vincent van Gogh, Frieda
Kahlo, Rembrandt, and Pablo Picasso, students will begin to see the various ways they
may see themselves. Students will then create a series of three self-portraits. The first
portrait will be of how they saw themselves when they were children. The second
portrait will be of how they see themselves currently, and a third one will be how they
hope to see themselves in the future. Each portrait will include a written explanation of
how and why they made the choices they did. Portraits may include other aspects of who
they are – items, places, and events that have changed them.

Course Connections:
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Social Studies: Another project in art class will be students creating a “help
wanted” poster for a Pony Express Rider. This will be a clear connected between art and
Math: Students will study geometric shapes in the art they analyze, and use these
new understandings to create their own art.
Standards Addressed:
1. Methods, Materials, and Techniques. Students will demonstrate knowledge of the
methods, materials, and techniques unique to the visual arts.
2. Elements and Principles of Design. Students will demonstrate knowledge of the
elements and principles of design.
3. Observation, Abstraction, Invention, and Expression. Students will demonstrate
their powers of observation, abstraction, invention, and expression in a variety of
media, materials, and techniques.
4. Drafting, Revising, and Exhibiting. Students will demonstrate knowledge of the
processes of creating and exhibiting their own artwork: drafts, critique, selfassessment, refinement, and exhibit preparation.
8. Concepts of Style, Stylistic Influence, and Stylistic Change. Students will
demonstrate their understanding of styles, stylistic influence, and stylistic change by
identifying when and where art works were created, and by analyzing characteristic
features of art works from various historical periods, cultures, and genres.
10. Interdisciplinary Connections. Students will apply their knowledge of the arts to
the study of English language arts, foreign languages, health, history and social
science, mathematics, and science and technology/engineering.

MUSIC:
Goals and Objectives:


Students will understand how conflict and change leads to development of self.



Students will understand how history has influenced songwriters.



Students will understand that good word choice is a necessity in songwriting as
well as poetry.

Summary of Activities:
In music class students will study how Frances Scott Key’s poem “In Defense of Fort
McHenry” was put to music and renamed the Star Spangled Banner. Students will watch
the A&E video “Star Spangled Banner” and begin to understand how the War of 1812
and our national anthem which resulted from the war, helped to give our young nation a
sense of identity. Students will study and discuss this song as well as “America the
Beautiful,” and “My Country ‘Tis of Thee.” Discussion will revolve around how these
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songs help define us as a nation, and students will choose which song they feel represents
America’s identity most appropriately. Once each student has decided this, they will
then, using the same tune as the song they chose, rewrite they lyrics to express their own
identity.
Course Connections:
Social Studies: The Star Spangled Banner and study involving Francis Scott Key
will be co-taught with the social studies teacher, with students seeing a clear connection
between history and music.
ELA: Students will discuss similarities in poetry and song-writing, as well as look
at how author word choice is different when writing diaries, fiction, and songs.
Standards Addressed:
2. Reading and Notation. Students will read music written in standard notation.
4. Improvisation and Composition. Students will improvise, compose, and arrange
music.
5. Critical Response. Students will describe and analyze their own music and the music
of others using appropriate music vocabulary. When appropriate, students will connect
their analysis to interpretation and evaluation.
6. Purposes and Meanings in the Arts. Students will describe the purposes for which
works of dance, music, theatre, visual arts, and architecture were and are created, and,
when appropriate, interpret their meanings.
7. Roles of Artists in Communities. Students will describe the roles of artists, patrons,
cultural organizations, and arts institutions in societies of the past and present.
8. Concepts of Style, Stylistic Influence, and Stylistic Change. Students will
demonstrate their understanding of styles, stylistic influence, and stylistic change by
identifying when and where art works were created, and by analyzing characteristic
features of art works from various historical periods, cultures, and genres
10. Interdisciplinary Connections. Students will apply their knowledge of the arts to
the study of English language arts, foreign languages, health, history and social science,
mathematics, and science and technology/engineering.

DRAMA:
Goals and Objectives:


Students will understand how conflict and change leads to development of self.
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Students will understand the mechanics and structures of playwriting.



Students will understand the impact effective word choice has on poetry and
literature.

Summary of Activities:
In theater class students will study the theatrical versions of the Diary of Anne Frank and
To Kill A Mockingbird. Discussion will revolve around how these famous works of
literature were rewritten as plays. Students will have to learn common drama terms, as
well as understand how to put on a production. Students will then be split into groups,
and be responsible for taking a portion of each of the play to work with, study, and
present. Over the course of the unit students will work on every aspect of theatrical
productions, from costume of the period, to the sets. At the end of the unit the students
will put their scenes together to present two full-length plays.
Course Connections:
Social Studies and ELA: Connections will be made to history and how the Diary of Anne
Frank and To Kill a Mockingbird are clearly products of their time – what they say about
that time and our own.
Standards Addressed:
1.Acting. Students will develop acting skills to portray characters that interact in
improvised and scripted scenes.
2. Reading and Writing Scripts. Students will read, analyze, and write dramatic
material.
3. Directing. Students will rehearse and stage dramatic works.
4. Technical Theatre. Students will demonstrate skills in using the basic tools, media,
and techniques involved in theatrical production.
5. Critical Response. Students will describe and analyze their own theatrical work and
the work of others using appropriate theatre vocabulary. When appropriate, students
will connect their analysis to interpretation and evaluation.
10. Interdisciplinary Connections. Students will apply their knowledge of the arts to
the study of English language arts, foreign languages, health, history and social
science, mathematics, and science and technology/engineering.
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Health
Goals and Objectives:


Students will understand how nutrition affects the body

Summary of Activities:
In health class students will plan the eating and meal itinerary for the trip to Washington
D.C. Students will have to understand the nutritional requirements for eighth graders in
order to plan meals that are satisfactory and nutritionally sound. Students will examine
options for eating both during the trip as well as during the stay in D.C. Once students
understand the requirements they will be responsible for examining and evaluating
various available menus, and they will create the full eating itinerary for the trip. In
addition, students will put together a list of suggested foods that students will bring with
them, such as water, high energy snacks for days they students will be walking for long
periods of time, and nutrition bars in case students are hungry at times when there are no
scheduled meals available.
Course Connections:
Math: Students will be required to use what they learn in their mathematics class in order
to understand the task assigned to them in health class. They will use a variety of
mathematical principles to calculate nutritional and dietary information.
Standards Addressed:
3.9 Describe a healthy diet and adequate physical activity during the adolescent
growth spurt
3.10 Describe the components of a nutrition label and how to use the information
from labels to make informed decisions regarding food
3.

Analyze dietary intake and eating patterns

Mathematics
Overview:
There are various ways to integrate the mathematics curriculum into an interdisciplinary
unit which focuses on The Self Discovery Journey. Through various math activities, the
students will begin to form a their own perspective and find out many things about
themselves. We will help to answer the question “How can adolescents be and become
the person they want to be and be a part of the community and society around them?” by
completing some math activities pertaining to the trip to Washington, DC, and also
studying the magnitude of the Holocaust from a mathematical standpoint. For purposes
of this unit, we chose to include five math lessons. The first and largest lesson is the
planning of the 8th grade trip to Washington, DC. The trip is part of the culminating
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activity of the unit and the planning of the trip will take several weeks. The first two
weeks of the unit will be spent planning the trip and then the students will leave this
behind while other aspects of the trip are planned in English, social studies and health
classes. The third week of the integrated unit will be spent completing various math
lessons that will relate to studies in English and social studies classes about the
Holocaust.
Lesson Plan Detail
Goals and Objectives
The main goals for this lesson are for the students to:


learn responsibility through planning and decision making;



work cooperatively with each other while accomplishing a goal;



Research and plan a trip that is both cost efficient and that meets the goals set
forth by the unit “The Self Discovery Journey”.

Week One:

Planning the Trip

Activity: The first lesson is for the students in the class to research and plan a trip to
Washington, DC. The trip to Washington will take place during the spring and will
include a two night stay in Washington, DC as part of the visit. For this lesson, the
students in the class will research and plan one of the final activities for this unit.
The week will begin with a basic lesson on budgeting. We will discuss top-down
budgeting (when we have a budget number in mind and decide how to spend it) and
bottom up budgeting. For purposes of our unit, we will be using bottom up budgeting,
where the students will compile a list of necessary expenses and then calculate a budget
based on the total cost.
After the students have an understanding of budgeting, the students will be split into
cooperative learning groups of 4 students that will be maintained throughout the
completion of this math unit. Each cooperative learning group will be responsible for
completing a specific portion of the planning of the trip. The groups will be assigned
taking into account students’ specific learning styles and strengths. Students will be
heterogeneously grouped so that maximum learning from each other can take place.
We will begin the second day with a whole group brainstorming session, listing all of the
costs/activities that need to be accounted for in order to plan a trip to Washington, DC.
Once we have decided that the list is complete, the class will classify the items into four
specific categories: travel planning, lodging, meals and activities. The groups of 8th
grade students (approx. 100) will then research their specific topic on the internet and put
together a plan for each without estimating the cost involved. Each plan must have at
least three alternatives for each major item. The students will then estimate the cost
involved for each major item. After they have thoroughly researched their expense, they
will estimate the cost involved for each alternative item in their group.
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Week Two:

Planning the Trip

Our main goal during this week of the unit will be to compile all of the expenses and
create a working budget for the trip. During this week, the groups will come together and
list all necessary expenses related to the trip. Once a total cost estimate has been
calculated, the students will work with the school to determine if enough funds are
available to plan the trip for this amount of money. The students will then have to decide
if their plan includes any unnecessary extras that can be eliminated from the trip and/or
take another look at the expenses and see if they can find an alternate plan that will save
necessary funds. In order to go on the trip, the students will have to work together to
create proposals of fund raising activities, because the school will not be able to fund
100% of the trip.
The students will use spreadsheet and word processing software such as Excel and Word
to create and maintain the budget for the trip. Students will also be required to keep
journals of how their costs were researched, what methods were used (telephone, internet,
local businesses), whom they spoke to, and if the pricing will change if not finalized by a
particular date.
During this week, the teacher will also discuss discounting, group rates and other options
for reducing trip costs. By the end of the second week, the students should have a
general picture of each piece of the project, though they will still be working on the final
details and the total cost.
This will be the final piece that is worked on during the main part of the unit. After all
costs and expenses are finalized in a budget format, the students will leave the trip
planning aspect for a few weeks. Later in the first quarter, after all fund raising plans
have been finalized in English class and all destinations have been chosen in social
studies class, the students will return to finalizing and booking the trip.
MATERIALS NEEDED





Computers with Internet access and word processing and spreadsheet software
Access to telephones and telephone books
A notebook to keep all pertinent information for the unit
Pencils and erasers

The students will be provided with the following websites to help with their research:
Official Tourism Site of Washington, DC
www.washington.org
Tour mobile Sightseeing (authorized by the National Park Service)
http://www.tourmobile.com/index.php
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Arlington National Cemetery
http://www.arlingtoncemetery.org/

International Spy Museum
http://www.spymuseum.org/
Smithsonian National Museum of the American Indian
http://www.nmai.si.edu/
Smithsonian National Air and Space Museum
http://www.nasm.si.edu/
Smithsonian National Museum of Natural History
http://www.mnh.si.edu/
United States Holocaust Memorial Museum
http://www.ushmm.org/
Assessment
Teacher will grade the students based on the following items:
 Thoroughness of research, based on review of notebook periodically throughout the
unit and upon completion of the unit.
 Research how to get to attractions from wherever the students and chaperones stay
overnight and what time they need to leave their hotel/school in order to get to the site
on time.
 Students will have nightly homework, which will be checked daily.
Connections
Social Studies: The students will work in Social Studies class to determine what
museums, memorials, etc. to visit during the trip.
Health: The students will work in Health class to determine a healthy eating plan during
the trip and include physical exercise.
English: The students will work in English class to develop a fund raising plan for the
trip, a proposal to teachers and parents, a fund raising letter to parents and posters /
brochures to share with the community as part of a fund raising plan.
Week Three
Day One: Math Maps -- Fraction Lesson Plan
Goals and Objectives
Upon completion of this lesson students will be able to:
1. Convert between fractions and percents.
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2. Realize the vast devastation to the Jewish population caused by the Holocaust
3. Compare numbers using percents and fractions.
Activity: Students will use two different maps that list the Jewish population in the areas
devastated by the Holocaust. One map indicates the total number of Jewish people
before the Holocaust, and the other map shows their population after the Holocaust.
Students can compare the totals to see (approximately) how many people were killed
during the Holocaust.
Students will work in cooperative learning groups. Print two maps that provide detail of
the size of the Jewish population both before and after the Holocaust. These can be
found on the website for the United States Holocaust Memorial Museum. Print copies for
each group of students. Give students instructions for this activity.
Materials:
Whiteboard, calculators, Fraction Worksheet (see below)
Detail of Lesson:
Activity 1 (Introduction):
Ask: “How many people do you think died during the Holocaust? How many
people were persecuted?” Discuss some of the devastating numbers of the Holocaust’s
effects and the number of people who suffered in concentration camps.
Activity 2:
Review the definition of a percent. A percent is a ratio that compares a number to 100.
Percent means parts per hundred. So, when we say 92% we mean 92 out of 100. Explain
the concept of changing a fraction to a percent. First, you divide the numerator by the
denominator and then move the decimal two places to the right.
Activity 3:
Go through some examples:
½, 4/5, 6/9, 46/88, 456/587
Activity 4:
Have the students solve the following problem in pairs before going through the problem
as a class. “We know that the Jewish population lost 1/3 of their population during
the Holocaust. What percent is this? How do we compare this number to 100?”
Give the students time to do the figuring and then do it together on the board. The
answer is about 33% which means 33 out of every 100.
The next question is the following: “There were 7 countries shown on the map of 30
countries in Europe that had ghettos set up for Jews. What is the fraction and
percent of the countries that contained Jewish ghettos?”
Have the students try to answer this in pairs and then go through it as a class. The answer
is 7/30 or 23.3%.
Activity 5 (Closure):
2

Basic Assignment: Answer these questions in pairs. The students may work in pairs, so
they can help each other work through the problems and help each other understand.
These questions are based on the two maps from the United States Holocaust Memorial
Museum found at:
European Jewish Population Distribution ca. 1933
http://www.ushmm.org/lcmedia/viewer/wlc/map.php?RefId=EUR77040
European Jewish Population Distribution ca. 1950
http://www.ushmm.org/lcmedia/viewer/wlc/map.php?RefId=EUR77870
Distribute the Fractions Worksheet (see below):
Extension Assignment:
Have the students view the maps and see what other questions and percentages they can
come up with.
Evaluation: Students will be assessed informally on their group work done in class and
they will be graded on the Fraction Worksheet that they complete with their partners.
They had four different parts to answer regarding before and after war numbers from the
maps
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Fractions
Name:___________________
Before War numbers:
1. There are 10 countries with Jewish population of less than 10,000. There are 2
countries that have population of greater than 1 million. There are 30 countries shown on
the map.
Find the fractions and percents of the countries with less than 10,000 and the countries
with greater than 1 million?

2. The Soviet Union and Poland have a combined population of Jews equaled to 5,
525,000. On the map there are 9,500,000 Jews shown.
What is the percentage that is located in the Soviet Union and Poland?

3. Eastern Europe contains 6,760,000 Jews.
What is the percent of Jews in Eastern Europe?

After war numbers:
4. Now there are 10 countries with a Jewish population less then 10,000 and 1 country
with a Jewish population greater than 1 million.
What are the fractions and percentages now?
5. How do these numbers compare to your answers in question 1?
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Day Two: Geoboard Lesson Plan -- Angle Lesson Plan (Geometry)
The Geo Board is used to display the historic, Jewish symbol of the Star of David.
Students can gain understanding about the geometry involved in the symbols and gain
interest for the math lesson that will further examine geometric shapes.
Goals and Objectives:
Upon completion of this lesson students will be able to:
1. Identify angles.
2. Discover various shapes in symbols.
3. Understand the meaning and the symbolism of Jewish symbols.
The concept to be taught is the idea of “dissecting” the symbols of the Holocaust. The
students will look at the symbols and measure the different angles and shapes within the
symbols.
Activity: The Star of David and the Swastika, two prominent symbols associated with the
Holocaust, are geometric shapes. Using the Geo Board and rubber bands, students can try
to form the matching shape. Perhaps they might think of other shapes associated with the
Holocaust and work to represent them using the Geo Board also.
Materials:
Overhead, Geo-board, rubber bands, Protractors, pictures of the Swastika and the Star of
David, computers for research on Jewish symbols:
Information from the Holocaust Education Foundation:
Swastika: http://www.holocaust-trc.org/wmp14.htm
Information from the Jewish Virtual Library:
Star of David: http://www.jewishvirtuallibrary.org/jsource/Judaism/star.html
Lesson Detail:
Activity 1 (Introduction):
Show the students the pictures of the Swastika and the Star of David. Ask “What kinds
of shapes do you see in these two figures? Do you see different kinds of angles?”
Students’ responses may include triangles, lines, and hexagon. Angles may include right
angles, acute angles, and obtuse angles.
Activity 2:
Create the 3 different angles we have studied on the geo-board overhead. Make an acute,
right, and obtuse angle. Have the students label each of the 3 angles and give the
definition of each.
*Acute- an angle which measures less than 90 degrees.
*Right- an angle which measure 90 degrees.
*Obtuse- an angle which measures greater than 90 degrees.
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Activity 3:
The Jewish Star of David symbolizes God’s rule in all directions- 6 points= the North,
South, East, West, up, and down. The Star of David is made up of two interlocking
triangles which are equilateral. Have the students create their own Star of David on their
geo-boards and make one on the overhead geo-board. Have the students measure the
angles in the six points of the star. Have the students also count the number of triangles
that make up this symbol.
-If made up of equilateral triangles- each of the 6 points should measure 60 degrees.
Students may come up with a variety of numbers of triangles that they found. There
should be 8 that they all find.
Activity 4:
Have the students create the Swastika on their geo-board next and create one on the
overhead as well. Ask them what kind of angles they see in this Jewish symbol. Have
them measure the angles with their protractors to be sure.
-In the Swastika the students should find right angles of 90 degrees and a straight angle
which is 180 degrees.
Activity 5 (Conclusion):
Have students go on the internet and research in books for other signs and symbols of the
Holocaust. They may work in small groups of 3 or 4. When they find one, have them
recreate the symbol on their geo-board and measure the different angles it involves.
Students may try a Google search or try these Holocaust websites:
The Florida Center for Instructional Technology:
-http://fcit.coedu.usf.edu/holocaust/
Judaism 101:
-http://www.jewfaq.org/signs.htm
World Zionist Organization:
-http://www.wzo.org.il/en/resources/expand_subject.asp?id=23
Evaluation:
Students will be assessed on the research they do and the symbols they find that are
recreated. Look at the accuracy of the symbol that the students recreated and the
accuracy of the measurement of the angles.
Day Three: Ratios Lesson Plan
Students will use ratios and proportions to analyze the number of Jewish people
murdered in the Holocaust. They will analyze the number of people killed in proportion
to the total Jewish population at the time. They then will apply the proportion they
calculate to the current population of Massachusetts to calculate how many people would
be killed if Massachusetts were targeted in the same way that the Jewish people were
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during the Holocaust. Finally, they will apply the same ratio to the population in our
school and classroom.
Goals and Objectives:
Upon completion of this lesson students will be able to:
1. Identify ratios to compare quantities.
2. Understand proportions.
3. Work effectively in groups.
The concept to be taught is proportions and equal ratios. Students will relate facts from
Europe to our classroom.
Materials:
Calculators; Worksheet (see below); Answer Key (see below)
Lesson Steps:
Activity 1 (Introduction):
Ask: “Does anyone remember what percent of the Jews’ lives were lost during the
Holocaust? (33%). Do you think we can relate that number to how many people out
of Massachusetts that would have died? How about in our classroom?”
Activity 2:
Review the concept of a ratio. A ratio is a comparison of 2 quantities by division.
Examples: There were 5 computers in the room for 25 students. What is the ratio of
computers to students? (1:5). If we had 30 people and 3 pies, what is the ratio of people
per pies? (10:1).
Activity 3:
Whole group activity: “Let’s write a ratio for the number of Jews who lived through
the Holocaust to the number who lost their lives during the Holocaust.” I will write
the problem on the board and have the students think through the problem. I will ask
them to explain to me step by step what to do and write it on the board.
12 million lived to 6 million who died = 2:1
Ask: “What does this number represent?” (For every 2 Jews that lived, there was 1 Jew
who died.)
Activity 4:
Explain what a proportion is. A proportion is 2 pairs of equal ratios. For example 3/6
and 2/4 are equal ratios because each fraction represents one half. Numbers form an
equal proportion if the cross products are equal and both numbers represent the same
amount. This is a check for equality.
3= 2
6 4 3x4=2x6 They both equal 12. So, yes it is a proportion.
5/4 = 10/5 are not equal proportions because 5x5 does not equal 4x10.
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If we had 3/6= ?/12, what would the ? Equal. We take 3x12 and get 36 and divide 36 by
6 which equals 6. So, 3/6 = 6/12. We multiply the numbers that are across from each
other and divide by the number that is left. This will give us the missing number to fill in
our equal proportion and make our cross products equal.
Activity 5:
In groups, have the students work on the following problem. By working in groups
students can help one another with questions and they are able to talk through the
problem together.
“How can we compare the death of the Jews to the Massachusetts population using
proportions? The Massachusetts population is estimated to be 6.5 million. We put
1/3 (The Jewish population that died) = a / 6.5 million (MA population).” Give the
students time to work and then work through the problem as a class. ( 1 x 6.5 million=
6.5 million. Divided by 3= 2.2 million. So, a = 2.2 million. 2.2 million Massachusetts
residents would have lost their lives.
How can we compare this to our class of 24 students?
1/3= c/24 1x24= 24 24 divided by 3= 8. 8 students in our class would have lost their
lives.
Activity 6 (Closure):
Basic Assignment: I will give the students a worksheet (see below) with the following
problems on it. The students are to complete the worksheets individually.
Extension Assignment:
If students finish their assignment they may work on this problem.
¾ of the Jews were from Russia, Poland, and the Baltic. Give an equal ratio out of 700
people. (¾=x/700 x=525 people)
Evaluation:
Students will be assessed informally on their effort and formally on their worksheet
which will be graded for accuracy.
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Ratios
Name:______________________
Directions: Solve each for the missing value. Show all your work. Calculators are
allowed.
1. x/10=3/5

8. 3/12=y/24

2. ½½ = 3/y

9. 52/16=y/4

3. 4/9=x/36

10. 10/12=75/x

4. y/8=12/12

11. 8/y=16/24

5. x/75=13/15

12. 12/18=x/90

6. 8/9=x/18

13. 2/5= y/105

7. 2/9=x/54

14. x/20=4/5

Answer Key

1. 6
2. 6
3

3. 16
4. 8
5. 65
6. 16
7. 12
8. 6
9. 13
10. 90
11. 12
12. 60
13. 42
14. 16

Days Four and Five: Concept of Six Million (6,000,000)
Students will read the book “How Much Is A Million?” by David Schwarz and perform
an activity with paper clips to try to quantify the number of people killed in the
Holocaust. This activity will involve writing letters to the community and requesting
paper clips from area businesses to try to quantify the number.
Goals and Objectives:
Upon completion of this lesson students will be able to:
1. Compare large numbers to everyday things.
2. Realize how many people actually lost their lives in the Holocaust.
3. Express their creativity.
The concept to be taught to the students is the realization of large numbers. How many is
6 million? The students will be able to understand this number and apply it to things in
their life.
Materials:
Pennies, paper clips, paper for posters and letters, markers, How Much Is A Million?
book by David Schwartz
Lesson Steps:
Activity 1 (Introduction):
Ask students: “How many is 6 million? How would you describe such a big number
or what would you compare it to?” This whole unit we have been studying the
devastating effects of the Holocaust on the Jewish population, so now the students can
really think about how many 6 million is and try to understand such a large number.

Activity 2:
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After a short discussion on the above questions, read the children’s book How Much Is A
Million? by David Schwartz.
Activity 3:
The student’s assignment is to bring to class any pennies that they found in their house.
Have the students count how many pennies they brought in, and then add all the students’
pennies together. Place them on a pile in the front of the room and write how many
pennies there are on the board. Ask the students to imagine how big the pile would be if
we had 6 million pennies here. 6 million pennies is $60,000. That is a lot of pennies! It
would take a long time to collect this many pennies. The students may take their pennies
home again at the end of the activity.
Activity 4:
Figure out how many students are in your class. How many of your classes would it take
to get to 6 million? Next make the same calculation but use the total number of people in
your school. Town? There are approximately 6.5 million people in the state of
Massachusetts, so approximately the entire population of Massachusetts would have been
lost during the Holocaust.
Have the students write a short paragraph in response to their feelings on how many 6
million is. Read their responses as they write to see if they are grasping this large
number.
Activity 5:
To better understand the concept of 6 million, we want to have the students visualize 6
million. As a class, try to collect paper clips to see if you can reach 6 million. The
students should write a letter explaining the project and ask members of the community
to send in boxes of paper clips to your school. As a class, make posters to hang up
around town in various places and stores/restaurants. Send the letter to the local
newspaper to publicize the project to the community and request the public to send in
boxes of clips to the school. Hopefully, the number of paper clips will reach 6 million so
the class can put this large number into perspective. Keep a large box in your room to
collect the paper clips. If you run out of room, find another large box. Explain to the
class that if you were to connect 6 million paper clips together, the chain would be about
100 miles long.
Habits of Mind and Thinking Process Skills
Asking good questions
Scheduling and logistics
Budget vs. actual
Planning
Cooperating and collaborating with other students
Thinking flexibly
Being attentive and keeping focus
Simplifying questions and problems
MASSACHUSETTS FRAMEWORKS
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Strand: Number Sense and Operations
Learning Standard:
8.N.1 Compare, order, estimate, and translate among integers, fractions and mixed
numbers (i.e. Rational numbers), decimals, and percents.
8.N.4 Represent numbers in scientific notation, and use them in calculations and
problem situations.
8.N.10 Estimate and compute with fractions (including simplification of fractions),
integers, decimals, and percents (including those greater than 100 and less than 1.
8.N.11 Determine when an estimate rather than an exact answer is appropriate and apply
in problem situations.
8.N.12 Select and use appropriate operations – addition, subtraction, multiplication,
division, and positive integer exponents—to solve problems with rational numbers
(including negatives).
Strand: Patterns, Relations, and Algebra
Learning Standard:
8.P.8 Explain and analyze – both quantitatively and qualitatively, using pictures,
graphs, charts, or equations – how a change in one variable results in a change in another
variable in functional relationships.
8.P.9 Use linear equations to model and analyze problems involving proportional
relationships. Use technology as appropriate.
Strand: Geometry
Learning Standard:
8.G.1 Analyze, apply, and explain the relationship between the number of sides and the
sums of the interior and exterior angle measures of polygons.
8.G.3 Demonstrate an understanding of the relationships of angles formed by
intersecting lines, including parallel lines cut by a transversal.
8.G.5 Use a straight-edge, compass, or other tools to formulate and test conjectures, and
to draw geometric figures.
Strand: Measurement
Learning Standard:
8.M.4 Use ratio and proportion (including scale factors) in the solution of problems,
including problems involving similar plane figures and indirect measurement.
References
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Science
Throughout the unit, students will develop an understanding that their self-identity is
affected by the societal actions/events and influences around them. In the unit, students
will discover that the essence of who you are is defined through adaptation, change, and
empowerment with others. Thus, in the science portion of the unit, students will learn
about the effects of adaptation to external situations by focusing on change and
empowerment with others. In doing this, students will be challenged to consider what it is
that they value, the type of person they are (how they have been influenced thus far), and
who they want to become within the context of society and the community around them.
They will also learn how making certain choices in the discovery of the self can change
external situations around them. They will embark on this journey of self discovery by
exploring pollution and waste reduction. The activities will be hands-on activities that
will cognitively and affectively engage students in high level, standards based work.
These activities will engage students in investigating, discovering, developing driving
questions, observing/collecting/interpreting data, classifying, measuring, and drawing
conclusions about real-life situations of pollution and waste issues. Through these
activities, students will learn various science concepts, as well as build on processing skills and
science habits of mind. The activities they will participate in will help foster an

appreciation for the environment and life-long environmental stewardship.
Brief Description of Group to be Taught: This portion of the unit will be conducted with
classes containing approximately twenty-five eighth grade students with varying ability levels,
including a few children on IEP’s. The activities throughout the unit can be challenging to those
who have learning disabilities. Therefore, students with IEP’s will be carefully monitored during
the activities to ensure their IEP's are being addressed accordingly. Additional help/guidance will
be provided. In addition, the lesson plans may be modified and adaptations may be added to the
plans on an individual needs basis.
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Unit Length: This unit will be conducted over the course of the school year. Although we will
not be focusing on the unit each day in class, the unit theme will be revisited periodically
throughout the school year. Students will be working in groups of four, in pairs, and as a class
during various parts of this unit.
Driving Questions: How healthy is our local stream?, What can bugs tell us about pollution?,
What can we do to make a difference in our community?

Massachusetts Frameworks:
The following learning standards will be addressed in this unit:
Strand: Life Science (Biology), Grades 6-8
Learning Standards:
1. Classify organisms into the currently recognized kingdoms according to characteristics
that they share. Be familiar with organisms from each kingdom.
13. Give examples of ways in which organisms interact and have different functions
within an ecosystem that enable the ecosystem to survive.
16. Recognize that producers (plants that contain chlorophyll) use the energy from
sunlight to make sugars from carbon dioxide and water through a process called
photosynthesis. This food can be used immediately, stored for later use, or used by other
organisms.
17. Identify ways in which ecosystems have changed throughout geologic time in
response to physical conditions, interactions among organisms, and the actions of
humans. Describe how changes may be catastrophes such as volcanic eruptions or ice
storms.
18. Recognize that biological evolution accounts for the diversity of species developed
through gradual processes over many generations.

Objectives:
Science Concepts:
Students will understand that pH is a measure of how acidic or basic a liquid is.
Students will understand how much oxygen is “in” fresh water and how much is available
for the organisms in the water to utilize.
Students will understand that the temperature of the water directly influences how much
oxygen “in” the water is available for organisms to utilize.
Students will understand that turbidity is a measure of how clear the stream water is and
it measures the amount of “stuff” that makes the stream water cloudy.
Student will understand the effects of fertilizers and detergents on living organisms in
streams.
Students will understand that the “bugs” found in a stream can tell us a great deal about
the quality of fresh water.
Students will understand how “bugs” found in a stream interact with one another and
vary from one another.
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Students will understand that “bugs” found in a stream have various sensitivity levels of
pollution.
Students will understand that the “bugs found in a stream have more “official names” in
something called taxonomy.
Students will understand how to measure water quality of a stream or body of fresh
water.
Process Skills:
The following process skills will be learned and practiced throughout this portion of the
unit.






Classifying/Identifying
Observing
Data Collection and organization
Forming hypotheses
Designing Investigative procedures

Habits of Mind:
The following Habits of Mind from Interdisciplinary Inquiry in Teaching and Learning
by Martinello and Cook will be developed throughout the science portion of the unit.

Designing Tests and Experimenting

Cooperating and Collaborating

Forming hunches

Thinking Fluently and Flexibly
Materials Needed:
Collection Nets
Dissecting Microscopes
Collection Jars
Tweezers
Paints
Wood
Trash Bags
Recycle Buckets
Trash Bins
Gloves
Orange labeling flags
Permanent water proof markers
Teaspoons
Fertilizer
Phosphate Detergent
Instructional Strategies:
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Throughout this portion of the unit, students will be assessed on a periodic basis. Their
understanding of the concepts being taught will be assessed individually via tests, lab
journals, and lab reports. Their understanding will also be assessed through informal
observations while students work in cooperative groups on activities and while they are
working on experiments. Additionally, assessment questions will be asked during group
work and field experiments to assess students’ progress and understanding.
Student Activities:
Activity 1:
Adopt-A-Stream (this activity will be carried out during the fall)
This activity is based on the activity found at:
http://www.epa.gov/owow/nps/nps_edu/index.html. Some parts of the activity have been
modified for this integrated unit.
To teach students about the effects of water pollution on streams and living organisms,
students will engage in an Adopt-A-Stream program. This program will be conducted
over a 4 month period and will allow students to empower one another to make a positive
change at a local stream. Throughout this activity, students will conduct watershed
inventory (gather information on the watershed), develop and start a stream monitoring
system, perform routine clean up projects, develop stream protection efforts, and create
an educational flyer to inform streamside landowners about stream do’s and don’ts.
I: Investigating Watershed:
To begin this activity, students will be asked to develop their own driving question.
Students will be broken down into groups of four. Each student will be asked to think
about a driving question individually, then they will be asked to share their thoughts and
develop one driving question per group. The groups driving questions will be shared
with the class and the class will come to a consensus regarding the overall driving
question. This portion of the activity will help students think about what is important for
them to discover during this inquiry project.
Once the stream location is selected, students will be asked to perform research on the
stream. Students will be asked to research the following topics: the stream’s history,
geology, demography, land use, fauna, and flora. For each topic, students will be asked
to develop at least four essential questions prior to performing their research. For the
research portion of this activity, a jigsaw activity will be used. The class will be broken
down into groups of four. Each group will be designated to perform research on a
particular topic.
Assessment:
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Once students have found as much information as possible and they have found the
answers to their essential questions, each group will share their findings with the class via
an oral presentation. Each student in the group will be expected to participate in the
presentation.
II: Develop Objectives for Stream Project:
Students will be asked to develop goals/objectives for their inquiry project. Although the
students will be developing this list, the teacher is looking for the following objectives:
1.
2.
3.
4.
5.

Conduct watershed inventory (gather factual information)
Develop and start a stream monitoring system
Perform Routine Clean up projects
Develop stream protection efforts
Create an educational flyer to inform streamside landowners about stream do’s
and don’ts.

Students will be asked to individually brainstorm about their goals for the stream project.
Students will then share their ideas with their groups and the group will come to a
consensus on a list of goals. The groups will share their goals with the class to develop a
finalized list of goals for the project.
III. Develop and start a stream monitoring system/Perform Routine Clean up Projects
Students will be expected to perform research on how to monitor a stream. From their
research, the class will develop a monitoring system that will be used for the length of the
activity.
Students will visit the stream once every two weeks to perform monitoring and stream
clean up. Fourteen sampling stations will be set up along the stream. Each parameter will
be measured at each station.
Prior to developing these systems, students will be asked to perform research on how to
measure water quality in streams.
Assessment:
Each student will be asked to write a research paper on the parameters they will be
expected to monitor and how these parameters are measured. These parameters are as
follows: pH, temperature, dissolved oxygen, turbidity, and total dissolved solids. In
addition, they will be asked to address their clean-up plans for the stream.
At the time students measure these parameters, they will compare the results to the state
standard for each parameter. The following source will be used:
http://www.crcwater.org/wqmanual.html#40 (Water Quality Monitoring)-A How To
Guide
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Students will perform routine clean up projects of the stream. The clean ups will occur
once every two weeks, the day after the water quality parameters are measured. Students
will record the type and quantity of trash found, debris too large to move, and any signs
of clogged channels or illegal dumping. The following source will be used:
http://www.bae.ncsu.edu/topic/phase2/images/measure2/Stream_Cleanup.pdf
Assessment:
At the end of the activity, students will write a lab report. Students will be expected to
address factual information/historical information that they learned about their stream,
their goals/objectives for the project, their findings with regard to water quality, how/if
their findings helped them answer their driving question, and lastly, how their clean up
projects have improved the stream/environment around them.
IV. Develop Stream Protection Efforts/Educational Flyer:
Connection:
Unified Arts: Students will work with the art teacher to create signs to protect their
stream. In addition, they will design an educational flyer to educate streamside
landowner’s about stream do’s and don’ts.
V. Electronic Cleanup
Students will survey the stream for presence of electronic waste. If the area consists of
this type of waste, students will eliminate the electronic waste (computers, cell phones,
batteries, etc.). They will visit a local recycling center for electronics to dispose of the
waste. After surveying the amount of electronic equipment that has been dumped in their
stream, they will determine if launching a neighborhood collection of electronic
equipment would be helpful to keep their stream free of this type of debris. If this is
found to be meaningful civic action project to protect their stream, the students will
develop a plan to perform this neighborhood collection and recycling of electronic
equipment. This collection will be a community effort including students, teachers, and
parents.
Activity 2:
Phosphates in Your Water (this activity will also be conducted during the fall)
This activity is based on the activity found at:
http://www.epa.gov/owow/nps/nps_edu/pdf/act_stop.pdf.
Students will learn about how fertilizer runoff affects waterways. Students will examine
the effects of detergents and fertilizers on aquatic life, test for dissolved oxygen in water
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samples, determine the relationship between pollutants and dissolved oxygen in water,
and collect and interpret data.
Students will label 10 jars, one through 10. They will cover the bottom of each jar with
mud and plants (roots and all) that they will collect from their stream. Each jar should be
filled with water from the stream. They will place fertilizer or detergent in each jar using
the amounts listed in the following chart. Following test kit directions, students will
measure the amount of dissolved oxygen in the stream water. Then, students will place
the jars in a sunny location. Students will make observations daily for 2 weeks. They
will measure the amount of dissolved oxygen, according to test kit directions, on day 7
and day 14.
Students will formulate hypotheses and test these hypotheses in groups of 4. At the end
of the experiment, students will answer the following questions in their group:







At the end of the experiment, which jar had the most vigorously growing plants?
Which jar had the least dissolved oxygen?
What would happen in your stream that has an excess of phosphates, warm
temperatures, and good sunlight?
How are phosphates in the water important?
Look around your home and school and list possible sources of phosphates that
might be entering local streams.
Does your state have a phosphate detergent ban? What does it do? When was it
implemented?

Assessment:
After performing this experiment and answering these questions, each student will be
asked to write a conclusion in their laboratory journals. Students will be expected to
address their hypotheses, results, the answers to the questions above, and their
conclusions in their journals.

Jars Treatments Dissolved Dissolved Dissolved
Oxygen Oxygen Oxygen
Day 1
Day 7
Day 14
CONTROL
1
CONTROL
2
1/8 tsp
3
4

detergent
¼ tsp detergent
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5
6
7
8
9
10

3/8 tsp
detergent
1 tsp detergent
1/8 tsp
fertilizer
¼ tsp fertilizer
3/8 tsp
fertilizer
1 tsp fertilizer

Activity 3:
Macroinvertebrates-whats? Most of this activity will be conducted during the
winter. However, the last portion of the activity involving live collection and
analysis will be conducted during the spring.
This activity is based on the activity found at:
http://www.epa.gov/owow/nps/nps_edu/index.html. Some parts of the activity have been
modified for this integrated unit.
Students will learn about macroinvertebrates found in their stream. First, they will learn
about various types of macroinvertebrates that live in streams and how they interact with
one another. They will learn about predator-prey relationships that exist. In addition,
they will learn about taxonomy and how organisms’ are classified. For this portion of the
activity, students will use the following resources: “The Tale of a Pond” by Henry Kane
and “One Small Square Pond” by Donald Silver. Students will be given an anticipation
guide before reading “The Tale of a Pond” to activate background knowledge students
have about organisms found in fresh water (see attached). In addition, students will be
given an interactive reading guide to complete while they read “One Small Square Pond”
(see attached). This tool will teach students about various predator-prey relationships and
how photosynthesis creates food and oxygen to sustain fresh water life.
Macroinvertebrates can be great indicators of the stream’s health and the stream’s water
quality. Students will read the article, Why Study the Stream-Bottom
Macroinvertebrates? at the website: http://www.people.virginia.edu/-sos-iwla/StreamStudy/StreamStudyHomePage/WhyStudyMacro.HTML. While reading the article,
students will complete an interactive reading guide (see attached).
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Students will practice identifying macroinvertebrates and stream quality assessments in
this activity prior to collecting live samples in their stream. At the website
http://www.epa.gov/owow/nps/nps_edu/pdf/act_join.pdf, students will work with six
theoretical samples of macroinvertebrates in a stream. Students will use the following
link as an identification key: http://people.virginia.edu/~sos-iwla/StreamStudy/Key/Key1.HTML. to identify species and sensitivity levels. From this data,
students will calculate the water quality index value and determine overall water quality
rating for each stream sample.
Assessment:
Students will be given a test addressing various predator-prey relationships of
macroinvertebrates, the scientific names of organisms found in local streams, and
organisms’ sensitivity level to pollutants.
After the practice samples have been analyzed, students will collect live specimen
samples of macroinvertebrates from the steam and bring them back to the laboratory for
identification. Four collections of live samples will occur throughout the length of the
activity. Students will use the following link as an identification key:
http://people.virginia.edu/~sos-iwla/Stream-Study/Key/Key1.HTML. This key identifies
the type of macroinvertebrate and lists their level of sensitivity to pollutants. For each
collection, students will calculate the water quality index value and determine overall
water quality rating of their stream.
Assessment:
Students will write a 5 page report on their findings and what these findings indicate
about the water quality of their stream. In their report, driving questions should be
addressed and students should summarize what they learned from the Adopt a Stream and
Macroinvertebrates What’s projects. Also, in this report, students will be asked to reflect
upon how they feel about pollution and waste issues, what they want to do about these
issues, and what they discovered about themselves.

“The Tale of a Pond” by Henry Kane

Anticipation Guide

Directions: Read the following statements concerning pond life. Place a check mark next
to each statement with which you agree. If you do not agree with a statement, leave it
blank. When you read each statement, think about what you know already about pond
life and how you feel when you are reading it. Be prepared to support your responses, as
you will be discussing these statements in small groups. You will have an opportunity to
change your responses after reading the story, if you chose.
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____1. Predators eat prey.
____2. Dragonflies are considered the “dragon” of the pond and prey upon many
different organisms such as mosquitoes, midges, and other adult insects.
____3. An immature stage of an insect can be called a nymph.
____4. Tadpoles and frogs are vulnerable organisms in a pond and serve as prey for
other animals in their habitat such as snakes and waterbugs.
____5. The life cycle of a dragonfly is as follows: Egg -> Nymph -> Adult. The nymph
is considered a predator to tadpoles, beetle larvae, and small fish.
____6. The life cycle of a salamander is as follows: Egg -> Larva -> Adult. The larvae
serve as prey for some organisms in a pond such as dragonfly nymphs.

“One Small Square Pond” by Donald Silver

Interactive Reading Guide
Directions: In groups of four, please assign a student A, B, C, and D. Read each item in
the interactive reading guide and perform the task listed. When it says: student A read
aloud, for example, student A should read aloud. This should be repeated by student B
when the interactive guide calls for student B to read aloud and so on. When the
interactive guide says Group, each person in the group should be participating in the task.
Once this is complete, you will grade each of your responses as I read the answers aloud.
1. Look at the drawing of the turtle at the top left of page 22. What is meant by “the
fish had better heed the warning if it is going to outswim the hungry turtle? What
role does the fish play in this text?

2. Look at paragraphs 2 and 3 on page 23. Student A: Read aloud paragraphs 2 and
3 to your group. Group: Determine what type of relationship the text is referring
to and explain how it helps control the population of organisms in a pond.
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3. Paragraph 3 on page 21 describes how a diving beetle attacks its prey (a tadpole
or a fish). Group: Read this paragraph and write down how this predator attacks
its prey.

4. Look at paragraph 1 on page 23. Student C: Read this paragraph aloud. Group:
how does a dragonfly nymph attack its prey? What type of prey does the text
mention for the dragonfly nymph?

5. Paragraph 3 on page 12 mentions that a fisher spider hunts. Student D: Read this
paragraph aloud. Group: What is the fisher spider’s prey?

6. Group: Silently skim page 19. Look for the keys to pond life and list them here.
What is the process that is being described here? What is the main contributor of
this process in a pond?

7. The caption on the bottom left of page 18 discusses the process of photosynthesis
in a pond. Group: Discuss how animals benefit from photosynthesis and write
your response here.
8. The caption on the bottom of page 22 describes another predator-prey
relationship. What is the predator and what is the prey being described here?
Group: Discuss this and write your response here.

“Why Study the Stream-Bottom Macrovertebrates?”

Interactive Reading Guide
Directions: In your group of four, please read the article. While you are reading the
article, please answer each question listed. Once this is complete, we will discuss your
responses as a class.
1. Discuss the following question and write your response below, Why do
macroinvertebrates tell you more about water quality than fish do?

2. Discuss the following question and write your response below, If you were
president of a small Streamkeeper organization with little money and you
suspected pollution in a stream, why might you sample macroinvertebrates in the
stream instead of hiring a laboratory to sample the stream water itself?
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3. If you were a scientist trying to find out if a stream is polluted using the
macroinvertebrate method and you did not have any data on the types of
organisms that lived in the stream before there was a possibility of pollution, how
might you find out if there is pollution?
4. What is the phrase that can be used to describe the role that macroinvertebrates
play in altering us to the possibility of steam pollution?

The Social Studies
Social Studies Unit
Overview:
The social studies unit on self-discovery will be comprised of three, one week lessons.
The first of the unit’s lessons will coincide with the unit’s engaging activity of a “Me
Museum” and take place in the fall. The second one week lesson will take place in the
winter, and the third one week lesson will take place in the spring before the student’s
trip to Washington D.C. Each lesson will focus on a time period in American history
ranging from pre-revolutionary years (1763) through reconstruction (1789).
During the first week the students will explore the political philosophies of John Locke
and Baron de Montesquieu. Both philosophers had a profound effect on our founding
fathers’ beliefs about the role of government. Students will uncover the ideals put forth
in the Declaration of Independence. And, they will participate in a self reflection activity
asking them to compare and contrast their own ideals for independence with our nation’s
Declaration of Independence.
During week two of the unit, the War of 1812 and Frances Scott Key’s poem “In Defense
of Fort McHenry,” which was later put to music and renamed the Star Spangled Banner,
will be an opportunity for the students to reflect on our nation’s symbolic evolution.
After viewing A& E’s video “Star Spangled Banner” in music class, the music teacher
will join our class to participate in activities to help the students understand the symbolic
connections between the War of 1812 and Star Spangled Banner (later named our
national anthem). Students will discuss how other patriotic songs helped to define us as a
nation, and participate in an activity to develop lyrics to express their own identity.
Later in week two, our class will build upon the scientific research skills they developed
in their science class by researching the Star Spangles Banner’s Conservation Project.
The class will use the Smithsonian’s Natural Museum of American History website. In
addition to learning the science of preservation, students will be asked to assess if they
believe it is important to preserve the Star Spangled Banner, one of our nation’s iconic
symbolic artifacts. The students will wrap up the week’s lesson by engaging in a web
search to identify and create a list of memorials and or museums with significant
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symbolic importance. The list would be in preparation for their spring school trip to
Washington, D.C.
The Final week of the unit will take place in the spring. The students will continue to
learn about self discovery as they study the American westward expansion. They will
participate in activities to help them better understand the desire for westward expansion
and the impact that the Louisiana Purchase had on that expansion. The students will also
learn the real story of the Pony Express, the reason for its creation and later failure. And,
working with the art teacher, the students will engage in creating a “Help Wanted” poster
for a pony express rider.

Teaching Strategies:
Varying academic levels: heterogeneous grouping, small and whole group participation
Auditory learners: encourages class discussion, listening and speaking skills
Kinesthetic learners: students will move around the classroom, forming groups.
Spatial Intelligence learners: students will draw a rendition of a pony express rider
Musical Intelligence learners: students will recognize and use rhythmic tonal patterns
when to listening to the Star Spangled Banner Asking good

Habits of Mind:
Asking questions
Collaboration with other students
Expressing oneself through art
Interpreting details
Thinking critically
Standards: U.S. History Learning Standards
USI.2 Explain the historical and intellectual influences on the American Revolution and the
formation and framework of the American government. (H, C)
A. the legacy of ancient Greece and Rome
B. the political theories of such European philosophers as Locke and Montesquieu
Seminal Primary Documents to Read: Mayflower Compact (1620)
Seminal Primary Documents to Consider: Massachusetts Body of Liberties (1641) and John
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Locke’s Treatises of Civil Government (1690)
USI.3 Explain the influence and ideas of the Declaration of Independence and the political
philosophy of Thomas Jefferson. (H, C)
Seminal Primary Documents to Read: the Declaration of Independence (1776)
Seminal Primary Documents to Consider: the Suffolk Resolves (1774) and the Virginia Statute
for Religious Freedom (1786)
USI.4 Analyze how Americans resisted British policies before 1775 and analyze the reasons for
the American victory and the British defeat during the Revolutionary war. (H)

The Formation and Framework of American Democracy
USI.11 Describe the purpose and functions of government. (H, C)
USI.12 Explain and provide examples of different forms of government, including democracy,
monarchy, oligarchy, theocracy, and autocracy. (H, C)
USI.13 Explain why the United States government is classified as a democratic government.
(H, C)
USI.14 Explain the characteristics of American democracy, including the concepts of popular
sovereignty and constitutional government, which includes representative institutions, federalism,
separation of powers, shared powers, checks and balances, and individual rights. (H, C)
USI.15 Explain the varying roles and responsibilities of federal, state, and local governments in
the United States. (H, C)
USI.16 Describe the evolution of the role of the federal government, including public services,
taxation, economic policy, foreign policy, and common defense. (H, C)
USI.19 Explain the rights and the responsibilities of citizenship and describe how a democracy
provides opportunities for citizens to participate in the political process through elections,
political parties, and interest groups. (H, C)

USI.21 Describe how decisions are made in a democracy, including the role of legislatures,
courts, executives, and the public. (H, C)
Political Democratization, Westward Expansion, and Diplomatic Developments, 1790-1860
USI.22 Summarize the major policies and political developments that took place during the
presidencies of George Washington (1789-1797), John Adams (1797-1801), and Thomas
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Jefferson (1801-1809). (H, C)
A.
B.
C.
D.

the origins of the Federalist and Democratic-Republican parties in the 1790s
the conflicting ideas of Thomas Jefferson and Alexander Hamilton
the Alien and Sedition Acts
the Louisiana Purchase

USI.26 Describe the causes, course, and consequences of America’s westward expansion and its
growing diplomatic assertiveness. Use a map of North America to trace America’s expansion to
the Civil War, including the location of the Santa Fe and Oregon trails. (H, E, G)

Social Studies Unit Grabber Activity:
The social studies unit will begin in the fall with a time capsule activity which introduces
the concept of self discovery. The activity will also help the students understand the
important fundamental concepts of change over time and historical perspective.
Time Capsule: In the beginning of the school year the students will complete a prepared
form asking them to list the current most popular songs, movies, and events. They also
should include some personal information such as who their favorite friends are and a
prediction of their grades. In a burial ceremony, the students will seal the form into an
envelope and tape it into a secret part of their notebooks. The students will open their
time capsule after the final unit’s lesson in the spring. Students can enjoy and reflect
upon the changes that have occurred within themselves and their world over the course of
the year.
Week One: Salon Discussion (Day One)
Objectives:
1) Students will be able to describe the enlightenment period.
2) Students will be able to list some of the philosophers of the Enlightenment period.
3) Students will be able to identify the major philosophy of John Locke.
4) Students will be able to explain the influence of John Locke’s theories of natural rights
and a social compact.

Warm up:
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Introduce the concept of intelligent conversation by asking students whether they like
movies, theater, or television. Ask them if they like drama that includes witty
conversation. Can anyone remember a good one-liner from a movie, or other drama? Tell
them that the French, women in particular, began to invite educated guests to their homes
for such conversation in the1700s. These meetings in drawing rooms called salons
became one of the key ways that enlightenment thought spread. Guests often discussed
the leading writers and thinkers of the time, and also attempted to add their own witty
interpretations. Inform the class that they are going to participate in a Salon discussion.
Further explain that our Founding Fathers were heavily influenced by the philosophers of
the Enlightenment period. Particularly, the influence the natural rights philosophy of
John Locke on the Declaration of Independence and Montesquieu’s writings on the
separation of powers and checks and balances on the Constitution.
Activity One: Salon Discussion
The class will be divided into three or four heterogeneous groups for a salon discussion.
Each member of the group will make a name card with a French name on it to be used
during the salon discussion. Each group will have a female who will host the salon.
One of the following questions will be assigned to each salon group:
1) What is the purpose of government according to natural rights philosopher John
Locke?
2) Where does government get its right to govern, according to natural rights
philosopher
John Locke?
3) What is a social compact? Do you think this is the best way to create a
government?
Why or why not?
4) What beliefs about rights were important to the American colonists?
5) What rights do you think people should have
In addition to the above pre-assigned questions, each salon group should research the
interesting facts related to John Locke’s philosophy and life. Each group should also
research and have a general understanding of the philosophy of Montesquieu and his later
influence on the American Constitution. In addition to the class text, students may use the
following websites for their research:
http://www.llpoh.org/locke1.html
http://odur.let.rug.nl/~usa/B/locke/locke.htm
http://www.age-of-the-sage.org/philosophy/john_locke_works.html

http://www.utm.edu/research/iep/l/locke.htm
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http://www.iep.utm.edu/h/hobmoral.htm
http://www.wsu.edu/~dee/ENLIGHT/ENLIGHT.HTM
Direct Instruction
Explain to the students that some of the guests were nobility, but some were not. If you
were educated and invited by the hostess, you were considered equal. But each person
would strive to be the most interesting conversationalist. So, the conversation was a kind
of contest. There were rules; some topics were taboo:
1) One did not speak of oneself.
2) One did not ask personal questions or try to embarrass others.
3) Everyone was expected to act as a lady or gentleman.
Break out and Research:
Each salon group should meet and discuss their method of research. For example, do
they want to only use the text for research or do they want to assign individuals to
research certain websites and report back to the group their findings? Students will have
the remainder of the class to conduct their research. Students will be aloud to write key
points of their findings to refer to during their salon discussion.
Homework: Continue their research for tomorrow’s salon discussion. Prepare a short
autobiographical paragraph so that the hostess will be able to properly introduce them
when the salon meets.
Salon Discussion (Day Two)
1) Ask the first salon group to join a circle of chairs at the front or center of the room

2)
3)
4)
5)

(the fishbowl) and prepare to converse. Remaining students should form an outer
circle so that they may listen.
Have the hostess introduce the guests and say something polite about each one.
The hostess should then begin by saying, “Has anyone read anything interesting
lately?
Each guest should try to join in the conversation when someone says something
related to what they have read.
Allow about 5-10 minutes for each group and continue until all the groups have
met.

Assessment
1) On the basis of what they have learned, the class will vote by secret ballot on the

salon guest that they felt discussed their question the best. That person would
have brought in interesting information about John Locke and how he influenced
the Declaration of Independence. Furthermore, that person would have also
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mentioned other philosophers (such as Montesquieu) who influenced our
founding fathers. The favorite guest should have also been interesting, polite and
witty.
2) After the vote, individual students will tell why they voted as they did.
Closure
Remind students of the power of ideas. The ideas of these philosophies laid the
foundation for a major shift in the political and economic life in Europe and America. It
was called the Enlightenment, and it influenced the French Revolution, the American
Revolution and our form of government. Review the meaning of vocabulary words that
came up during the activity.
References for this lesson:
Teaching Today Website: http://teachingtoday.glencoe.com/lessonplans/salonfishbowlphilosophes-on-the-eve-of-the-french-revolution.
(1998). We The People. Center for Civic Education: Casablanca, CA.
Parks, Jerry (2004). Teacher Under Construction: Things I wish I’d Known! Weekly
Reader Press: Lincoln, NE.
Activity Two: Personal Declaration of Independence (Day Three)
Objectives:
1.) Student will be able to explain the main ideas contained in the Declaration of
Independence.
2.) Students will be able to identify the influence of John Locke’s philosophy of natural
law in the text of the Declaration of Independence.
3.) Students will be able to describe the purpose of the Declaration of Independence.
Warm up:
Have the students perform a class attack on the overhead or white board regarding what
they know about the Declaration of Independence. Keep the information up throughout
the class. Give enough time to this exercise that all can contribute.
Cooperative group work: Have the students divide into homogeneous, cooperative
groups of four members. The students should review the text of the Declaration of
Independence. The text should be modified to include words in brackets so it will be
more understandable for the students. For example: “We hold these truths to be self
evident [easy for anyone to see].” Have each group identify three complaints against the
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King. The students should rewrite the complaints using their own words and explain the
colonists’ complaint.
Activity: Personal Declaration of Independence (Day four)
Now it’s time for the students to reflect on their ideals. Students are to write their own
personal Declaration of Independence in the same manner which the original Declaration
of Independence was written. The students’ Declaration of Independence should include
their ideals, arguments, complaints, and conclusion.

Student Presentations: (Day five)
It’s student Independence Day in the classroom! Individually, Students will go to the
front of the class and declare their independence by reading their personal Declaration of
Independence.
Assessment: Students will be assessed on their ability to include their ideals, arguments,
complaints, and conclusion in their Declaration of Independence.
Closure:
Remind students that the Declaration of Independence was an important step in the
development of our constitutional government. It directly reflects the arguments of the
natural rights philosophy. In addition to the complaints it listed, it was written to include
some of the most important ideals of our young nation.
References for this lesson: http://www.socialstudieshelp.com/
http://school.discoveryeducation.com/lessonplans/programs/politicsleadership/

Week Two: The Star Spangled Banner (Day One)
Objectives:
1.) Students will build upon their previous knowledge of the War of 1812.
2.) Students will be able to identify the history and lyrics of the Star Spangled Banner.
3.) Students will understand the significance of national symbolism.

5

Warm up:
Show the class photos of various national flags. After each photo, ask the students what
the flag is and what do they think it represents and why? Follow with a discussion of
symbolism. Show the students a photo of the American flag being displayed at Ground
Zero after 9/11 (remember to be sensitive to the fact that some students may have been
directly affected by this tragedy). A class discussion should follow regarding what the
American flag was symbolizing.
Web search: http://americanhistory.si.edu/SSB/2_home/fs2.html
In the computer lab, the students should research Francis Scott Keyes’s poem, “In
Defense of Fort McHenry.” The students should answer who Francis Scott key was,
what was he doing when he wrote the poem, why did he write the poem, and what later
happened to that poem? After the class regroups, have a general discussion about their
findings and the symbolic importance of the poem.
Direct Instruction and Group Work: (Day Two)
Following up on a study of The Star Spangled Banner in music class, the music teacher
will join the social studies class to co-teach the lyrical symbolism of the song. The
lecture will be reinforced by breaking up into homogeneous, cooperative groups of four
students. The class will identify and record the symbolic connections between the War of
1812 and Star Spangled Banner. Each group will create a statement of their findings and
report to the class.
Activity: Identity Song
Similar to how patriotic songs helped to define us as a nation; it is now time for the
students to use symbolic language to write their own identity song. Their lyrics should be
a reflection of who they were, who they are, and who they want to be. The lyrics should
be put to the music of the Star Spangled Banner. At the class presentations, the students
can either sing or speak the lyrics of their song.
Class Presentation of Identity Songs: Day Three
Each student will stand before the class and present their identity song. All students will
be required to provide feedback to their classmates. They will record two new things that
they learned about their classmates through their identity songs. Following the
presentation, the students will individually receive their feedback.
Assessment: Students will be assessed on whether they included symbolic representation
of who they were, who they are, and who they want to be in their song. By observation,
students will also be assessed if they provided feedback to their classmates.
Integration of Science (Day four)
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Warm up:
Working in homogeneous, cooperative groups of four students, the class will breakup and
brainstorm a list of skills needed for scientific research. Remind the students that they
have been learning these skills in their science class. And, these same skills can be used
in their social studies class. Have each group report to the class their list.
Star Spangled Banner Preservation Project: Using their scientific research skills, and
the Smithsonian’s Natural Museum of American History website
http://americanhistory.si.edu/SSB/2_home/fs2.html, the students are going to learn about
the science behind the preservation of the Star Spangled Banner. Working in their
groups, the class will go to the computer lab for research. Each group will be asked to
research a particular aspect of the preservation project: science of preservation, moving
the flag, conservation lab, preservation challenge, and early preservation. Each group
will need to provide a statement of their findings to the class.
Symbolic Artifacts: (Day five)
Students will be asked to write a paragraph in response to the question: Is it important to
preserve the Star Spangled Banner, one of our nation’s iconic symbolic artifacts? After
completing the paragraph, students will share their responses with the class.
The students will wrap up the week’s lesson by engaging in a web search to identify and
create a list of memorials and or museums with significant symbolic importance. The list
would be in preparation for their spring school trip to Washington, D.C.
Closure:
Students will be reminded of the importance and contemporary relevance of national
symbolism. Students will be reminded that symbolic artifacts can be found in songs,
memorial, buildings, and even clothing.
References for this Lesson: http://americanhistory.si.edu/SSB/2_home/fs2.html

Week Three: Westward Expansion (Day One)
Objectives:
1) Student will understand that human movement is affected by geography of the region.
2) Students will understand human movement through the eyes of the people who were
there.
3) Students will understand that major political events can influence human movement.
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Warm Up:
Have students move within a taped off 10ft. x10ft. square of the room. It should be
crowded, but not uncomfortable. Ask probing questions: Who would like to move?
Why? When students have discussed reasons for wanting more space, have them return
to their seats and begin the day’s lesson.
Direct Instruction:
Explain to the students that during the turn of the century (1800) many European people
who settled in our country’s eastern cities felt crowded. And, because of the greatest land
deal of all time, they had the option of moving west. The Louisiana Purchase took place
in 1803 and resulted in what we refer to as westward expansion. Although people were
already living in Louisiana, to the European people living in the East the American west
was a mysterious place. Explain to the students’ that we are going to engage in an
activity that will help us learn more about the Louisiana Purchase and its effect on the
American west.
Trivia Book Activity: (Days One and Two)
Have student’s work in homogeneous pairs for this activity. Each group will investigate,
using the class text and the website
http://www.socialstudiesforkids.com/articles/ushistory/louisianapurchase.htm and
http://www.americaslibrary.gov/cgi-bin/page.cgi/es, the events leading up to and dealing
with the Louisiana Purchase. Each group will develop one trivia book about the
Louisiana Purchase. The trivia book will include at least eight interesting fact questions
(focusing on who, what, where, and why of the Louisiana Purchase). An answer page
should also be included in the book. Creativity is encouraged. Students may draw or use
clip art to illustrate their questions. The front and back cover of the book should also be
illustrated. Each book should include a historically accurate rendition a map of the area
known as the Louisiana Purchase.
As students research their trivia books, they are encouraged to share useful websites with
the class. An ongoing list should be kept in the classroom.
Lesson Extension:
Students can do additional research into the connection between the Louisiana Purchase
and the Lewis and Clark Expedition. The following website would be helpful:
http://www.pbs.org/lewisandclark/
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Homework:
Students should continue to conduct research for their trivia book and come to class with
some additional information.
Day Two:
Students will use this time in class to finish up with their research and begin the process
of pulling the book together.
Homework:
Complete work on the trivia books and come to class ready to share their work.
Gallery Walk (Day Three)
Students will share their books with one another in a gallery walk format. The class will
be divided into two. Group one will display their books first, while their classmates stroll
around the room to view and make a written comments (using sticky notes) on each trivia
book. The comments should focus on an interesting fact they learned while reading the
book, a question they have about the facts, or what they like about the book. The process
will be repeated for the second half of the class. The trivia books will then be displayed
in the school library.
Assessment:
Students will complete a self assessment on their participation and contribution in their
group. Teacher observation will also be used to assess students’ group work. The trivia
book will serve as the final assessment (rubric). Each student must have included eight
facts, demonstrate creativity throughout the book, and provide a historically accurate
rendition of a map of the area included in the Louisiana Purchase.
Closure:
Remind students that the Louisiana Purchase did not just happen. There were significant
events which led up to the purchase. Furthermore, students should understand that,
although, Europeans were not living in the west before the purchase, there were people
living there (including Native Americans). Students should also be reminded of the
direct connection between the Louisiana Purchase and the Lewis and Clark Expedition.
References for this lesson:
http://edweb.sdsu.edu/t2ARP/quest/journeys/westlessons.html.
http://www.socialstudiesforkids.com/articles/ushistory/louisianapurchase.htm.
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http://www.americaslibrary.gov/cgi-bin/page.cgi/es
http://www.pbs.org/lewisandclark/
The Pony Express (Day Four)
Warm Up:
Recap with the class how we have been studying the westward movement of the 1800s:
Louisiana Purchase, Oregon Trail, California Gold Rush, etc…
Activity One:
Overhead-Original Help Wanted Poster
On the overhead projector, have an original Help Wanted poster for the Pony Express
Rider displayed (Wanted: Young Skinny wiry fellows not over eighteen. Must be expert
riders willing to risk death daily, orphans preferred). Ask the class what type of
advertisement they think this is for? After a class discussion, reveal that it an original
advertisement for a Pony Express Rider.
Activity Two:
Reading Excepts from The Pony Express, Laurel Van Der Linde, author
Have students take turns (popcorn reading) reading excerpts from Laurel Van Der
Linde’s book, The Pony Express. Stop where appropriate to explain or summarize what
was just read. While students are reading the excerpts from the book, the Pony Express
trail map should be displayed on the overhead.
Recap the reading with a class discussion and a “class attack” on the board, listing
things they have learned through the reading.
Activity Pony Express Help Wanted Poster (Day Five)
Integrating with the art teacher and using the information learned in class. Students’ will
create their own Pony Express Help Wanted Poster. The poster should include the
following:
1. A map of the trail including the starting place and ending place.
2. Qualifications a rider must have (there are at least two).
3. How many days it will take the mailto reach its destination and how many
miles.
4. A picture showing what a Pony Express Rider might look like.
5. Who to contact if they are interested in becoming a Pony Express rider.
(This should be you. Remember there are no phones, computers, etc…).
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The poster should be colorful and exciting! There should be no spelling mistakes and it
should be easy to read! The poster should make pioneers want to become riders for the
Pony Express!
Assessment:
Students will be assessed on their completion of their rendition of an accurate Help
Wanted Poster for a Pony Express Rider. Students should include an accurate map of the
Pony Express trail, including important cities, two correct qualifications for a rider, have
correct time and/or distance to travel, colored accurate picture of what a Pony Express
rider might look like and the person to contact for employment.
Closure:
Remind the students that the Pony Express provided a vital service in getting much
needed news to the west coast. The country was electing a new president (Abe Lincoln)
and there was much talk about war. Remind students that with the new technology of the
telegraph, the need for the Pony Express was diminished.
References for this Lesson:
www.successlink.org/
www.americanwest.com/trails/.
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IV.

Interdisciplinarity

We envision the level of interdisciplinarity for our integrated unit as level three: a
coordination of topics and common themes between discipline content and contentspecific material and leaning taught within the core and specialist disciplines.
The integrated unit contains specific connections between disciplines and across all
disciplines as follows:
Connections between the Disciplines:
ELA and the Unified Arts
Co-teaching will occur in order to plan and create student drama productions of the
play and novel read in English classes. Students will write scripts and plan set and
stage materials for these full-length plays. A portion of team days will enable
students to also work with both teachers to develop these productions. The study
skills portion of unified arts will connect with active reading strategies implemented
in English classes for longer text comprehension. Writing skills will also be
implemented throughout the English curriculum as students respond in writing to text.

ELA and Social Studies
Classes relating to the study of monuments and memorials will be co-taught in
preparation for a joint field trip to the New England Holocaust Memorial. Classes
will view various nonfiction documentaries together and participate in group
activities designed to elicit creative and written responses to the themes of the
documentaries.
Science and the Unified Arts
The emphasis in the science discipline is understanding how individuals are affected
by life around them. The focus will be environmental protection. Students will work
with the art teacher to create signs to protect habitats and encourage environmental
awareness. In addition, they will design an educational flyer to educate streamside
landowner’s about stream do’s and don’ts.
Social Studies and the Unified Arts
Music and social studies classes will collaborate in re-writing lyrics to well-known
national identity songs in order to reflect self-identity journeys.

6

Social Studies and Science
A study of the preservation process of the Star Spangled banner will be co-taught as
students analyze and adapt important national identity poems and songs to reflect
personalized self-discovery concepts and realizations.
Connections Across all Disciplines
The math discipline will be fully integrated into all content area disciplines through
the student orchestration of an eighth grade trip to Washington, D.C. for three days
and two nights. There will be several “team days” interspersed in the unit to enable
all students to plan the trip to Washington, D.C. Groups will be formed and take
responsibility for planning an itinerary, estimating costs, and fund raising for trip
expenses. Within the disciplines, ELA students will be responsible for writing and
publishing itineraries, and writing proposals for fund raising events and sources of
funds. Math students will compile expenses and projected budgets, including hotel
and restaurant choices. Social studies and science content will focus on museum and
memorial site visitations. Toward the end of the unit, team days will enable students
to work on polishing personal portfolios for the gallery presentation culminating
activity.
V. Culminating Activity
As students come to the end of their eighth grade journey, we will ask them to reflect on
how they have changed and grown since the start of the year. Students will compile a
portfolio charting their own evolution that occurred throughout the unit. While there will
be some portfolio guidelines for each student, how the portfolios are put together, and
what goes in them will be determined by each individual student. Each eighth grader will
have to include pieces they have completed from each major academic area, as well as
their unified arts classes. This means that students may include self-portraits from art, the
songs they wrote in music, their personal declarations of independence from social
studies, as well as various other assignments from the year. Each student will be asked to
include reflections on some of the individual pieces, as well as their portfolio as a whole.
The portfolios must reflect the students, and how they have observed themselves
evolving during the course of the year. Exactly how the students show these reflections
is up to them. Students may create films, videos, or write diary entries. The choice will
be up to the students entirely – they will be limited only by their own imagination.
As students began the year with a public presentation, they will end the year this
way as well. Once the portfolios have been completed students will put together a gallery
walk of sorts. The portfolios will stand as memorials to themselves as eighth graders. As
the students move on to high school the portfolios will represent all that they are, as well
as the parts of themselves they may be choosing to leave behind. The gallery will be
open to parents, faculty, and other students in the school. Students will have the
opportunity to share their journey with others as they move on from middle school
toward their high school years.
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