Journey: Exploring Our Community

An Integrated Thematic Unit

Created by:
Linda Kincaid, Jeremiah Mee, Katharine Spero, Nanta Hardesty

EEDUC 6137: Creating a Community of Learners
Fall 2008

Table of Contents
Introduction/Rationale

Page 3

Concept Map

Page 4

School and Student Groups

Page 5

Theme

Page 5

Study Skills

Page 6

Habits of Mind

Page 7

1

Engaging Activity

Page 9

Social Studies

Page 11

English Language Arts

Page 16

Science

Page 21

Math

Page 28

Unified Arts

Page 33

Final Public Project

Page 36

Culminating Activity

Page 37

Field Trip

Page 38

References/Texts

Page 39

Introduction/Rationale
This unit engages the 6th grade Goshawk Team in an inquiry study of the people and
cultural groups that comprise our community. The overarching theme of this unit is the
mental and physical journey of peoples. This unit is an exploration both of the individual
journey and of who we are as a community and how we came to live, work and evolve
here in Massachusetts. As we discovery a deeper understanding of the journeys of our
neighbors and the cultures of both long-settled and new immigrant groups, we will
develop a fuller understanding of ourselves, our circumstances, and our evolving culture.
As educators who believe it is important to address students’ emotional and
developmental needs, as well as their intellectual growth, we created a unit that connects
concepts related to journey from the core disciplines and the integrated arts to the
students’ personal, family and community experiences. This three-week unit begins with
an engaging activity that brings students face-to-face with the diversity within our
community and the journey taken to create this rich heritage. Our team beings the unit
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by exploring journey in all of the core subjects. During this first week, students will
examine journey, migration and movement and gain necessary skills to succeed in their
investigation in coming weeks. In the second week of the unit teachers will connect the
various forms of journey explored in each of the core courses through a series of miniprojects, and co-taught lessons. This structure will help students connect the content and
knowledge of the subject-based explorations from week one. At the conclusion of week
two, students begin to transform a concept from one of their mini-projects into an
individually designed final project. The remainder of unit is devoted to individual and
small-group inquiry and the completion of the final projects for the culminating event.
During week three, culminating project groups will remain together and rotate through
each classrom throughout the day. Each teacher will be responsible for facilitating
student progress on particular aspects of their projects (unrelated to any specific subject).
As the unit concludes, students will have explored our community and our world through
the use of inquiry and the development of social and study skills. Student final projects
will create a chronicle of the journey of the people who live here. Our culminating event
will be an exhibition of all student projects and will include a celebration of team
members, other students and teachers, and the greater community. Mirroring our
engaging activity, this event will be the representation of our team’s research on the
journey of our community.

Concept Map

School and Student Groups:
The Obama School of Excellence is dedicated to forever enriching the lives of our
students by providing them with the experiences, skills, and knowledge they will need to
become independent critical thinkers who embark on a life of continued learning. The
key to creating this essential environment is having a supportive team of highly educated
administrators and teachers. Together, we strive to provide the most effective and
stimulating learning environment possible to our students. The innovative techniques we
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use to achieve this goal have been thoroughly researched and proven to aid middle school
students in reaching their intellectual potential and developmental needs.
Nine hundred students attend the Obama School of Excellence. Our student body is
diverse in nationality, race, gender, and religion. We divide students by grade level, and
then further divide each grade into three teams. Students loop with their team each year.
The classrooms of the core team teachers are located near one another, allowing those
teachers to determine the schedule of the day based on the unit they are teaching.
Interdisciplinary and inquiry teaching are used to give students the tools they need to
learn to ask questions, find connections, use their resources to gather information, solve
challenges, and make informed decision. It is our belief that when students are equipped
with these abilities, they will better understand themselves, as well as the world around
them.

Theme:
All people are familiar with taking a journey. Journey comes in many forms, including
physically traveling from one place to another or growing emotionally and spiritually.
Sixth-grade students are often in the midst of feeling the push and pull of their own
physical and emotional journey from the elementary school to the middle school.
Leaving something behind for an unknown or uncertain future can often be a source of
anxiety for adolescents. To help our students better understand the nature of journey, we
put an interdisciplinary (and at times fully integrated) unit together that will allow our
students to explore various aspects of journey, reflect on their newfound understandings
of journey, and finally, express the knowledge they have gained at a culminating event.
It is our hope that at the conclusion of our students’ exploration, they will feel more
comfortable with their current journey, as well as future journeys they are bound to take.
To help students examine and come to terms with journey, we will ask them to explore
migration stories of people in our community. Students will have the opportunity to
interview individuals in the community who have -- physically and emotionally -- been
pushed from one place, and pulled to another. They will develop questions based on the
background knowledge and tools gained from their investigations during week one. In
week two, students will investigate various aspects of journey that will tie into the push
and pull of people’s journeys from one physical or emotional place to another. The
concepts students have learned about, as well as the ideas and research they have
generated, will come together as they plan and execute interviews with community
members who have experienced a journey of their own.
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Study Skills:
This unit asks students to practice a variety of study skills. Below are the major study
habits that have been incorporated into this unit.
Cooperative learning:
Throughout this unit students will be asked to work in cooperative groups to achieve
goals. Students will need to practice both task performance and group maintenance skills
throughout the unit.
Public speaking/presentation:
Students will be presenting information in all the core subjects during the unit. This skill
will primarily be practiced during the culminating activity as students perform or explain
their projects to friends, family and community members.
Research methods:
Due to the inquiry design of this unit, students will be conducting research in all subjects.
Students will be taught new methods as well as practice previous methods to create their
final projects. Resources will include labs, primary and secondary sources, reference
material, Internet sources, interview subjects.
Time management:
The final project for this unit is lengthy and involves several steps. This type of project
will require effective time management to complete. This may be the most challenging
study skill for many the students. Teachers will be careful to help students understand
effective time management and encourage students to keep on top of project
requirements.
Organization:
Both the final project and the mini-projects in this unit require students to organize their
material. The substantial group work and building-block nature of the final project
requires students to understand their duties and keep on top of next steps. Teachers will
also be actively helping students understand and employ organizational methods.

Habits of Mind:
Finding and Keeping Focus:
This will be practiced and encouraged as students develop the idea for and create their
final projects. Students will also practice finding and keeping focus during both group
and individual work on mini-projects.
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Asking Good Questions: analyze
Most of this unit requires students to think clearly and ask productive and appropriate
questions in order to gather information and move forward with their inquiry. Students
are encouraged to practice this skill through their multi-disciplinary research on journey,
migration and the Earth’s influences. In addition, students will be asked to write and ask
good questions as they plan and execute an interview of a community member for the
oral history project. Throughout this project, students will need to find the best and most
evocative questions while thinking critically about their sources.
Simplify Questions and Problems:
This unit gives students many opportunities to practice simplifying questions and
problems as they work of a variety of mini-projects. In science, students will need to
simplify group needs as they grapple with the geographical placement of a community
settlement. Students will also be encouraged to simplify questions as they search for
authentic push and pull factors in their research, including conducting interviews for the
oral history project.
Being Attentive:
Conducting interviews for the oral history project will require students to listen carefully
and observe the interview subject's body language in order to frame thoughtful follow-up
questions. Students must also remain attentive to their own feelings in relation to what
they are learning. These feelings not only govern students’ motivation as they work on
the ongoing final projects, but enable them to conduct the inquiry necessary for this
project.
Seeing Anomalies:
This will primarily be accomplished in science as students learn about the journey of the
Earth during discussions on volcanoes, earthquakes, and hurricanes.
Thinking Flexibly:
Much of this unit requires students to step into another person or group’s experience in an
effort to understand alternative perspectives. When researching their oral history
projects, students will have to be flexible enough to change preconceptions based on
information revealed by interviews or further research. This investigation, along with the
work for the final project, will encourage to students to be flexible with their point of
view and likely push students to change their perspectives.
Forming Hunches:
This will be encouraged throughout the unit as students investigate journey. Students
will repeatedly be asked to make predictions about characters, community make-up,
climate and land features, physical movement and push and pull factors. Students will
need these predictions in order to test them through interviews, group projects,
measurements and research.
Searching for Patterns:
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In Social Studies and ELA, students will be searching for patterns to explain why peoples
move. Searching for patterns will help students understand both common and disparate
patterns of human behavior, and enable them to see how these patterns may affect their
own personal journeys.
Using Models and Metaphors:
Students will use models in science as they investigate topographic maps. Students will
be encouraged to use metaphoric language as they write the story of the journey of their
interview subject. It is likely that many oral history interviews will include metaphoric
language to explain personal experiences and students will need to both interpret these
phrases and create their own as they attempt to recreate the feeling of the subject’s
journey. In addition, many students may create models for their final inquiry project.
Taking Risks:
The main opportunity for students to take risks is in their investigation and creation of
their final projects. There is a great deal of choice and independence possible for
students in the final projects. Student may choose to a topic or culture that they are
unfamiliar with or students may choose a medium that is beyond their comfort zone, like
performing a dramatic interpretation or creating a video documentary. Even the act of
writing and conducting their oral history project interview could feel like a major risk to
many students.
Cooperating and Collaborating:
Throughout this unit, much of the work will be done in small groups, requiring students
to collaborate and cooperate in order to accomplish their given tasks. Final projects, even
if they are being created individually, will require cooperation and group collaboration in
order to research, test and create. Everything from the collaboration needed to answer
scavenger hunt questions in the engaging activity, to the collaboration needed to plan and
set up the culminating activity requires students to actively practice this habit.
Persevering and Having Self-Discipline:
All cooperative and collaborative work requires some level of perserverance and selfdiscipline. In this unit, students will be encouraged to practice these skills in the
substantial amount of group work designed for most lessons. Perhaps students will be
encouraged to practice these skills most vigorously as they create their final projects.
These projects are lengthy and involve many components. Students will need to
persevere to finish projects and to call on self-discipline in order to design and implement
the necessary investigation.

Engaging Activity:
To begin our exportation of journey of peoples into our community, we plan to bring our
team to the National Heritage Museum in Lexington, Mass. to visit its exhibition
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“Keepers of Tradition: Art and Folk Heritage in Massachusetts.” This exhibition features
the work of a variety of local artists whose traditional art both preserves and revitalizes
the traditions of their cultural group and our community as a whole. Represented are
artists and craftspeople from long-settled and new immigrant communities who balance
the long-held traditions and beliefs with the modern reality of living in our community.
The exhibition includes art, craft, music, dance and sacred arts, creating a vivid
representation of our cultural landscape.
Our engaging activity begins at school in our homeroom groups with an introduction to
the fieldtrip. This collaborative introduction has the dual purpose of briefly introducing
the “Keepers of Tradition” exhibit and providing explicit tools for students to use while
exploring the exhibit and investigating the people and communities who are represented.
This section of the engaging activity will build excitement for the field trip, and enable
students to connect to their prior knowledge about the community in which we live and
what it means to be an effective investigator.
Part One Procedure:
 Journal on: Describe the community you live in. What does it look like? Who
lives there? What do you like or dislike about it? What is special about this
community?
 In small groups, discuss the community you live in. Make a list of similarities
and differences from your journal entries.
 Team up with another group and make a poster with your combined list of ideas.
 As a whole class use posters to create a working list that describes our community
and a list of factors that are not common to everyone’s experience.
 What does it mean that we have both similar and different ideas of what our
community looks like?
 Class discussion on: We are visiting the National Heritage Museum to see
traditional art made by members of our community. How will you use this
knowledge as you explore the exhibit? What other skills will you need to use
when investigation the art and the artists we will see? Explain exhibit scavenger
hunt.
 Create T-chart on appropriate museum behavior and what it looks like

Part Two Procedure:
The second and main part of the engaging activity is a team fieldtrip to the “Keepers of
Tradition” exhibition at the National Heritage Museum. At the museum, students will
circulate the exhibit in small groups using their scavenger hunt as a guide. Students use
their investigation and observation skills to view and draw conclusions from the work.
The scavenger hunt requires students to send themselves on a unique hunt for their own
meaning making as they view, draw, and analyze traditional art from the cultural groups
that make up our community.
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Keepers of Tradition Scavenger Hunt
1. Find and describe 2 pieces of art from a cultural group to which you belong or
that a friend belongs to. What is it? What is it used for? What do you like about
it? Is there anything you do not like about it? Why?

2. Choose your favorite piece. Find a place to sit where you can see it clearly.
On your drawing paper, draw this piece with as much detail as you can. (Make
sure you include the title, artist, year it was made, and what cultural group it
come from.)

3. Find a piece that is moving, shocking or REALLY interesting to you. Take a
long look at it. Talk to a friend about it. Now, write down what is interesting to
you about this piece? What makes this piece special? What is it used for? Who
make it? What cultural group does this belong to? What does this piece tell you
about the person or people who make it?

4. Find an artist who has background information. Learn about and write down
how this artist developed their skills, what fuels their passion, and how they have
practiced their craft throughout their lives.

5. What have you learned about our community today?
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Unit Content Overview
Social Studies:
Rationale
In grade 6, students study physical and political geography through the lens of five
geographical concepts– location, place, human interaction with the environment,
movement, and regions. This unit addresses these concepts by focusing on the factors that
influence human migration from place to place. Students will look at migration to the
United States from many parts of the world and at different times in history, by creating a
picture of how migration has influenced their community. This unit can either serve as an
introduction to geography at the beginning of the year, preparing students for the
frameworks-required continent-by-continent study of the world outside North America,
or as an interlude during that study.
Instructional Objectives
Students will be able to:
1. Use in context vocabulary of human migration, including immigrant, emigrant,
2. Identify “push” and “pull” factors influencing human migration.
3. Describe some of the larger migrations in human history.
4. Use U.S. census data to investigate the history of migration to our community over
the past 100 years.
5. Design inquiry into an individual migration story
6. Collect anecdotal data about individual migration stories using interviews and
artifacts
7. Create a multi-media presentation of inquiry findings
8. Record and reflect on findings, prior knowledge, new knowledge, and connections
using daily entries in historian’s notebook
Essential Questions
1. Why do populations migrate? What are the “push” factors? The “pull” factors?
2. What were some of the largest human migrations in history and how do we explain
them using “push” and “pull”?
3. What conditions make migration possible? What conditions make it difficult?
4. How do migrants change the place they emigrate to? How do they change the place
they leave?
5. How has immigration changed our community over time?
Standards
National Geography Standards:
Standard 1: How to use maps and other geographical representations, tools, and
technologies to acquire, process, and report, information from a spatial perspective
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Standard 9: The characteristics, distribution, and migration of human population on
Earth's surface.
Standard 10: The characteristics, distribution, and complexity of Earth's cultural
mosaics.
Mass. History and Social Science Frameworks:
Concepts and skills:
G-1: Use map and globe skills learned in pre-k to grade 5 to interpret different kinds
of proections, as well as topographic, landform, politial population and climate maps.
G-3: Interpret geographic information from a graph or chart and construct a graph or
chart that conveys geographic information (e.g. about rainfall, temperature or
population size).
G-7: Use demographic terms correctly (ethnic group, religious group, linguistic
group).
Grade 6 Learning Standards: By examining migration to the United States from a
number of countries worldwide, this unit provides a taste of the in-depth study of
each continent that makes up the rest of the year’s curriculum:
A1-3; WA1-3; CSA1-3; SEAO1-3; NEA1-3; E1-3; SAM1-3: On a map, locate the
continents, land forms, geographic regions, major nations and cities of Asia, Western
Asia, Central and South Asia, Souteast Asia and Oceana, Northeast Asia, Europe and
South America. Explain how their settlements and economies have been influenced
by: absolute and relative location; climate, physical characteristics, major natural
resources, population size.
Content Outline
WEEK 1
Monday

Tuesday

Wednesday

Minilesson: Vocabulary of human migration (migration, migrant,
emigration, emigrant, immigration, immigrant, push, pull)
In groups, read aloud immigration stories (from American Memory
project). Why did these people move? Why did they choose to come
to the United States?
Create a summary poster for the immigration story your group read.
Whole class: Groups share their findings. Create bulletin board
display showing which people in our stories were pushed? pulled?
Computer lab: Major human migrations around the world over time.
Have students explore selected time periods and populations at
National Geographic’s online “Globe of Human History.” Report to
class about the group they studied and why/how they moved.
Make predictions about our community (good opportunity for
students to access prior knowledge, including that of their family
histories) – what percentage of people have lived here for 1
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generation? 2? more? Where did they come from?
Thursday

Friday

Guest speaker: From local historical society or immigration group –
share our community’s history of immigration with the students.
Students have an opportunity to interview, in order to construct an
immigration timeline for our town. Who were our original settlers?
What were the major influxes of immigrant groups and when? Are
their descendants still here? What are the major groups coming
today? Why? Prepare handout from census statistics.
Review data collected from interview: Were our predictions right?
Make an immigration timeline for our community.
What predictions can we make about why these different groups
might have immigrated at the time they did? Were they pushed? or
pulled? Post predictions on bulletin board.

WEEK 2
Monday

Wednesday

Inquiry project: Contemporary immigration stories. Team-taught
with ELA (see description below). Students will interview a family
member or community resident about their immigration story; map
their journey, and prepare a monologue or written document with
their inquiry results.

Thursday

Select family member or community resident to interview

Friday

Prepare questions for interview, decide how to conduct it (tape,
written notes)

Tuesday

Decide how to present the interview (monologue, written story?),
and determine other materials to collect (photos, artifacts, etc.)
Conduct interview
Prepare final interview for presentation
Create map of interview subject’s journey

WEEK 3
Monday

Present interviews (monologue or story)

Tuesday

Each student marks interview subject’s origin and destination on
world-map projection (for display at Culminating Activity)
Determine area of focus for Culminating Activity project
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Wednesday

Prepare presentation for Culminating Activity

Thursday
Friday

Culminating Activity

Assessment
1. Teacher observation of group interactions and research
2. Daily entries in historian’s journal
3. Summary posters after reading migration stories
4. Data collection from census research, immigration timeline
5. Migration story projects
6. Culminating activity displays
Resources
The Genographic Project. Globe of Human History. At
https://www3.nationalgeographic.com/genographic/globe.html. A web site where
students can access information about some of the major human migrations over time.
Library of Congress. Washington, D.C. The American Memory Project. Retrieved at
http://lcweb2.loc.gov/ammem/index.html. Provides text and audio recordings of a
variety of immigration narratives.
Loiselle, M. Migration: Why People Move. National Geographic Xpeditions, Lesson
Plans. Accessed November 20, 2008 at
http://www.nationalgeographic.com/xpeditions/lessons/09/g68/migrations.html
A lesson plan explaining principles of human migration, for adaptation in week 1.
Smithsonian Institution: National Museum of American History. Washington, D.C.
America on the Move: Creating Stories. Retrieved Dec. 1, 2008 at
http://americanhistory.si.edu/onthemove/learning/thinkfinity/AOTM_Oral_History_A
ctivity.pdf. A lesson plan on documenting immigration by researching and writing
oral histories.
Shopes, L. 2002. Making Sense of Oral History. History Matters: The U.S. Survey
Course on the Web. Retrieved November 30, 2008 at
http://historymatters.gmu.edu/mse/oral/ Reference for students to read before
preparing their oral history interviews.
Mini project(s)
1. Summary posters after reading migration stories
2. Data collection from census research, immigration timeline
Skills and Habits of Mind
1. Making and testing predictions
2. Asking good questions
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3. Searching for patterns
4. Fluid and flexible thinking
5. Cooperation and collaboration

English Language Arts:
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Rationale
Understanding the community and the diverse people who help to form it is fundamental
for students. This knowledge not only impacts students’ understanding of the world, but
also affects their ability to navigate their own emotional and physical journeys. In this
unit, our study of our community will be through the journey and migration of peoples,
the factors that influence their journey and how it has influenced their sense of self.
Students will focus primarily on the personal and human experience as they investigate
contemporary journeys of young immigrants. As the investigation progresses, lessons
will be team taught with Social Studies, as students look at migration to the United States
from many parts of the world and at different times in history, by conducting an oral
history project. This project will create a picture of how migration has influenced our
community and will be the basis for the final project.
Instructional Objectives
 Identify and analyze characterization in immigration stories.
 Identify point of view in texts and use examples from the text to back up
arguments.
 Connect literature with members of our community and their cultural experience.
 Identify “push” and “pull” factors influencing human journey.
 Design inquiry into an individual migration story.
 Collect anecdotal data about individual migration stories using interviews and
artifacts.
 Create a multi-media presentation of inquiry findings.
 Connect inquiry finding from migrations stories to students’ personal stories.
Essential Questions
Why do people migrate?
How does the journey affect people who migrate?
What conditions make migration possible? What conditions make it difficult?
How has immigration changed our community over time?
How can we better understand ourselves by understanding the journey of others?
Standards
Language Strand:
1.3 : Apply understanding of agreed-upon rules and individual roles in order to make
decisions.
2.3: Gather relevant information for a research project or composition through interviews.
3.8: Give oral presentations for various purposes, showing appropriate changes in
delivery
Reading and Literature Strand:
8.22: Identify and analyze main ideas, supporting ideas, and supporting details.
9.4: Relate a literary work to information about its setting.
12.3: Identify and analyze the elements of setting, characterization, and plot (including
conflict).
Composition Strand:
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19.16: Write brief research reports with clear focus and supporting detail.
21.4: Revise writing to improve level of detail and precision of language after
determining where to add images and sensory detail, combine sentences, vary sentences,
and rearrange text.
23.7: Group related ideas and place them in logical order when writing summaries or
reports.
24.3: Apply steps for obtaining information from a variety of sources, organizing
information, documenting sources, and presenting research in individual and group
projects
Media Strand:
27.3: Create a media production using effective images, text, music, sound effects, or
graphics.
Content Outline:
WEEK 1: Learning Concepts for Investigation
Monday
 In groups, students discuss and make connections to the Engaging
Activity/Fieldtrip using their journal entry on community and their written
responses to the Keepers of Tradition Scavenger Hunt from the Engaging
Activity.
 Using information from group discussions of their Keepers of Tradition
Scavenger Hunt, groups brainstorm why the artists in the exhibit moved to this
area and how their journey changed their lives.
 Groups create a working list of why people move and a list of how their journeys
change their lives. Create a class list of group ideas.
Tuesday
 Mini-lesson: review of vocabulary taught in Social Studies (migration, migrant,
emigration, emigrant, immigration, immigrant, push, pull) and discussion of how
these terms relate to ELA lessons and material.
 In groups, students read excerpt from Call Me Maria and discuss the main
characters, their immigrant experience, how the characters feel and react to their
environment, and possible push or pull factors.
 Groups present and discuss findings and conclusions
Wednesday
 Each group chooses a book and is given an excerpt from a fictional immigration
text written from the point of view of an adolescent emigrating from a different
part of the world (Behind the Mountains, A Step From Heaven, Red Midnight, and
Call Me Maria). Groups discuss characterization, personal experience, Why
these people moved? Why did they choose to come to the United States? Push and
pull factors. Groups create a visual on chart paper to help teach their findings to
the class.
 In a jigsaw, groups present group their excerpt and teach group finding (with
examples from the text) to the class.
Thursday
 Groups do further reading of their text continuing to discuss prevalent issues from
their text. Students concentrate discussion and conclusion on why their main
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character moved and how journey changes their lives. Groups create a visual on
chart paper to help teach their findings to the class.
In a jigsaw, groups present group their excerpt and teach group finding (with
examples from the text) to the class.

Friday
 Read first person teenage immigrant sections from Remix: Conversations with
Immigrant Teenagers and New Kids on the Block: Oral Histories of Immigrant
Teens. Think pair share with class discussion on major themes and personal
experience of real teens.
 Class discussion of differences in genre between fictional text read in ELA, first
person teenage immigrant stories, and immigration stories from the American
Memory project read in Social Studies.
 Groups review class list of why people move and how journey changes their lives.
Students add or edit list. Create updated class list.

WEEK 2: Inquiry Project – Contemporary Immigrant Stories
Monday - Friday
Inquiry project: Contemporary immigration stories. Team-taught with Social Studies (see
description below). Students will interview a family member or community resident
about their immigration story; map their journey, and prepare a monologue or written
document with their inquiry results.









Select family member or community resident to interview
Research group of the person being interviewed to build background knowledge
and assist in the creation of appropriate interview questions
Prepare questions for interview, decide how to conduct it (tape, written notes)
Determine present interview material (monologue, written story), and determine
other materials to collect (artifacts, photographs, etc.)
Students identify push and pull factors and connect this with material read the
week before
Conduct interview
Prepare final interview for presentation
Create map of interview subject’s journey

WEEK 3: Final Projects
Monday
 Present interviews (monologue or story)
 Each student marks interview subject’s origin and destination on world-map
projection (for display at Culminating Activity)
Tuesday - Thursday
 Determine area of focus for the final project presented at the Culminating
Activity. Final project focus is determined by the students, but each discipline
has presented options for further inquiry.
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 Prepare presentation for Culminating Activity
Friday
 Set up for Culminating Activity
 Culminating Activity
Assessment:
 Teacher observation of group work and cooperative interactions
 Group presentations, including visuals created
 Journal entries
 Class list of reasons why people move (push and pull) and how their journey
effects their lives
 Migration story projects
 Culminating activity displays
Resources:
Bode, J. (1989). New kids on the block: Oral histories of immigrant teens. New York:
Franklin Watts.
Budhos, M., T. (1999). Remix: Conversations with immigrant teenagers. New York:
Holt.
Cofer, J. O. (2004). Call me Maria. New York: Orchard Books.
Young adult text that tells the story of a Puerto Rican girl who immigrates to New York
City. The story chronicles Maria’s feelings of being torn between two worlds through
poetry, pros and letters.
Danticat, E. (2002). Behind the mountains. New York: Orchard Books.
Young adult book about a girl emigrating from Haiti.
Mikaelsen, B. (2002). Red midnight. New York: HarperCollins Publishers. This fictional
book chronicles the harsh journey of a Guatemalan 12 year old as he escapes his
homeland and travels to the United States.
Na, A. (2001). A step from heaven. Ashville, NC: Front Street.
Young adult book about a girl’s experience in the United States after emigrating from
Korea.
Shopes, L. 2002. Making Sense of Oral History. History Matters: The U.S. Survey
Course on the Web. Retrieved November 30, 2008 at
http://historymatters.gmu.edu/mse/oral/ Reference for students to read before preparing
their oral history interviews.
Smithsonian Institution: National Museum of American History. Washington, D.C.
America on the Move: Creating Stories. Retrieved Dec. 1, 2008 at
http://americanhistory.si.edu/onthemove/learning/thinkfinity/AOTM_Oral_History_Activ
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ity.pdf. A lesson plan on documenting immigration by researching and writing oral
histories.
Mini project(s)
 Group Interpretation and instruction of content and main themes to class
 Oral history project

Science
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Science, The Journey of the Earth;
A Key Player in the Journey of People
Journey is an integral aspect of science that can easily connect science concepts with
concepts presented in ELA, history, math, and the arts. It is important for students to
understand journey from multiple vantages. Journey is a fundamental aspect of the nature
of the universe. People, the earth, and the seasons all experience journey, in a physical
and/or emotional sense. During the first week of this unit students will investigate the
physical movement of the earth, which they will then connect with the journey of the
seasons, and earth’s topography. During week two, students will connect what they have
learned of the earth with the push and pull of the journey of people. Week three will
allow students to fully integrate the concepts and skills from each subject, which students
will have acquired during weeks one and two. Throughout week three students will work
with one another to apply their understanding of journey to a final project that will be
presented at the culminating event.
Essential Questions
1. Can you think of a way to make something roll in an exact path? (build a track)
What other things move on a track?
2. What factors determine the object’s position, direction, and speed?
3. What are some objects that would and would not move in a predictable way along
the tract you designed? Explain your answer.
4. What factors were pushing, pulling, and directing your journey? How did that
make you feel?
5. Do you think anything other than people and objects can go through a journey?
6. Which season is your most favorite season and why? If you could choose one
climate to live in, which would it be? Why? Are there any land features that you
would like to have near your home (ex. beach, mountains, volcanoes, dessert)?
Why? Any features you do not want near your home? Why?
7. Is there a story that you feel personally connected to? If so, which story and why?
8. Can you predict ways in which land features and climate might push or pull
someone on a journey?
9. How do you think climate, and land features pushing and pulling people on a
journey, emotionally affected the journey of the person you interviewed?

Standards
(Science and Technology/Engineering Curriculum Framework May 2001)
Motion of Objects:
11. Explain and give examples of how the motion of an object can be described by its
position, direction of motion, and speed.
12. Graph and interpret distance vs. time graphs for constant speed.
Mapping the Earth:
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1. Recognize, interpret, and be able to create models of the earth’s common physical
features in various mapping representations, including contour maps.
4. Explain the relationship among the energy provided by the sun, the global patterns of
atmospheric movement, and the temperature differences among water, land, and
atmosphere.
6. Describe and give examples of ways in which the earth’s surface is built up and torn
down by natural processes, including deposition of sediments, rock formation, erosion,
and weathering.
The Earth in the Solar System:
8. Recognize that gravity is a force that pulls all things on and near the earth toward the
center of the earth. Gravity plays a major role in the formation of the planets, stars, and
solar system and in determining their motions.
• Observe the speed at which objects of various mass drop from a common height. Use a
chronometer to accurately measure time and plot the data as mass versus time necessary
to reach the ground.
Science and Technology/Engineering Curriculum Framework May 2001
Content Outline/ Instructional Objectives
Week 1:


Explore how the motion of objects can be described by position, direction of
motion, and speed.



Explore the way in which the earth moves and changes over time.



Explain how the tilt of the earth and movement of the earth around the sun
determines the seasons.

Week 2:


Find connections between the motion of objects based on position, direction of
motion, and speed, and the migration of motion of people from one location to
another. Relate this to graphing.



Explore the art of reading and creating maps based on physical features of the
earth. Research the way in which the physical development of the earth, and the
movement of the seasons, affect the influence of people from one location and to
another.
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Incorporate questions about the way in which the topography and climate effect
one’s decision to leave one place and settle in another.

Week 3:


Synthesize research about how the position on the earth, moon, and sun, in turn
dictate the topography and climate of locations people migrate from and to on
earth.



Create a map or set that both reflects the physical layout of the locations traveled
from and to, and sets an emotional tone for the expression of what was learned.



Compare what students have discovered about the reasons people migrate to the
statistics they have analyzed. Use the way to describe motion as inspiration for
expressing the relationships found.

Lesson Overview
Week 1:
Monday
Objective: For students to explore the physical movement of objects, and describe
this motion by position, direction of motion, and speed. Students will also learn to
evaluate factors that push or pull an object to move.
In Class:




Engaging Activity – In groups students make the ping pong ball move
across the room using as many methods as possible (students may use
their hands, wind, string, etc.). Students must observe and describe the
motions they create.
Motion Lab – Students work on a challenge that asks them to answer:
1.Can you think of a way to make something roll in an exact path? (build a
track) What other things move on a track?
2. What factors determine the object’s position, direction, and speed?
3. What are some objects that would and would not move in a predictable
way along the tract you designed? Explain your answer.

Homework: Journal- Describe a time when you have felt like a ball stuck on a track.
What factors were pushing, pulling, and directing your journey? How did that make you
feel?
Tuesday
Objective: For students to explore the way in which journey is experienced by the earth
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In Class:
 Share Journal entries.
 Class Discussion – Do you think anything other than people and objects can go
through a journey?
 Stir the class – How does the earth experience journey?
Homework: Jigsaw-Students read narratives of the earth’s journey revolving on it’s axis
and around the sun, as well as the physical journey of earth (earthquake, and Hurricane
Katrina.)
Wednesday
Objective: For students to gain a deeper understanding of the way in which the earth’s
position and rotation create climate and the seasons, as well as the way in which the
earth’s topography changes.
In Class:




Jigsaw- students meet in expert groups, and then sharing groups
Students complete graphic organizer that helps them connect concepts
In groups of four, students write poems that express these connections

Homework: Journal: Which season is your most favorite season and why? If you
could choose one climate to live in, which would it be? Why? Are there any land
features that you would like to have near your home (ex. beach, mountains,
volcanoes, dessert)? Why? Any features you do not want near your home? Why?
Thursday & Friday
Objective: For students to learn how to read a topographic map, and use that map to
identify factors that may push or pull someone to live in an area.
In Class:
 Reading a topographic map activity
 Students liken features of the classroom to topographic features (ex. sink =
waterfall), and choose the best place to settle based on those features.
Homework: Draw a topographic map of your room.
Week 2:
Monday
Objective: For students to read intricate topographic maps, analyze climate and relate
these factors to the push and pull of people migrating in history.
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In Class:
 Students relate topographic features to migration stories read in History the
previous week.
Homework: Journal: Is there a story that you feel personally connected to? If so, which
story and why?
Tuesday
Objective: For students apply what they have learned of the journey of the earth.
In Class:


Develop questions to ask during the community interview that relate to the push
and pull created by land features and climate.

Homework: Can you predict ways in which land features and climate might push or pull
someone on a journey?

Wednesday
Objective: For students to apply their understanding of the way to descried motion to the
journey’s taken by migrants.
In Class:


Describe the motion of the journeys analyzed and graphed in Math class.

Homework: Find a map of the journey the person you interviewed took. Anticipate the
way in which this community member needed to travel. Be sure to use what you know of
ways to describe motion.
Thursday
Objective: For students to gain practice expressing their findings from the interviews they
have taken.
In Class:


Think Pair-Share - students think about the most important aspects of their
interviews, and specifically identify the ways in which climate and land features
caused or effected the journey they learned about. Students then get into pairs and
discuss these key points in depth.
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Homework: How do you think the factors you discussed in class, emotionally affected the
journey of the person you interviewed.
Friday
Objective: For students to integrate the concepts they have learned in each class.
In Class:


Brainstorm projects/presentations to be performed or displayed at the fair.

Homework: What has moved you emotionally during the past two weeks?
Week 3:
Monday-Friday
Students rotate in their final project groups, working on different aspects of their project.
Mini project(s)
Week 1:
 Motion Lab
 Jigsaw & Poems
 Topographic Map Activity
Week 2:




Topographic Features & Migration Stories
Describe the journey of the migrations studied in Math
Develop and ask questions in the interview that gather information about the push
and pull of climate, weather, and topography of those who have taken a journey.
Week 3:
 Create a set
 Performance
 Presentation
 Visual representation of project

Assessment
 Motion lab
 Jigsaw poems
 Informal assessments
 Journal sharing
 Student’s choice of where to settle
 Journey description
 Interview questions
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Wk 2 Thursday Homework

Skills and Habits of Mind
Asking Good Questions
Simplify Questions and Problems
Being Attentive
Seeing Anomalies
Thinking Flexibly
Forming Hunches
Using Models and Metaphors
Thinking by Analogy
Taking Risks
Cooperating and Collaborating
Resources/Texts
Day and Night, The Year and It’s Seasons, & Earthquakes. Retrieved Dec. 2, 2008.
http://www.mainlesson.com/display.php?author=fabre&book=science&story=day. A
series of stories that explain the rotation of the earth on its axis, the rotation of the earth
around the sun, and the journey of earth’s crust.
Topographic Map Lab. Retrieved Dec. 2, 2008.
http://www.temple.edu/geology/docs/lab07/Topo_Map_Lab.doc
Science Net Links, Lessons k-2. Retrieved Dec. 2, 2008 at
http://www.sciencenetlinks.com/lessons.cfm?BenchmarkID=12&DocID=35. A lesson
about the motion of objects.

Math
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Rationale
This unit illustrates how important it is to preview, predict, gather, analyze, and
synthesize ALL the data –at least as much as possible; and more is better-. While
numbers don’t lie, if they could speak, they would only tell part of the story. We plan to
leverage this to interest students’ to maximize inquiry in order to gather as much data as
possible when making decisions as they progress through middle school, into high
school, through college, and into life thereafter. Instructional Objectives
Teacher will activate students’ prior knowledge of measurement, distance, rate, time,
data, statistics, and probability via inquiry based instruction. Subsequently, students will
be able to preview, predict, gather, measure, calculate, diagram/model, describe, analyze,
and synthesize data. Because of this, students should be better able to predict events of
all sorts throughout their lives.
Essential Questions
 Who, What, and Where? Is understanding emigration into this country only about
calculating travel from point a, to point b? To this end, teams will identify one
significant new culture to our community. They’ll research their Journey into
this community. More specifically, they’ll identify where this culture Journeyed
from and arrived to. Then, they’ll measure, calculate, diagram/model, and
describe the émigré’s travel –starting point to entry point-.
 Is this it? Teams will inquire team-team whether this is all they need to know
about Journey.
 If more, what else is important to understand? How, How long and Why? Teams
will incrementally research –interview- person(s) expert in this subject matter;
gathering additional relevant data. Most importantly, they’ll analyze, and
synthesize the data to reveal how long the Journey actually took and why this
happened –factors affecting the timeliness of the moveStudy Skills
 Inquiry and investigative skills including ability to retrieve prior knowledge,
ability to preview, and ability to predict.
 Ability to collect, measure, calculate, graph, describe, analyze, and synthesize
data.
 Capacity to continue inquiry and investigation when needed...interpretation skills.
“Is there anything we’re missing”? Or, “why doesn’t this make sense”?
 High level of effort
 Great teammate
Standards
MASSACHUSETTS MATHEMATICS FRAMEWORK
Grades 6 Learning Standards:

Measurement
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Learning Standards

Students engage in problem solving, communicating, reasoning, connecting, and representing
as they:
6.M.1 Apply the concepts of perimeter and area to the solution of problems. Apply formulas
where appropriate.
6.M.2 Identify, measure, describe, classify, and construct various angles, triangles, and
quadrilaterals.
6.M.3 Solve problems involving proportional relationships and units of measurement, e.g.,
same system unit conversions, scale models, maps, and speed.
6.M.4 Find areas of triangles and parallelograms. Recognize that shapes with the same number
of sides but different appearances can have the same area. Develop strategies to find the
area of more complex shapes.
6.M.5 Identify, measure, and describe circles and the relationships of the radius, diameter,
circumference, and area (e.g., d = 2r,  = C/d), and use the concepts to solve problems.
6.M.6 Find volumes and surface areas of rectangular prisms.
6.M.7 Find the sum of the angles in simple polygons (up to eight sides) with and without
measuring the angles.

Data Analysis, Statistics, and Probability
Learning Standards

Students engage in problem solving, communicating, reasoning, connecting, and representing
as they:
6.D.1 Describe and compare data sets using the concepts of median, mean, mode, maximum
and minimum, and range.
6.D.2 Construct and interpret stem-and-leaf plots, line plots, and circle graphs.
6.D.3 Use tree diagrams and other models (e.g., lists and tables) to represent possible or
actual outcomes of trials. Analyze the outcomes.
6.D.4 Predict the probability of outcomes of simple experiments (e.g., tossing a coin, rolling
a die) and test the predictions. Use appropriate ratios between 0 and 1 to represent the
probability of the outcome and associate the probability with the likelihood of the event.
Resources/Texts
 Text – Boswell, L; Kanold, T; Larson, R; Stiff, L. (2007). Math. Evanston, IL:
McDougal Littell










Mathematics Curriculum Framework May 2001
Computer, audio-visual, Power Point.
Warm-up brainteaser.
Warm-up problems.
In-class worksheet for group work.
Globes, maps
Homework worksheet.
Quizzes
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Frayer Model
Frayer Model

Measurement
Data/Statistics/Probability

Content outline:
WEEK 1: Learning Concepts for Investigation and Inquiry
Monday, Tuesday, Wednesday:
-Groups of 4 will warm up, preview, predict, inquire to, investigate, and work on
 Measurement
o Distance, rate, time
 Data, Statistics, Probability
-Each student responsible for approx 1/4th of material and will discuss material with other
3 teammates
Thursday, Friday:
-Whole class will complete Frayer Model outlining definitions, algorithm, plusses, and
minuses
WEEK 2: Inquiry Project – Contemporary Immigration Stories
Monday:
-Class to identify 3 cultures currently Journeying –emigrating- to our community and
choose 1 culture. Investigate this culture by interviewing and gathering topline
data/statistics specific about their Journey
Tuesday:
-Class to measure (6.M.3, 6.M.2) calculate, diagram/model (6.D.2), and describe (6.D.1)
this data and Journey from point of departure to point of arrival
-Only using data gathered, predict (6.D.4) time and length of Journey,
investigate/inquire, “Does this time and length make sense? Is this all there is?”
Wednesday:
-Develop additional interview questions to gather incremental data and statistics to make
sense of their emigration Journey
Thursday, Friday:
-Conduct 2nd interview of émigré -family or related community member-. Gather
incremental data and statistics specific to their Journey
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WEEK 3: Analyze, Synthesize, and Present Inquiry Findings – Prepare Materials, Etc.
for Culminating Activity
Monday:
-Analyze, synthesize, and describe (6.D.1) Journey data and statistics gathered during
second interview
Tuesday:
-Using all data available, predict (6.D.4) probability of time and length of Journey being
equal to prior weeks’ prediction
Wednesday
-Predict, diagram/model (6.D.2), interpret, and describe (6.D.1) actual time, length,
routes, and events of actual Journey
Thursday, Friday:
-Utilizing technology, recreate and perform actual Journey for culminating activity
(6.M.2, 6.M.3, 6.D.1, 6.D.2, 6.D.3)
Mini projects
 Develop interview questions to gather incremental data and statistics specific to
chosen cultures’ Journey to this area
 Conduct interview of émigré -family or related community member-. Gather
incremental data and statistics specific to their Journey
Assessment
 Classroom discussions and participation
 Small group discussions and contributions
 Warm up, work sheet, and homework completion
 Quiz
 2nd interview questions
 Data gathered, accuracy of prediction, and recreation of Journey

Rubric:

D
60-70

C
70-80

B
80-90

A
90-100

1. Quality of work

Careless; frequently
makes mistakes.

Usually does passable
work. Sometimes
must be told to do a
better job.

Usually does good
work. Sometimes
makes mistakes.

Consistently does very
good work. Errors
rare.

2. Content
Knowledge

Limited knowledge of
material. Never seeks
help

Average knowledge of
material. Sometimes
asks for help.

Good with material.
Sometimes needs
assistance, but asks
for it.

Exceptional with
material.
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3. Effort

Requires frequent
follow-up.

Needs follow-up.

Carries out instructions
and largely does what
is expected. Needs
some follow-up.

Works hard.

4. Teamwork

Cooperates only when
necessary. Unwilling
to try out new ideas.

Cooperates, but with
some reluctance to
accept suggestions
and try new ideas.

Good teammate.
Usually cooperative.

Exceptionally good
team worker. Goes
out of the way to
cooperate. Always
ready to try new ideas.

Skills and Habits of Mind






High level of inquiry and investigation; not afraid to ask
Previews, predicts, not afraid to try ideas
Great teammate, very co-operative and collaborative
Hard worker
Attentive to details
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Unified Arts
Visual Arts
Rationale:
Understanding the journey that has created our community and traditions that keep its
heritage are fundamental understandings for our students. As students learn about human
migrations and their impact on people and the Earth, it is critical that students learn about
the artistic heritage that brings the traditions of the old world and melds them with
modern influences. The Visual Arts section of this unit relates directly to the Engaging
Activity and the folk art viewed the team at the Keepers of Tradition exhibition. Folk art
is a representation of the journey of our community and will provide a meaningful and
tangible look at the people who make up our community. Here, students will learn about
the folk art tradition as they make their own traditional piece.
Massachusetts Visual Arts Standards:
6. Purposes of the Arts. Students will describe the purposes for which works of dance,
music, theatre, visual arts, and architecture were and are created, and, when appropriate,
interpret their meanings.
7. Roles of Artists in Communities. Students will describe the roles of artists, patrons,
cultural organizations, and arts institutions in societies of the past and present.
10. Interdisciplinary Connections. Students will apply their knowledge of the arts to the
study of English language arts, foreign languages, health, history and social science,
mathematics, and science and technology/engineering.
Resources/Texts:
American Folk Art Museum. New York, NY. Retrieved at
http://www.folkartmuseum.org/default.asp?id=1746
Holtzberg, M. (2008). Keepers of Tradition: Art and Folk Heritage in Massachusetts.
National Heritage Museum. Lexington, MA. Retrieved at
https://www.nationalheritagemuseum.org/
Content:
WEEK #1
 Explore - What is Folk/traditional art?
 Examine pictorial and physical examples of folk art and connect classroom
learning to the fieldtrip.
 Students choose type of folk art to make for their project.
WEEK #2
 Students do independent or small group research for their project on their folk art
piece.
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Students begin making pieces.

WEEK #3
 Students finish pieces
Mini project:
Creation of folk art piece
Cooperative work and participation
Assessment:
Research of folk art piece
Folk art piece

Dramatic Arts
Rationale
The dramatic arts allow students to express themselves and what they have learned
through acting. Being successful in the dramatic arts requires students to understand the
subject and character they are portraying in depth. Students are able to use their
understanding of journey during the third week of this unit to develop performances that
express what they have learned to others, as well as themselves. During the first week
students will be asked to develop performance skills that will allow them to successful
communicate with an audience. The second week will ask students to get in touch with
their own emotions and to practice expressing them effectively. At the end of the second
week, students will be asked to choose and act out a monologue that shows the emotional
journey of an individual. During the third week students will work to create an original
performance piece based on their investigations of journey.
Standards
1.7 Create and sustain a believable character throughout a scripted or improvised scene
1.8 Make and justify choices on the selection and use of properties and costumes to
support character dimensions
1.9 Use physical acting skills such as body alignment, control of isolated body parts, and
rhythms to develop characterizations that suggest artistic choices
1.10 Use vocal acting skills such as breath control, diction, projection, inflection,
rhythm, and pace to develop characterizations that suggest artistic choices
1.12 Describe and analyze, in written and oral form, characters’ wants, needs, objectives,
and personality characteristics
1.13 In rehearsal and performance situations, perform as a productive and responsible
member of an acting ensemble (i.e., demonstrate personal responsibility and
commitment to a collaborative process)

33

2.7 Read plays and stories from a variety of cultures and historical periods and identify
the characters, setting, plot, theme, and conflict
2.9 Drawing on personal experience or research, write a monologue for an invented,
literary, or historical character
Content
Week 1:
o Activities that teach projection, diction, inflection, rhythm, and breath
control.
o Develop characters using boy movement
o Use costumes and props to develop characters
Week 2:
o Students read existing plays and monologues and identify characters
wants, needs etc.
o Students draw on personal experience to act out existing scenes and
monologues.
o Students use improve to practice acting skills
Week 3:
o Students use their interview research to identify characters to portray or
stories to tell.
o Students identify wants, needs etc. of characters they wish to write
o Students write original performance, rehearse, and perform at the
culminating activity.
Mini project(s)
o Creating & acting out a monologue based on the interview
o Creating & acting out a skit based on the interview
o Re-creating the physical journey using body movement
o Re-creating the emotional journey using body movement
Assessment
o
o
o
o
o
o
o

Use of movement and props to create characters
Identify needs, wants etc. of existing scenes and monologues
Written product for culminating activity
Performance
Effort
Ability to work together
Informal observations

Skills and Habits of Mind
Taking Risks
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Searching for Patterns
Thinking Flexibly
Finding and Keeping Focus
Being Attentive
Cooperating and Collaborating

Final Public Project
This unit has a project-based model in which students build on knowledge in each
discipline to create a final public project. As the unit progresses, students build on prior
understanding and mini-projects to create an integrated final project based on the content
of the unit and the student’s interests. Students will have a great deal of control over the
shape and content of their projects, but will all be required to adhere to the same
guidelines in the final project rubric. In addition to academic requirements for project
content, students will be evaluated on their effort and participation in the inquiry and
their adherence to the rubric guidelines. These multi-media projects will be a
representation of the team’s inquiry into our theme and topics, and serve as the basis for
the culminating activity.
The catalyst for each final project will be the oral history interview conducted in the ELA
and Social Studies team-taught classes. This project requires students to investigate a
local cultural group and create and conduct an interview of a family or community
member. While these mini-projects will be presented in the ELA/Social Studies classes,
they will also be the basis for the final projects. Once students have identified a
community or family member to interview, they begin their investigation into that
cultural group or personal journey. Each discipline will provide meaningful extensions
as finale project options for students. Students may pick from teacher-presented options
or pick an area of investigation of their own. Students will also be given the option of
working in small groups, knowing that group projects will require representative work
from all members. Week three of this unit is devoted to final project inquiry and
production. While all students will have part of their project completed through miniproject investigations from weeks one and two, the third week allows students to take
control of their learning and fully practice the habits of mind. During this time, all core
and unified arts teachers will be assisting students with their projects, taking great care to
scaffold the learning for all students at an appropriate level. Teachers will plan classes
that allow students to work both independently and with guidance when needed.
While our team has created an open inquiry-based assignment, we understand that both
the inquiry process and the autonomy of working on an independent project may be
difficult for some students. To help support students in this process, the Goshawk team
teachers will each have a group of students for whom they are responsible. These
teachers will be checking in with students daily in weeks two and three regarding
questions and progress. Progress will be monitored in a written log to ensure that all
students are being appropriately assessed. During this process, all teachers will help
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students refer to the final project rubric for organization and assistance and will actively
look for appropriate resources and supports for students. In addition, the team will work
closely with special education and support staff to ensure that materials and project
requirements are accessible and appropriate for all students. Lessons will contain
differentiated material when necessary and each student will be assessed individually.
Final projects will create a multi-media living history of our community and the journey
of its people. While each project will take a different and unique form, here are some
possible project ideas to be combined with the oral history interview and narrative:











Create a video documentary about the person interviewed and his/her journey
using pictures, artifacts, narrative and music.
Create a map or set that both reflects the physical layout of the locations traveled
from and to, and sets an emotional tone for the expression of journey.
Create a folk art piece from the cultural tradition of the person interviewed.
Create a poster display of artifacts and pictures, with featured quotes from the oral
history interview and a map of the subject's journey.
Create an interview written in narrative form, and bound into a book illustrated
with pictures collected by the interviewer.
Relate what students have discovered about the reasons people migrate, to the
statistics they have analyzed. Express these relationships through performance,
presentation, or visual art.
Create and present a dramatic performance or monologue based on the oral
history interview.
Make a map the journey of the person interviewed, including predictions and
conclusions of the distance and rate of travel using various routes.
Write a creative fiction piece based on the journey and experience of the person
interviewed.

Culminating Activity
During the culminating activity, faculty, family, and those interviewed will be invited to
join our team and celebrate all we have learned about journey at our Journey Fair. Guests
will enter the gym and be greeted with visual & auditory representations of journey that
students have worked on in art class. Then, the opening ceremony will kick off the main
event with a welcome from our team and a brief explanation of the organization of the
evening. Once a brochure with fair events and times is passed out, guests will be free to
roam to the performances and presentations our students will be giving throughout the
building (stage, gym, a few classrooms). Students may present their final projects in
many forms including video, performance, presentation, or visual representation.
Students will give two to three performances throughout the evening to different
audiences. This repetition will not only allow guests to attend more than one
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performance, but will also help students to deepen their own understandings of journey.
Students will be asked many different questions throughout the evening, and will have
the opportunity to better understand their own thoughts on journey as they tweak their
performance each time. At the conclusion of the night, students will be invited to speak
about the personal journeys they have taken in the past or during this unit. The team will
document each student project and the guests who gathered at this event in order to make
a book that will represent our team’s research and our community.

Field Trip
Our team is dedicated to including meaningful opportunities for our students to learn
outside the classroom feel deeply that fieldtrips are an integral part of any unit. As we
study the journey of peoples into our community, we plan to bring our team to the
National Heritage Museum in Lexington Massachusetts to visit their “Keepers of
Tradition: Art and Folk Heritage in Massachusetts” exhibition. This exhibition features
the work of a variety of local artists whose traditional art both preserves and revitalizes
the traditions of their cultural group and our community as a whole. Represented are
artists and craftspeople from both long-settled and new immigrant communities who
balance long-held traditions and beliefs with the modern reality of living in our
community. The exhibition includes art, craft, music, dance and sacred arts creating a
vivid representation of our cultural landscape.
Visiting this exhibit will provide our team with the opportunity to view both traditional
and modern representations of the diverse cultural groups that make up our community.
Art can be a window into the beliefs, values and lifestyles of cultural groups and can be a
meaningful and accessible way for our students to understand our community. Through
museum resources and first-person accounts, students will learn how some of the artists
developed their skills, what fuels their passion, and how they have practiced and shared
their work. Students will have the opportunity to view art from their unique lens, make
predictions for future learning and draw inferences and conclusions from their
observations. Students will also identify and analyze commonalities and differences in
work from various cultures and create a deeper understanding of the community in which
we live and the diverse groups who live here.
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