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Introduction
This four-week unit will guide students in solving problems, from logical proofs to
scientific questions to political decisions to solving mysteries. It is designed to address
and connect the students’ real life problems to problems they learn in their subject
areas. The unit incorporates many different instructional strategies and addresses the
variety of learning styles found in people.

Goals
• To give students a process to follow in searching for solutions to problems.
• To teach students that every problem can be approached from multiple points of view.

Essential Question


How do we figure out solutions to our problems?

Rationale
Throughout our lives we encounter problems and find ways to solve them, and the
same is true for middle-school students. Each day, middle-school students encounter
problems, from working together in school to problems with friends and family to the
typical adolescent identity crisis; but are adolescents equipped to handle the problems
they face every day? Some may have the skills to work out solutions to problems, and
others may not have any preparation for solving them. In order to prepare adolescents
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to function in life both socially and academically, we must teach them to learn how to
problem-solve. Problem-solving is a step-by-step process that may have multiple
solutions and points of view; it is a strategy, middle -school students will use through out
their academic work and in real life. As educators, it is our job to teach students within
an academic setting how to address problems and find working solutions to their
problems.
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Engaging Activity
On a Friday afternoon, students from our team will gather for an assembly at
which time they will expect to present their new team banner to the school principal.
Instead, the students who were sent for the banner will return from the storage closet
with the box where the banner was stored, with no banner—only a gold button and a
scrap of purple fabric. Not knowing this is a planned event, the students will ask the
teachers, who will hold a staged conversation—Who had it last? Did you remember to
lock it? The teachers will tell the students the assembly is being delayed until Monday,
when they will—they hope—have located the banner. The plan is that the delay and
public discussion will peak the interest of the students.
On Monday, a teacher from the team will inform the students that the banner is
still missing and present the team with a mystery to solve. The students will then be
given the new unit’s theme—Searching for Solutions—and the team project—to solve
The Case of the Missing Banner. Students will also be presented with the first set of
clues: the button and piece of fabric.
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Unit Project: The Case of the Missing
Banner
The Scenario
The team’s new banner is missing. Found at the scene: a gold button and a piece of purple
fabric.

Your Job
Private Investigator Extraordinaire

The Mission
Your mission will be to work in your assigned groups to solve The Case of the Missing Banner.
Team teachers will be dropping clues periodically. You and your team of investigators must be
alert. You will need to ask questions, formulate hypotheses, processes the clues, find
anomalies, make theories, and solve the case. Once this is done, you and your group will be
placed in a larger group of 20 – 25 students to make a video showing how you solved the case.

The Video
The video will show how you and your group solved the case. You will need to show different
points of view, which will mean you need to share a minimum of two different scenarios of what
happened to the banner. You may be creative with the video. Each member of the team will be
assigned different jobs to perform while the video is in production. Your group’s video will be
presented to the whole team at a special screening at the end of the unit.

The Write-up
You will need to write up the process you and your team went through in order to solve the
problem. Be sure to present the questions you asked, the different perspectives you took, the
clues you found most valuable, the people you may have interviewed, and conclusions you
made.
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Project Rubric: The Case of the Missing Banner
Name_______________________________Date____________Class_____________
5=Excellent

4=Very Good

3=Good

2=Fair

1=Poor

Video
_______shows a problem-solving process
_______has multiple view points
_______has a script or outline of improvisation
_______is at least 10 minutes long
_______Total points X4
Write-up
_______shows a problem solving process
 asks questions
 presents clues
 draws conclusions
 looked at different perspectives
_______Mechanics
 Grammar
 Spelling
_______Total Points X 2
Comments by Student
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
Comments by Teacher
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
Grade____________
7
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Habits of Mind
This unit will develop several important Habits of Mind, including:
 being attentive
 seeing anomalies
 searching for patterns
 forming hunches
 asking good questions
 simplifying questions and problems
 cooperating and collaborating
 thinking fluently and flexibly
 finding the elegant solution

Study Skills












Critical Thinking/Problem Solving skills
Library Skills
Reading Skills
o QAR
o Read Alouds (chart thinking using T charts and graphic
organizers)
Time Management
o Setting goals and timelines
o Completing assignments on time
Stress Management
o Taking responsibility for own learning
 Cooperative learning groups
 Inquiry learning
Listening and Participation Skills
o Asking questions
o Contributing to group work
o Using class time appropriately
o Being prepared for class
 Doing homework and readings
Note Taking Skills
o Graphic organizers
o Summarizing material
o Labeling and dating
o Timelines
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o Note review
Test Taking Skills
o Study guides
o Reviewing material
Writing skills
Organization Skills
o Logs (o keep track of clues)
o Note books
o Journals
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CURRICULUM CONTENT
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Language Arts
English will use the theme of problem-solving to introduce the genre of the mystery story
through literature circles: “Mystery Clubs.” This will be the first time the English classes have
participated in literature circles, so the first goal for the unit is to teach students the skills they
will need to work together effectively in groups. These include “getting-together skills” and
appropriate group-discussion skills (Baloche, 1998). It will also be the first time we have studied
mysteries as a genre, so further goals will be to introduce students to the genre of mystery
stories, to see if perhaps it is one they will want to read again, and to understand conventions of
mysteries and how they are used, including dramatic irony, a literary device where the playgoer
or reader knows something the actor or character does not. As part of our integrated unit, the
goal is to show students how the rules of logic and problem-solving stretch over the curriculum
and can be useful outside of school. Finally, literature circles will be an opportunity for students
to be social and to appreciate reading as adults do, enjoying a book by discussing it with others.

Intended Learning Outcomes
In this unit, students will
• use literary terminology to describe what they see in the books they read
• develop strong skills for positive social interaction
• demonstrate an understanding of mystery story conventions through application in their
real-life mystery

Curriculum Frameworks
Language General Standard 1: Discussion
Students will use agreed-upon rules for informal and formal discussions in small and large
groups.
1.4: Know and apply rules for formal (classroom) discussions
Language General Standard 4: Vocabulary and Concept Development
Students will understand and acquire new vocabulary and use it correctly in reading and writing.
4.20: Determine the meaning of unfamiliar words using context clues (contrast, cause and effect).
4.21: Determine the meaning of unfamiliar words by using knowledge of common Greek and Latin roots,
suffixes, and prefixes.
4.22: Determine pronunciations, meanings, alternate word choices, parts of speech, or etymologies of
words using dictionaries and thesauruses.
Reading and Literature General Standard 8: Understanding a Text
Students will identify the basic facts and main ideas in a text and use them as the basis for interpretation.
For imaginative/literary texts:
8.23: Use knowledge of genre characteristics to analyze a text.
8.24: Interpret mood and tone, and give supporting evidence in a text.
8.25: Interpret a character’s traits, emotions, or motivation and give supporting evidence from a text.
Reading and Literature General Standard 9: Making Connections
Students will deepen their understanding of a literary or non-literary work by relating it to its contemporary
context or historical background.
9.5: Relate a literary work to artifacts, artistic creations, or historical sites of the period of its setting.
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Reading and Literature General Standard 11: Theme
Students will identify, analyze, and apply knowledge of theme in a literary work and provide evidence
from the text to support their understanding.
11.4: Analyze and evaluate similar themes across a variety of selections, distinguishing theme from topic.
Reading and Literature General Standard 12: Fiction
Students will identify, analyze, and apply knowledge of the structure and elements of fiction and provide
evidence from the text to support their understanding.
12.4: Locate and analyze elements of plot and characterization and then use an understanding of these
elements to determine how qualities of the central characters influence the resolution of the conflict.
Reading and Literature General Standard 15: Style and Language
Students will identify and analyze how an author’s words appeal to the senses, create imagery, suggest
mood, and set tone and provide evidence from the text to support their understanding.
15.5: Identify and analyze imagery and figurative language.
15.6: Identify and analyze how an author’s use of words creates tone and mood.

Week 1
Day 1 (slightly shortened class period; team meeting today)
We will begin the first day of the unit with a book talk by me describing the literature options.
Students will be choosing one of five books to read:
• The Ruby in the Smoke, Philip Pullman (1985) (230 pages)
• The Rag and Bone Shop, Robert Cormier (2001) (154 pages)
• The Westing Game, Ellen Raskin (1978) (182 pages)
• Wolf Rider, Avi (1986) (202 pages)
• From the Mixed-Up Files of Mrs. Basil E. Frankweiler, E.L. Konigsburg (1972) (162
pages)
The books reflect a variety of reading levels (listed approximately from most difficult to most
simple), and all five are available in audio format. Students will be provided with Post-Its for
making notes while they read, and will be encouraged to keep character and clue lists on a
bookmark.
Following the talk, I will distribute a packet with photocopies of the first two pages of each of the
books and a preference sheet that summarizes my comments and states the directions for
choosing a book. I will then choose eight student volunteers to be part of my “fishbowl” the next
day. Those students will have an extra sheet to read that night to prepare them for their roles.
While it is generally recommended to do a pre-assessment well in advance of a unit, our team
wants the mystery in our engaging activity for the unit to really puzzle the students—to be a real
mystery—which means no preparation. So instead, I will create an exit slip for the first day of
the unit with four questions:
1. Have you read a mystery story before?
2. What are the features of a mystery story?
3. Have you read anything by these authors before?
4. What do you talk about when you talk about books?
The answers to these questions will help me know what to go over in mini-lessons.
13

Students will have one day to rank the books, from the time of their English period until the end
of the day. Because we have a team situation, we will be able to ensure forgetful students get
their forms turned in. During last block, every team teacher will make an announcement and
collect any last forms.
I will create the book groups based on a few variables. First and most importantly, I will attempt
to give each student his or her top choice. It is unlikely that will work for the entire class, so the
second thing I will consider is whether a slower or a gifted reader put as number 1 a book I think
is too hard or too easy. If their second (or even third) choice seemed more on-target, I would
assign them that title. Finally, I will keep in mind student personalities and aim to create groups
I think will work best together.

Day 2
On day two, I will assign the groups and we will learn the rules for book-group discussion
(Standard 1.4). We will use two “fishbowls” to see what a bad book group and an ideal group
would look like (Baloche, 1998). We will sit as a class in a circle around the four students
playing the first book group. They will demonstrate talking over each other, talking too loudly,
getting off topic, and other bad habits. After several minutes, we will stop and discuss as a
class what worked and what didn’t work. Then the second group of four will take their place.
They will demonstrate taking turns, speaking at a reasonable volume, using literary terms, and
other good habits. Again, after several minutes we will stop and talk about what worked and
what didn’t.
Each student will receive a Daily Self-Assessment (DSA) with the various social skills listed, and
a Checklist for Book Group Participation with suggested discussion topics listed, that he or she
can follow each class period. Students are responsible for filling out their DSA during and after
each block.
For homework, each student will begin their book.

Day 3
Students will meet with their book groups for the first time. They can sit at their desks, on the
floor, or, if we’re lucky, there will be cushions in the room they can sit on. Once they have
chosen a spot, they will meet there for all future meetings. If I choose to give a mini-lesson, I
can use the class quiet signal, and they can listen from wherever their group has set up.
The theme today is “WHO?” Students should focus on the characters they have met so far,
comparing first impressions and helping each other keep track. They can interpret a character’s
traits, emotions, or motivation (Standard 8.25).
Assigned pages are minimum guidelines, but there is a strict no-spoiler rule for students who
choose to read ahead. Given questions are sparks to begin the discussion, and should not limit
the day’s topics.
The Ruby in the Smoke—read through Chapter 1. List ALL of the characters you’ve met.
The Rag and Bone Shop—read to page 16—what’s going to happen?
The Westing Game—read to the break on page 17. List ALL of the characters you’ve met.
Who’s the mistake? What do you think Turtle saw?
14

Wolf Rider—read through 21. Why is Andy’s dad’s logic faulty on p. 18 (“the odds for this guy
randomly dialing a phone and getting us is small”)?
From the Mixed-Up Files—read through Chapter 1. Critique Claudia’s problem-solving
technique. What are the steps she’s following in making her plan?

Day 4
Students will meet in their book groups. The theme for today is “WHERE?” Students will look
at setting and mood, trying to decide how the author gives his or her book an air of mystery.
They can interpret mood and tone (Standard 8.24) and identify and analyze how an author’s use
of words creates tone and mood (Standard 15.6). They might also relate the story to artifacts,
artistic creations, or historical sites of the period of its setting (Standard 9.5), especially in the
historical novel, The Ruby in the Smoke.
The Ruby in the Smoke—read through Chapter 4 (p. 43). Take some time today to learn about
England, China and India, and their relationships, in 1872. I will provide some books, especially
about the Sepoy Mutiny and the opium trade.
The Rag and Bone Shop—read through p. 29. What kind of boy is Jason? Is he “slow”? What
about Emma? Is she mean?
The Westing Game—read through Chapter 6 (p. 31). What further clues have you gained about
the “family”?
Wolf Rider—read through the break at the top of 42. What steps has Andy taken to solve his
problem?
From the Mixed-Up Files—read through p. 36. Why do you think Jamie cheats his best friend in
cards?

Day 5
Today we will start with a mini-lesson dramatic irony. I will give them examples they might
already recognize (like in High School Musical, when you know the friends are setting them up,
but the main characters don’t?), and we will discuss as a class why an author would use that
technique (builds suspense for the reader/viewer). Students will use this as their theme in
group discussions: How has dramatic irony come out in your books so far?
The Ruby in the Smoke— read through Chapter 7 (p.71). Brainstorm some ideas about where
the money went.
The Rag and Bone Shop— read through p. 43. What kind of problem-solving process is the
police using? Is it working for them?
The Westing Game—read to the break on 45. How is the author using dramatic irony with the
clues Westing gives to the pairs? Can you solve the puzzle?
Wolf Rider—read through 62. Look at this from the perspective of the girl, Nina Klemmer, and
then from the perspective of the counselor who thinks Andy is “crying wolf.”
From the Mixed-Up Files—read through p. 54. Make a hypothesis about the statue’s
importance.
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Week 2
Day 1
An ongoing “Silent Discussion” will allow the various groups to see what other students are
learning in their reading and group talks. In a Silent Discussion, also known as a Gallery Tour,
large sheets of paper with questions are posted around the room. Students can respond to the
questions by writing on the posters before or after any class discussion.
Today I will introduce our Silent Discussion, which will be ongoing for the next two weeks.
Questions will include:
• In what ways are the characters in your book solving problems?
• How do your characters know if they have a false lead? What do they do about it?
• How do your characters keep their clues secret?
• How do you (as reader) keep track of clues?
Students will analyze and evaluate similar themes across a variety of selections, distinguishing
theme from topic (Standard 11.4). They will learn the conventions of the mystery genre through
comparing their different selections. For example, students who read The Westing Game and
students who read From the Mixed-Up Files of Mrs. Basil E. Frankweiler can see that eating
your clues to keep others from discovering them is a mystery-story convention. In this way,
students will make notes for later all-class discussions while they are fresh in their minds.
Rather than meeting in book groups today, students will choose one or two of these questions
and write for twenty minutes or so.

Day 2
Students will meet in book groups. We will start with a mini-language on the theme for the day:
LANGUAGE AS A TOOL. Students will make an extra effort to identify and analyze imagery
and figurative language (Standard 15.5).
The Ruby in the Smoke— read through Chapter 9 (p.95). Update your character list. Several
important people have come on the scene.
The Rag and Bone Shop— read through p. 43. What kind of problem-solving process is the
police using? Is it working for them?
The Westing Game—read to the break on 45. How is the author using dramatic irony with the
clues Westing gives to the pairs? Can you solve the puzzle?
Wolf Rider—read through 62. Look at this from the perspective of the girl, Nina Klemmer, and
then from the perspective of the counselor who thinks Andy is “crying wolf.”
From the Mixed-Up Files—read through p. 54. Make a hypothesis about the statue’s
importance.

Day 3
In a two-hour joint class with history, students will do the ESR Lesson on Points of View, tying in
the many points of view from the delegates of the Constitution and the characters in their
English-class mysteries. They will then be given Team Unit Project Clue #3 and have time to
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work together in team unit groups to build on their list of questions and work out their
hypotheses.

Day 4
Book groups meet again. Students should pay extra-close attention to the lists of characters
they have created and try to see the story from the point of view of each in turn.
The Ruby in the Smoke— read through Chapter 11 (p. 120). Consider Sally’s problem-solving
skills in the context of the mystery versus the business world.
The Rag and Bone Shop— read through p. 61. Why do you suppose Trent had “despised
himself for quite a long time” (p. 51)?
The Westing Game—read through p. 59. Can you solve the puzzle now?
Wolf Rider—read to the break on p. 85. How will Andy test his new hypothesis?
From the Mixed-Up Files—read through Chapter 4 (p. 66). Why do you think Claudia wants to
make herself important to the statue?

Day 5
Book groups meet again. Each group will take a turn adding to the silent discussion during the
block.
The Ruby in the Smoke— read through Chapter 12 (p. 136). What is Jim’s secret? Who is this
new character at the end of the chapter?
The Rag and Bone Shop— read through p. 77. What influence will Sarah Downes have on the
case? Read the Yeats poem (I will provide it). Why did Cormier use it for his title?
The Westing Game—read through Chapter 13 (p. 79). Who’s the bomber?
Wolf Rider—read through p. 106. Was Andy’s method effective? clever? safe? Would you
have made the calls? gone to the class?
From the Mixed-Up Files—read through Chapter 5 (p. 87). Compare Claudia’s ability to solve
practical problems with her methods of solving the mystery. Why is she so good at one and so
bad at the other?

Week 3
Day 1
In a two-hour joint class with history, students will do the ESR Lesson on Styles of Handling
Conflict, tying in content lessons from the history and English classes. Students will then
receive Team Unit Project Clue #4 and have time to work in team unit groups to solve the
missing banner problem. Students should be coming up with theories and how they are going
to present them in their video.

Day 2
In book groups, students will compare different characters’ styles of handling conflict, and how it
might contribute to misunderstanding and setbacks in solving their problems.
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The Ruby in the Smoke— read through Chapter 14 (p. 162). What do you think of Mr. Selby?
Is he out of his league?
The Rag and Bone Shop— read through p. 94. We’re more than halfway through the book, and
we’ve finally gotten to the meat of the story. What is the effect all of this set-up has had on you
as a reader?
The Westing Game—read to the break on p. 96. Who is the letter to Angela from (p. 86)?
Wolf Rider—read through to Part 4 (p. 127). Andy’s solution does not strike me as the best.
Come up with as many alternatives as you can to Andy’s plan.
From the Mixed-Up Files—read through Chapter 6 (p. 101). Consider points of view. Why do
the children think no one has done any investigating about a mystery this big?

Day 3 (Shortened Class today due to guest speaker)
Book groups. Make a list of as many of the clues as you have found so far. How did the
characters find them? What type of clues are they? How many are physical clues? Classes
before the guest speaker will prepare questions for the speaker; classes after the speaker will
compare the real world with their books.

Day 4
Students should be developing a strong understanding of genre characteristics through group
and silent discussion. They should focus today on using genre characteristics to analyze their
text (Standard 8.23).
The Ruby in the Smoke— read through Chapter 16 (p. 178). What do you make of Mr. Berry
being a teetotaler (someone who never drinks alcohol)? Mrs. Holland is very clever—can we
argue that she has more use for her intelligence in crime than in “proper society” as a woman of
that time?
The Rag and Bone Shop— read through p. 111. Why hasn’t it occurred to Jason that he’s a
suspect? What would you do in his situation?
The Westing Game—read to the break on p. 127. Why did Angela do it? (Are you keeping
track of the ways characters’ lives are interconnected?)
Wolf Rider—read to the break on p. 147. Why did Lucas pick up a number from the desk to
make such a disturbing call? Why didn’t it occur to him that the number might be in some way
connected to his department? For that matter, why did he call at all, if he hadn’t done it yet?
From the Mixed-Up Files—read through the letter on p. 116. Claudia and Jamie have reached a
dead end. What should they do next?

Day 5
Theme for today is Returning to WHO? How are qualities of the central characters influencing
the resolution of the conflict (Standard 12.4)?
The Ruby in the Smoke— read through Chapter 17 (p. 202). A question of point of view: Was
Paddy a traitor, or just doing what he needed to do to survive?
The Rag and Bone Shop— read through p. 131. WHAT WILL TRENT DO???
The Westing Game—read to p. 154. How are the relationships among the heirs changing?
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Wolf Rider—read to Part 5 (p. 165). Is there anyone Andy could ask for help? Does he choose
to go it alone, or has he really been abandoned?
From the Mixed-Up Files—read through p. 130. What kind of first impressions do you get of
Mrs. Basil E. Frankweiler?

Week 4
Day 1 (Shortened Class Periods)
The Ruby in the Smoke— read through p. 230. Were all of your questions answered?
The Rag and Bone Shop— read through p. 154. Whose “fault” is what happens to Jason?
The Westing Game—read through p. 182. Did anyone figure it out?
Wolf Rider—read through p. 202. Will Andy’s dad ever ask him about it?
From the Mixed-Up Files—read through p. 162. Again, Claudia shows great presence of mind
when Mrs. Frankweiler challenges them. Describe her problem-solving process. What will their
parents say when Claudia and Jamie come home?

Day 2 (Shortened Class Periods)
Last day of book clubs. Because of the shortened period yesterday, students may not have had
a chance to say everything they wanted to about the solutions to their mysteries. At least ten
minutes at the end of class will be used for writing in the silent discussion.

Day 3 (Shortened Class Periods)
We will look at the results of our Silent Discussion, considering each question in turn and its
answers, calling on students to clarify the things they wrote. Using these answers, we will make
a master list of mystery conventions and ideas for students to use in writing their own mystery.
Conventions students deem essential (for example, there must be clues) will form the rubric for
the class stories, which in essence allows the students to evaluate their own work.

Day 4 (Shortened Class Periods)
Students will have time to work on their team projects and their mystery stories.

Day 5 (Shortened Class Periods)
Students will have time to work on their team projects and their mystery stories. (Stories due a
week from the following Monday, allowing for two weekends.)

Assessment
Students will receive two participation grades for their efforts in the literature circles. One will
come from me, from my observations and listening in on groups over the course of the month.
One they will give themselves, based on the Book Group Checklist. They will write a paragraph
describing the various ways they participated and the grade they believe they have earned.
The culminating activity (assessment piece) will be writing a mystery story of their own.
Students will be able to choose whether they want to write in groups or alone. This will allow
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students whose strength is in creative writing to take off and really challenge themselves writing
alone. Those who are intimidated by the notion of coming up with a plot and writing the story
can pair or group to pool different strengths. Students who choose to work in groups will be
graded in groups. The story should be at least three to four pages (in order to have a
reasonable mystery). The papers will receive two grades: one for quality of writing based on the
6 Traits, and one for understanding and execution of the mystery genre based on the classdesigned rubric.
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Checklist for Book Group Participation
What can you talk about in book group?
How does your book fit its genre?
What is the mood of your story? What is its tone? How do you know?
How does the author create it with words?
What is the conflict?
Talk about different characters: What are their personalities like? What are their
emotions?
What are their motivations—why do they do what they do?
How do qualities of the central characters influence the resolution of the conflict?
Relate your story to things you know about its setting—the time and place it takes
place.
How does your author use imagery and figurative language?
Are there any new vocabulary terms anyone needs clarified?
(Massachusetts Frameworks)

Remember, ALWAYS give supporting evidence from the text!
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Choose your novel
In the box next to each title, rank from 1 (most want to read) to 5 (least want to read).
Add a checkmark next to titles you have already read.

The Ruby in the Smoke, Philip Pullman (1985)
• 230 pages
• 16-year-old Sally Lockhart must journey into the seamy underworld of Victorian London
to solve the puzzle of her father’s death
 This book requires parental consent.
I understand this book contains opium use, violence and strong language and I allow my
son/daughter to read it for English class. Signed

The Rag and Bone Shop, Robert Cormier (2001)
•154 pages
• A young girl is brutally murdered. Jason is the last one to see her alive, except for the
killer —
unless Jason was the killer … When he is interrogated, will the truth come out?

The Westing Game, Ellen Raskin (1978)
• 182 pages
• a group of 16 people are challenged to solve a complex puzzle to find the killer among
them
and inherit $200 million

Wolf Rider, Avi (1986)
• 202 pages
• Everyone thinks Andy is “crying wolf” when he tells them a killer is on the loose, but
when he
starts to investigate, he doesn’t realize he’s putting himself in danger

From the Mixed-Up Files of Mrs. Basil E. Frankweiler, E.L. Konigsburg
(1972)
• 162 pages
• Claudia and her brother, Jamie, run away to the Metropolitan Museum of Art and end
up
in the middle of a mystery that made headlines

Remember that every title is available in audiobook form (for reading along, not replacing the
book).
22

I WANT TO BORROW AN AUDIOBOOK.

YES

NO

(Please circle

one.)
Please put your form in my mailbox by the end of the day.

Daily Self-Assessment … for the weeks of November 12 & November
19
In today’s class, did I
…

11.12

11.13

11.14

11.15

Move to the group in
an orderly fashion?
Stay with the group?
Show interest and
participate?
Encourage others to
participate?
Show appreciation for
others?
Take turns?
Ask for information or
suggestions?
Give information or
suggestions?
Think out loud and ask
others to think out
loud?
Paraphrase the ideas
of others (use active
listening)?
Criticize ideas, not
people?
Ask in-depth critical
and creative
questions?
Ask for reasons why?
Integrate different
ideas and
perspectives?
Share feelings when
appropriate?
Use appropriate
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11.16

11.19

11.20

11.21

11.22

11.23

humor?
Use a (reasonably)
quiet voice?
Keep the group on
task?
Contribute
meaningfully to the
discussion with points
from the texts?

(adapted from cooperative learning guidelines in Baloche, 1998)
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Science
Introduction: Students’ prior knowledge from earlier in this unit includes the classification of
organisms and an introduction to the six kingdoms. Students have learned an overview of the
six kingdoms and the characteristics of the organisms in each kingdom. This part of the unit will
focus on bacteria.

Essential Questions:
What would life be like if antibiotics did not work?
What can I do to make sure antibiotics continue to be effective in the future?

Massachusetts Science and Technology Frameworks:
Life Science, Grades 6-8, #1: “Classify organisms into the currently recognized kingdoms
according to characteristics that they share. Be familiar with organisms from each kingdom.”
Life Science, Grades 6-8, #2: “Recognize that … many organisms are single-celled.”
Life Science, Grades 6-8, #9: “Compare sexual reproduction … with asexual reproduction ...”
Life Science, Grades 6-8, #10: “Give examples of ways in which genetic variation and
environmental factors are causes of evolution and the diversity of organisms.”
Life Science, Grades 6-8, #13: “Give examples of ways in which organisms interact…”
Life Science, Grades 6-8, #17: “Identify ways in which ecosystems have changed throughout
geologic time in response to physical conditions, interactions among organisms, and the
actions of humans.”

Other Subject Area Objectives:
Health – Disease Prevention and Control 8.5 – “Identify ways individuals can reduce risk factors
related to communicable … diseases.”
Health – Disease Prevention and Control 8.7 – “Explain the need to follow prescribed health
care procedures given by parents and health care providers.”
English Language Arts – Language Strand, Standard 1 – “Students will use agreed-upon rules
for informal and formal discussion in small and large groups.”
English Language Arts – Language Strand, Standard 2 – “Students will pose questions, listen to
the ideas of others, and contribute their own information or ideas in group discussions or
interviews in order to acquire new knowledge.”
English Language Arts – Language Strand, Standard 4 – “Students will understand and acquire
new vocabulary and use it correctly in reading and writing.”
English Language Arts – Reading and Literature Strand, Standard 8 – “Students will identify the
basic facts and main ideas in a text and use them as the basis for interpretation.”
English Language Arts – Composition Strand, Standard 19 – “Students will write with a clear
focus, coherent organization, and sufficient detail.”
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WEEK 1
Day 1 (Shortened class period)
Students will be asked to think about what they know about bacteria and then will participate in
a whole group discussion. Students will be introduced to the lab where they will be testing for
bacteria in the classroom.

Day 2
Students will be assigned lab groups. In their groups, students will consider the needs of all
living things and examine a Petri dish containing nutrient agar. We will discuss group
conclusions as a class. Students will then get the materials for the bacteria testing lab. Groups
will begin to develop a procedure to test the classroom for bacteria.

Day 3
Groups will finish developing their procedure, write it on a large sheet of paper, and present it to
the class. The class will work together to come up with a final procedure. Students will begin to
consider the following question: “Many of you will observe bacteria on your plates in the next
few days. Where could the bacteria have come from?”
Homework: Write an answer to the question considered at the end of class.

Day 4
Students will discuss the answer to the homework question as a class. They will be asked to
come up with a way to determine with certainty where the bacteria came from. Students will be
asked leading questions, if necessary, until they come to the conclusion that they need to have
a control plate. We will set up the lab report for the lab and talk about how the data section of
their lab book should be set up.

Day 5
Two hour block with math – Team Unit Project Clue #2 given
Students will review the concept of logic in math and then consider the concept as it relates to
other subject areas (led by math teacher). Then, students will review what it means to have a
hypothesis in science. Students will talk about whether science is the only subject area that
uses hypotheses. Students will think about and discuss examples of hypotheses in other
subject areas. Students will work in their assigned group of four to consider the clues given so
far and to come up with a hypothesis about “The Case of the Missing Banner.”
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WEEK 2
Day 1
Students will ask any questions they have about the procedure for the bacteria testing lab.
They will work in groups to determine what each member will test for bacteria. Each student will
need to justify the reason for testing that particular sample. Students will draw their plates
before and after inoculation. Students will also use a digital camera to take a photograph of
their plate.
Homework: Draw your prediction of what your group’s plate and the control plate will look like
tomorrow.

Day 2
Students will observe their plates and discuss their observations with the class. We will briefly
review how to use a microscope. We will discuss the onion root tip/mitosis study from earlier
this year and make connections with the current study. Students will then use the microscopes
to view bacteria in different stages and draw what they see.
Homework (Due on Day 5): Bring your drawings home. Compare and contrast each drawing so
that you can sequence the drawings. Number the drawings in order. What process is illustrated
through your drawings?

Day 3
Students will observe their plates. They will draw what they see and take a picture. We will talk
about and record the class’ data on the board. Data will include such observations as: the
sample that grew bacteria first, the sample that grew the most bacteria, etc. Class will continue
in the computer lab where students will print out their photographs and add them to the data
section of their lab notebook.

Day 4
Class will meet in the computer lab.
Students will work in their groups to analyze the class’ data and discuss reasons for the data we
observed. They will use the science textbook and the internet to support their statements.
Homework: Finish lab report (analysis and conclusion)

Day 5
Students will discuss the homework from Day 2 and conclude that the bacterial cells are
dividing. They will compare and contrast the bacterial cells with the onion root tip cells from
earlier in the year. Students will complete a hands-on activity to simulate how fast bacteria
multiply. We will summarize the activity as a class and relate the activity to the bacteria testing
lab.
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Homework: Relating to the bacteria testing lab – “Why are some of the colonies bigger than
other colonies?”
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WEEK 3
Day 1
Discuss homework question to conclude bacteria testing lab. Read about bacteria and the living
world (from Prentice Hall’s Science Explorer Life Science textbook, p. 197-201). Discuss the
role of bacteria in fuel (methane production), food, environmental recycling and cleanup, and
health. Review how to make a wet mount slide (teacher demonstration).

Day 2
Students will prepare wet mount slides and view “yogurt bacteria” in the microscope. They will
draw it, compare their drawings to the bacteria in their textbooks, and classify the shapes of the
bacteria.
Homework: Answer the following question in your lab notebook – “When a person has been
taking antibiotics for an infection, helpful bacteria in the digestive track can be killed. Many
times doctors will recommend eating yogurt for awhile following a round of antibiotics. Why
would eating yogurt be helpful?”

Day 3
Team Assembly – A detective on solving crime will be a guest speaker. The detective will go
over the process of an investigation and how s/he looks at a crime from many view points.
Shortened class period – Students will discuss the results of yesterday’s lab. We will then
discuss the homework question, which will lead into a discussion about antibiotics. We will
begin watching a video (Rx for Survival: Rise of the Superbugs, PBS special) which discusses
the characteristics of bacteria, as well as Fleming and his discovery of penicillin and antibioticresistant tuberculosis and Staphylococcus.
Homework: Write three things you learned from watching the video.

Day 4
We will finish watching the video and then discuss the content.
Homework: Antibiotic-resistance simulation – Complete the online simulation and write a
summary of what you did and what you learned
(http://www.eduplace.com/kids/hmsc/activities/simulations/gr6/unita.html)

Day 5
We will discuss the simulation and then I will introduce the final science project for the unit. The
main goal of the project is for students to gather information from a health professional about
antibiotic-resistant bacteria and to answer the following question: What can I do to help prevent
or reduce the emergence of antibiotic-resistant bacteria? Students will work in groups to
determine the questions they would like to ask the health professional. We will discuss the
questions as a class and come up with a class list of questions. A list of health professionals
that have agreed to be interviewed will circulate the room. Student pairs will “sign up” for a
health professional to avoid multiple group interviews of the same individual.
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WEEK 4
Day 1 (Shortened class period)
I will arrange in advance for all students’ health professionals to be in class on this day.
Students will interview their health professionals.

Day 2 (Shortened class period)
Students will discuss their information with the class and talk about a way to “get the word out”
to their peers and community (pamphlet, skit, posters, etc.).

Day 3 (Shortened class period)
Students will work on their final project.

Day 4 (Shortened class period)
Students will work on their final project.

Day 5 (Shortened class period)
Students will work on their final project.
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History
By Jennifer Manfra-Levitt

Subject: History—Framing the Constitution
What should students know and be able to do?
Massachusetts History Standards:
 USI.6 Explain the reasons for the adoption of the Articles of Confederation in 1781, including
why its drafters created a weak central government; analyze the shortcomings of the
national government under the Articles; and describe the crucial events (e.g. Shays’
Rebellion) leading to the Constitutional Convention. (H,C)


USI.7 …Describe the major debates that occurred at the Convention and the “Great
Compromise” that was reached.
Major Debates
A. the distribution of political power
B. the rights of individuals
C. the rights of states
D. slavery
Founders
A. Benjamin Franklin
B. Alexander Hamilton
C. James Madison
D. George Washington

Seminal Primary Documents to Read: the U.S. Constitution


USI.11 Describe the purpose and functions of government

What are the essential understandings?
Students will understand …
 The problems of the Articles of Confederation and why it lead to the framing of the U.S.
constitution
 That at the Constitutional Convention there were many points of view about how the United
States government should be set up and that compromise was needed
 The process the framers went through in designing the new government
 That not all people’s views were initially represented in the U.S. Constitution
Essential Questions…
 Is it possible for a government to incorporate all people’s views? Why?
 How do people work out solutions to problems in forming a new government?
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Students will know…
 Why the Constitution was created.
 How the Constitution was formed.
 Who participated in shaping the Constitution
 The many view points and compromises made in shaping the Constitution
Students will be able to…
 Identify the problems of the Articles of Confederation
 Define and explain the different view points of the framers of the constitution
 Formulate their own point of view about how the Constitution should have been framed
 Justify the need to write the Constitution verses keeping the Articles of Confederation
How will I and they know when they are successful?









Performances Tasks
1. Newspaper
2. RAFT assignment
Rough drafts of articles for newspaper
Journal questions
Discussions
Exit Cards
Homework—worksheets, Q & A, graphic organizers
Teacher Observation

What learning experiences will facilitate their success?





Cooperative group structures
Inquiry project
Guided Reading
Conflict Resolution Activities

Based on data, how do I refine the learning experiences?





Peer groups will be decided based on pre-assessment
Modifications of activities and assignments based on IEP’s of individual students
Internet research involving primary and secondary sources
Additional resources from books, periodicals, textbooks etc. may be used
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Weekly Write-ups
Week One
Day 1
Engaging Activity—Team wide assembly. During the assembly students will be introduced to
the team’s new unit on problem solving, told what the team’s unit project “the case of the
missing banner” is, and the first clue to the case—the button and piece of purple fabric. At this
time students will be assigned groups of four to work in throughout the unit. (Assembly will be
about 90 minutes long therefore shortening the teams other class periods)
Shortened class period—Call a class meeting and tell the students that there is a problem with a
class rule or structure, and I (the teacher) am not sure what to do about it. Ask the students to
break into small groups of three or four and come up with an idea about how to solve the
problem. Have the groups share their ideas in a class brainstorm session. Each solution
should be charted. As students are sharing their groups ideas ask them how and why the came
up with their solutions. Once this is done be sure to point out the many different view points
there were from the class in solving the problem. Tie in the activity with why leaders of the
newly formed United States felt that they needed to revamp the Articles of Confederation which
lead to the writing of the Constitution.
Day 2
The Articles of Confederation
Graffiti—students will work in groups of four. Each group will be given a chart paper with a
statement from the Articles of Confederation. Students will need to interpret the statement and
determine if it weakens or strengthens the central government, and/or how it could lead to
problems in the newly formed nation. Charts will be shared with each group. Students will need
to predict problems that could happen under the Articles of Confederation.
Introduce some key words and concepts for unit.
Homework—to complete a QAR on Chapter 7 Section 1 in their text book---The American
Nation
Day 3 - 4
The Problems of the Articles of Confederation
Review homework—the QAR.and key words and concepts from section.
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Class reading of Shays’ Rebellion by Richard Colton, historian, Springfield Armory NHS from
http://www.nps.gov/spar/historyculture/shays-rebellion.htm --during the reading I will model how
to use a scope and sequence map. As I read the article students will highlight along with me
(on an overhead transparency of the document) and chart out their own thinking in the margins
of the article. Students will then reread the article and fill in their own scopes and sequence
maps. After, they fill in their own scopes and sequence maps students will meet in groups.
They will be asked to share their maps and identify what some of the problems of the Articles of
Confederation were from the reading. Students will come up with a series of questions about
how to fix the problems of the government, or lack there of, under the Articles of Confederation.
We will then have a class discussion on the problems of the Articles of the confederation.
Class discussion—What were some of the problems of the government under the Articles of the
Confederation? Why were these problems? How could these problems be solved? Class will
use notes from readings and previous assignments
Journal Entry—What are some of the questions your group asked?
Class project assigned—Go over project.
The project will be done in the students informal groups. See project page for details.
Homework—answer the following question: What do you think would have happened to the
newly established United States of America if the Articles of Confederation continued as is and
was not changed?
Day 5
Research
Library/Media Day—students will be given class time to go to the library/media room in order to
do research. Students will take with them a suggested resource list which will include websites
to visit. Students will need to fill out an exit card indicating three resources that the looked at or
websites that they visited, two things they learned, and one question they have.
Two hour block to work in science and math classes—Team Unit Project Clue #2 will be give
during this time. Math and Science teachers will be tying in their lessons of logic and
hypothesizing to figuring out clues.
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Week 2
Day 1 – 2
Heading to the Constitutional Convention
Who attended the Constitutional Convention?—this will be a jigsaw activity. Students will be
grouped in 3’s, and given a person who attended the Constitutional Convention to read about
and present the said person’s point of view at the Constitutional Convention to the class.
Biographies will be provided by the National Archives http://www.archives.gov/national-archivesexperience/charters/constitution_founding_fathers.html and teaching American History website
http://teachingamericanhistory.org/convention/delegates/
Any time left over, will be given to the groups to work on their project.
Day 1
Homework—Read Chapter 7, Section 2 and complete a chapter map for the section. (Students
are familiar with chapter mapping)
Day 2
Review homework—quick Q & A session.
Groups should be presenting their findings to each other. I will be walking among the groups
conferring and listening.
Homework—complete worksheet on group lessons. Students will need to name each delegate
they learned about, write 3 facts about each one, and their point of view at the Convention.
Students will also need to read Chapter 7, Section 3 and complete a chapter map for the
section. (Students are familiar with chapter mapping)
Day 3
Two hour block class with English
ESR Lesson on Points of View—tie in the many points of view from the delegates of the
Constitution and the mystery lesson from the English class.
Team Unit Project Clue #3 given—students will have time to work together in team unit groups.
At this point groups should have a series of questions about what may have happened to the
banner and hypothesis at work. Students should be looking a different view points at this time
in order to begin to work out their hypothesis. Hypotheses will be addressed in Science.
Groups will submit and share with teachers some of their group’s questions and hypothesis they
are working on together. Mini teacher-group conferences will take place at this time
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Day 4 – 5
Collect worksheets and review what students learned about the delegates at the Constitutional
Convention. Also, review the reading homework—chapter maps.
Constitutional Convention Lesson retrieved on 4/17/2007 from
http://www.uen.org/Lessonplan/preview.cgi?LPid=661—provided at end of unit. Lesson will be
modified a bit. For example the lecture on compromises will wait until next week with the Idea
of Compromise Lesson. However, I will be laying out the frame of the constitution e.g.
separation of powers, checks and balance, three branches of government, etc. Quiz provided
with lesson will be done individually for homework at the end of lesson.
Journal/discussion question—Whose point of view(s) were missing from the Constitutional
Convention?
If time permits groups will be allowed to meet and work on their class project.
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Week 3
Day 1
Two hour block to work with English class
ESR Lesson on Styles of Handling Conflict—be sure to tie in content lessons from the History,
and English classes. This will be done in a two hour block.
Team Unit Project Clue #4 given—students will have time to work in team unit groups to work
together to solve the missing banner problem. Students should be coming up with theories and
how they are going to present them in their video.
Day 2 - 3
Collect students’ homework. Review Constitution Convention lesson.
The Art of Compromise

The Constitution and the Idea of Compromise
http://www.pbs.org/georgewashington/classroom/index.html
The above site will provide reading material for the following activity and discussion questions.
See lesson page provided.
Students will be grouped together and given a section of the reading material to read and
answer the discussion questions provided in lesson as well as by me. Groups will then need to
discuss their readings to the rest of the class. Students will need to use a history change frame
graphic organizer in order to record what is being discussed.

Day 3
Shortened Class today due to guest speaker will continue with Day 2’s lesson.
Homework—students will need to answer the question: What is a compromise? And give
examples of the compromises the framers made while drafting the U.S. Constitution.
Team Assembly—a detective on solving crime will be a guest speaker. The detective will go
over the process of an investigation and how s/he looks at a crime from many view points.
Day 4
Rough Drafts of Articles, editorials, and biographies for newspapers due today

38

A Look at the actual Document
Review previous lessons.
The Preamble to the Constitution
Class reading of the children’s picture book We the Kids: The Preamble to the Constitution of
the United States Illustrated and forwarded by David Catrow. As the book is being read to class
I will stop and ask what they think the words on the page mean. I will be sure to chart student
responses for each page. Students will use the illustrations as well as their schema to make
connections and find meaning. Following the class reading each part of the preamble will be
written on chart paper and posted around the room. Students will work in groups to give an
example of what that phrase means. Students will need to think on national level of
government. Discuss answers.
Idea from Celebrate Constitution Day lesson plan retrieved on 04/17/2007 from
http://www.billofrightsinstitute.org/Instructional/Resources/ConstitutionDay/lesson_MSlow.pdf
Day 5
A Look at the actual Document cont.
Jigsaw—students will be broken into groups and assigned an article from the Constitution to
examine. They need to define the article and determine if the article solved a problem from the
Articles of Confederation. Students will also be asked to draw a picture of something that will
help them remember what that article is about. Once done each group will present their article
to the class.
Idea and document of The Constitution come from Celebrate Constitution Day lesson plan
retrieved on 04/17/2007 from
http://www.billofrightsinstitute.org/Instructional/Resources/ConstitutionDay/lesson_MSlow.pdf
Exit Card—what was the article you read about?
Homework—Read Chapter 7, Section 4 and fill out a QAR
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Week 4
This week students will be regrouped into teams of 20 – 25. Small groups of 4 who were
working on the team’s unit project will remain together and be clustered into the larger group in
order to work on their video. Students will be assigned different roles from script writers, video
recorders, set designers, actors, etc. They will be given the week to work in their groups to
produce a _____minute video. See Unit project for details.
Day 1
Shortened Class Periods
Continue the activity/lesson from Week 3 Day 5.
Exit Card—list 3 things you learned today and 2 questions you still have about the Constitution.
Homework—RAFT assignment. See RAFT assignment page
Block period were the whole team will meet and discuss what has been taught throughout the
different disciplines and how they tie into the unit project. Students will be assigned to their
large groups and told to use the problem solving techniques that were taught in order to
complete their video projects.
Day 2
Block period where students will work together in their groups to complete their video
Shortened Class Periods
If Constitution lesson is completed early, groups will meet and finish up their project.
Day 3
Block period where students will work together in their groups to complete their video.
Shortened Class Periods
Review—the Problems of the Articles of Confederation, Who was at the Constitutional
Convention, the delegates points of view, how the delegates worked out their differences of
opinion, and how the Constitution was framed. Compare the class meeting at the beginning of
the unit to how the framers of the Constitution solved the problems with the Articles of
Confederation. Also go through the process of solving a problem that is being discussed in
English, Science, and Math.
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Day 4 – 5
Block period where students will work together in their groups to complete their video
Shortened Class Periods
Class Projects Due—Groups will present their newspapers to class.
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Class Project
The founding fathers fear of a monarchal or tyrannical national government lead them to
create a weak national government under the Articles of Confederation. A loosely based
national government left the country weak in defending itself from foreign interest as well as
domestic instability. As leaders of our new found country recognized the problems within the
Articles of Confederation they called on delegates from each of the thirteen states to attend a
Constitutional Convention in Philadelphia, PA; their job, to revise the Articles of Confederation
which in turn lead to the writing of the Constitution of the United States of America.
You and your team have just been hired to write a special edition newspaper about the
Constitutional Convention.
Your Team’s Job: Team of Investigative Reporters representing___________________
Your Team’s Mission: To find out what is going on at the Constitutional Convention in
Philadelphia, PA. The doors to the Convention are closed and secrets are guarded closely,
your job will be tough, but you need to find out what is going on behind those closed doors. The
people you represent are worried that their rights may not be represented and want to be sure
that they are included in the new form of government. You need to find out who’s there, what
their roles are, what points are being debated, and what our new government is like. You are
going to have to sneak a peak at the final draft of the new form of government. Be careful.
Keep your ear to the ground and you eye to the sky.
Special Edition Newspaper: Once your investigation is over your team will need to write a
special report about what you discovered. Each team member must contribute. There are four
pieces that are written. Each of you should write at least one component of the paper. Be sure
to edit. Spelling and Grammar count! Be CREATIVE and NEAT.
You will be graded as a group.
Your paper needs to contain:


The name of the paper



Two articles about the convention
1.

One article should be about a debate at the convention and the results

2. The second article should be about any problem from the Articles of
Confederation that was solved
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An editorial—were the rights of the people who hired you represented in the
Constitution?



A biography piece on a member of the Convention
o

The biography should have the view points of the person at the convention and
any contribution they may have made. Also include a picture of the person



A political cartoon



An ad

Due Dates
WEEK 3 DAY 4—Rough Draft of articles, editorial, and biography
WEEK 4 DAY 4 – 5—Final Copy of Newspaper (you will be presenting your group’s
newspaper to the class)
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Class Project Rubric
Team Members_______________________________Date_______________________
5=Excellent

4=Very Good

3=Good

2=Fair

1=Poor

Newspapers Content
_______Title to newspaper
_______An article about a debate and the results of the debate
_______An article about a problem from the Articles of Confederation that was
solved in The Constitution
_______An editorial
_______A biography of a delegate attending the Constitutional Convention
 Contains delegates point of view
 Includes a picture of the delegate
_______A Political Cartoon
_______An Ad
Mechanics
_______Grammar
_______Spelling
_______Total Points X 2
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Comments by Student
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________
Comments by Teacher
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________
Grade_______
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RAFT Assignment
Homework: Create a newspaper AD in support of the ratification of The Constitution. This
assignment may be used in your newspapers for your class project.

R—you are a delegate of the Constitutional Convention
A—for constituents of your state
F—a newspaper Ad
T—supporting the ratification of The Constitution

46

The Constitution and the Idea of Compromise Lesson
Overview
This lesson discusses the compromises made by George Washington and the other Founders at
the Constitutional Convention. The first section considers the diverse interests of the thirteen states
that made compromise a necessity. The other sections examine the Great Compromise and the
slavery compromises. Discussion questions follow the reading.

Objective
Students will analyze historical evidence including primary sources to evaluate the compromises
made by George Washington and the other Founders at the Constitutional Convention. Standards
National Council for the Social Studies: Thematic Strands I, II, V, VI, X
Arizona Academic Standards, Social Studies: 1SS-E17; 2SS-E1, E2, E3, P3, P4
California History-Social Science Content Standards: 8.2, 11.1, 12.1
Texas Essential Knowledge and Skills: Social Studies 8.1, 8.4, 8.16, 8.21, 8.22, 8.23; U.S. Government 1, 2,
3, 8, 9, 10

Bibliography
Richard Brookhiser, Founding Father: Rediscovering George Washington (New York: The Free Press, 1996)
James Thomas Flexner, Washington: The Indispensable Man (Boston: Little, Brown and Company, 1969)
Edmund S. Morgan, The Genius of George Washington (New York: W. W. Norton and Company, 1980)
Thomas G. West, Vindicating the Founders (Lanham, Maryland: Rowman and Littlefield, 1997)

Suggested Procedure:
1.
2.
3.
4.

Ask students to define the word "compromise." Ask them to describe situations in everyday life where
compromise is necessary.
Explain to students that compromise is more difficult when the parties involved have widely different values
and interests. Washington and the other founding fathers were confronted with such differences when they
developed the compromises that made the U.S. Constitution possible.
Distribute copies of the reading "The Constitution and the Idea of Compromise."
Have students work individually or in groups to read the essay and complete the study questions. With the
entire class, discuss the reading and the student responses to the questions.
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George Washington defeated the British at Yorktown, Virginia in October 1781 bringing an end to the American
Revolutionary War. Later, he retired to his home at Mount Vernon. Unfortunately, within a few years the American
experiment in self-government was threatened and Washington was called into the service of his country again.
Washington and others had decided the weak government created under the Articles of Confederation must be
replaced. George Washington would attend the Constitutional Convention in Philadelphia in the summer of 1789. He
was elected President of the convention and presided over the compromises that would create the government we
have until this day. James Madison wrote to Thomas Jefferson about Washington’s decision to attend the
Constitutional Convention: "To forsake the honorable retreat to which he had retired and risk the reputation he had so
deservedly acquired, manifested a zeal for the public interest that could after so many and illustrious services,
scarcely have been expected of him."
The importance of compromise in resolving some of the critical issues facing Washington and the other delegates at
the Constitutional Convention can be seen in the following:
1.
2.
3.

The Need for Compromise
The Great Compromise
Slavery Compromises

1. The Need for Compromise
Some scholars have mistakenly argued that delegates to the Constitutional Convention were involved in a plot to
design a government from which they could profit. The fact is that the delegates themselves and the states that they
represented had widely different interests. It would have been impossible to form a government solely for their
individual benefit even if that had been their goal. The thirteen states stretched across diverse geographic regions
and had equally diverse economic interests. Large and small states had different interests. There were delegates
who wanted to put an end to the institution of slavery and other delegates who wanted to protect it. To further
complicate things, issues would overlap. For example, there were both large and small states opposed to slavery
while there were also large and small states that supported slavery.
In spite of their differences, Washington and some of the other Founders had become convinced of the need for a
strong national government. Washington had experienced first hand the weaknesses of the Articles of Confederation
during the Revolutionary War. Since Congress had no power to tax under the Articles, Washington’s army often went
without food, clothing and shelter. The soldiers fought for long periods with no pay. After the war, problems under the
weak national government had continued. A crisis developed in 1786 when a veteran of the Revolutionary War
named Daniel Shays led a rebellion of Massachusetts farmers against the state government. The economic problems
created by the Articles had made it difficult for farmers to pay their taxes and debts. Farms were being seized and the
farmers were sometimes thrown into debtor’s prison. Shays led attacks on local courthouses, destroying records in
an attempt to stop the foreclosures. The rebels even threatened to capture a federal arsenal at Springfield. The
Massachusetts militia finally stopped Shays’ Rebellion (there was no national army under the Articles), but
Washington and others realized that the weaknesses of the Articles of Confederation had to be remedied.
The weak national government under the Articles was the result of the thirteen states trying to protect their own
power. The Articles created a loose confederation in which each state kept most of its own power, including the ability
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to raise money through taxes. To make matters worse, most Americans at the time identified more closely with their
particular state than with the nation as whole. For example, a person would more likely call himself a Virginian or New
Yorker rather than an American. So the stakes were high and the differences were great when the delegates met in
Philadelphia in 1787 for the Constitutional Convention.

2. The Great Compromise
George Washington and the Virginia delegation arrived in Philadelphia early. While they waited for the other
delegates, they prepared a new plan for the government. When the convention began, Edmund Randolph and James
Madison put forward the Virginia Plan that called for a government much like the one we have today. There would be
three branches: legislative, executive, and judicial. The legislative branch would be made up of two houses; however,
unlike our national government today, representation in both houses would be based upon a state’s population. This
plan differed from the Articles of Confederation that gave each state one vote in Congress regardless of its
population.
Smaller states like Delaware and New Jersey objected to the Virginia Plan saying that the large states would easily
outvote them in Congress if the number of votes were based on population. After weeks of debate, William Patterson
of New Jersey put forth a plan that called for three branches including a legislature with only one house where each
state would have one vote. The New Jersey Plan with a single house legislature and equal representation was more
like Congress under the Articles.
The convention was deadlocked and appeared ready to fall apart when Roger Sherman proposed a compromise.
Sherman’s proposal has come to be known as the Great Compromise. It called for a Congress with two houses (also
known as "bicameralism") – the Senate and the House of Representatives. The Senate would give equal
representation to all of the states. Each state would have two senators that would be chosen by the state legislature.
This part of the plan satisfied the small states. The House of Representatives would base representation on a state’s
population (one representative for every 30,000 people in the state) and members would be elected by all of the
voters in the state. This element satisfied the more populous large states. Delegates at the Constitutional Convention
narrowly approved Sherman’s compromise on July 16, 1787.

3. Slavery Compromises
Since representation in the House of Representatives was to be based on population, a debate arose over whether
slaves should be counted in a state’s population. According to James Madison’s diary, the issue of slavery was the
most divisive subject at the convention. While many of the Founding Fathers including George Washington viewed
slavery as inconsistent with the principles of the Revolution and the Declaration of Independence, they knew that
there was little chance of abolishing slavery at the time. After all, if those opposed to slavery insisted on its abolition,
slave states could have walked out of the convention and formed their own nation with a pro-slavery constitution. So
the issue of slavery would require compromise if the United States were to survive. Washington and the other
Founders hoped that slavery could be eliminated from the United States once a strong union was formed.
The compromise that settled the issue of how to count slaves for purposes of representation in the House came to be
known as the Three-fifths Compromise. It is sometimes wrongly said that the compromise meant the founders
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considered slaves as only partial human beings. In fact, the compromise had nothing to do with the human worth of
the individual slave. States with slaves wanted to count all of their slaves in the state’s population because that would
yield more representatives in Congress. The opponents of slavery, noting that slaves had no rights of citizenship
including the vote, argued that slaves should not be counted at all for purposes of representation. In the end, the
compromise was to count three-fifths of the state’s slaves in the total population. In another words, for every five
slaves, three of would be added to the population count used to determine representation in the House of
Representatives.
The delegates also disagreed over the slave trade. By the time of the Constitutional Convention in 1789, some
northern states had already outlawed slavery within their state borders. These states wanted a ban on the slave trade
included in the Constitution. Southern slave states objected to a ban claiming that the slave trade was important to
their agricultural economy. Finally, the two sides compromised agreeing to allow the slave trade to continue for
twenty years after which time the Congress could regulate it. After 1808, Congress could abolish the slave trade and
it did. In fact, by 1798 every state had already outlawed the slave trade on its own anyway (although South Carolina
reinstated it in 1803) and eight of the thirteen states abolished slavery during the founding era.
Slavery, like other thorny issues at the convention, required thoughtful men to develop creative compromises. These
compromises preserved the American experiment in self-government that citizens of the United States still enjoy
today.

Discussion Questions:
1.
2.
3.
4.
5.
6.

What differences between the thirteen states made compromise necessary?
What caused Shays’ Rebellion?
Why did the small states object to the Virginia Plan?
Describe the structure of the government created by the Great Compromise.
What probably would have happened if opponents of slavery at the Constitutional Convention had insisted
on abolition?
How many states abolished slavery during the founding era?

The Constitution and the Idea of Compromise retrieved on 4/17/2007 from
http://www.pbs.org/georgewashington/classroom/index.html

50

Constitutional Convention Lesson

Life Skills:





Responsible
Citizenship
Complex Thinking
Collaboration
Effective
Communication

Curriculum Tie:




Social Studies
U.S. History I
Standard 5
Objective 4
Social Studies
U.S. History I
Standard 6
Objective 2

Time Frame:

3 class periods that run
45 minutes each.
Group Size:

Summary:

Enduring Understanding: Students will understand
the structure and function of the United States
government established by the Constitution.
Essential Questions:




Why did the U.S. need a new government?
How did the Constitutional Convention evolve?
How did the delegates to the Convention resolve their
differences of opinion through compromise? (Focus on the Great
Compromise and the 3/5 Compromise)

Main Curriculum Tie:

Social Studies - U.S. History I
Standard 6 Objective 1
Assess the foundations and principles that led to the
development of the Constitution.
Materials:

3 x 5 cards with names of delegates to the
Constitutional Convention and the state from which
they represented.

Small Groups
Web Sites



The Charters of Freedom
A biographical list of our founding fathers.

Background For Teachers:

It is important that the students understand the
problems the country faced under the Articles of
Confederation. (Debt, money, foreign threats, no way
to admit new states, etc.) Representatives from each
state were called together to address these problems.
This meeting came to be called the Constitutional
Convention after it was decided that an entire new
document was needed.
Student Prior Knowledge:

This lesson should be taught after the Articles of
Confederation are taught. Students should have a
knowledge of what the Articles of Confederation were
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and why they failed to work.
Instructional Procedures:

Step 1 As students come into class, hand each student
a card with the name of a Constitutional Convention
delegate and tell students to seat themselves
according to state. (Virginia delegates group together,
Delaware delegates group together, etc. As there were
55 delegates to the Constitutional Convention, not all
cards will be used. Try to distribute the cards
proportionately to the number of delegates per state.
For example, the group representing Pennsylvania, the
colony with the most delegates, should have more
students than the group representing New York.)
Step 2 Review with the class the problems faced under
the Articles of Confederation.
Step 3 Tell students they have been invited to the
Constitutional Convention. The year is 1787, the place
is Philadelphia. They have been assigned the
responsibility of creating a government that will work
and will last far after they are gone. Encourage
students to put themselves in the mindset of 200 years
ago; try to forget what they currently know now about
the workings of government.
Step 4 Hand out "Creating a Government" worksheet.
(see attached) In their state groups, have students go
over the questions and discuss the issues/problems
the delegates faced. Have students come up with their
suggestions at creating a government. (Not all
questions have to be answered; if a group spends the
whole time on one particular issue, that group will have
covered the subject in depth and will be better
prepared to contribute to the class discussion following
group discussion.)
Step 5 Allow students the rest of class time (based on
where discussions are going). Teaches may want to
steer group discussions to focus on some of the more
important issues of the convention, like representation
and slavery. Large groups representing large states
should realize that it would be to their advantage to
have representation based on population; small states
will see that they may be outvoted every-time unless
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they have an equal number of representatives in
Congress. Southern states are going to want to keep
their slaves and count them as part of the population;
northern states are not going to want slaves to count
as population. (Pennsylvania, the Quaker state, wants
slavery to be abolished altogether in the new
government). As the teacher, is it important that you
help students see these issues based on their
knowledge of the colony from which they come.
Step 6 Come together as a class–the whole
convention–and discuss ideas. Go through and get
viewpoints from each group. Encourage debate,
poising key questions. Should we have a president?
What if the president gets too power-hungry, like the
king? Who decides who the president is going to be?
Even the uneducated? (You may want to use a simple
example like: should the entire student body choose
the basketball team? Or should that decision be the
responsibility of the coach–someone who knows
basketball inside and out?) Who will make the laws?
How many representatives will each state get? An
equal number? But what if a state has more people?
Shouldn't they have more of a say about a law affecting
the nation?
*These questions are simply an elaboration of the
questions on the Creating a Government worksheet.
Based on student responses, you will want to lead the
discussion to the main points of contention and then
compromise: representation and slavery.
Step 7 After students have discussed the issues faced
by the delegates, explain what actually happened.
Hand out revised worksheets: “Government Created”
(see attached)and have students write down what did
happen. Go through the questions and answer them
with the class. Be sure to explain the Virginia Plan, the
New Jersey Plan, and the Great Compromise. Also, be
sure to explain the 3/5 Compromise.
Attachments




CreatingAGovernment.pdf
Assignment sheet for group activity in Step 4.
GovernmentCreated.pdf
Advanced Organizer for post activity discussion in Step
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7.

Strategies For Diverse Learners:

Make sure to arrange groups so that struggling
students will be included into stronger groups. If a large
number of these students are present, the entire
activity can be done in a group discussion format.
Assessment Plan:

Complete group worksheet.
Complete discussion worksheet.
Comprehension Quiz (attached)
Attachments



conventionquiz.pdf
Quiz for Constitutional Convention activity.

Author:

Heidi Alder
Scott Stucki
Russell Fullmer
Created Date :

Aug 14 2002 10:44 AM
A service of the Utah Education Network

37582

Comments, e-mail: resources@uen.org

CREATING A GOVERNMENT
Instructions: As a colony, you need to decide the needs of your people and what you’d like to
see in a national government. Keep in mind the information you know about your colony as you
answer these questions–size, economy, reasons for establishment, cultural differences, etc.
A. Do we want to keep the Articles of Confederation? Why or why not? Do we want to
revise or throw them out entirely and start again? Why?
B. Do we want a strong central government? Why? What powers will the central
government have?
C. Do we want a leader? Should we call him a king? Why or why not? What should we
call him if it’s not a king? What if the leader gets too powerful? What should we allow
the leader to be able to do? How will we make sure he doesn’t get tyrannical?
D. *What about a group to make laws? Should it be the leader? A Congress–a group of
representatives from each state? How many people should make up Congress? How will
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that number be determined? By size of state? Or same representatives for each state, no
matter the size?
E. If you decided to create a Congress based on the population of the states, answer this
question: if not, go on. Should children and women count as population even though they
probably won’t be allowed to vote? What about slaves? Are slaves considered
population?
F. Who will choose Congress? Who should we let vote? Everyone? Even people who
cannot read or write and may know nothing of politics? What if the people vote for an
evil leader?
GOVERNMENT CREATED
Instructions: After having discussed what YOU would have done, let’s talk about what actually
happened. Answer the following questions as we go through them.
A. Did we keep the Articles of Confederation? Why or why not?
B. Did we create a strong central government? Why? What powers does central
government have?
C. Did we establish a leader? Did we call him a king? Why or why not? What did we call
him if it’s not a king? What if he gets too powerful? What can the leader do? How do
we make sure he doesn’t get tyrannical?
D. What about a group to make laws? Is it the leader? A Congress–a group of representatives
from each state? How many people make up Congress? How is that number determined? By
size of state? Or same representatives for each state, no matter
the size?
E. Were children and women counted as population even though they probably won’t be
allowed to vote? What about slaves? Were slaves considered population?
E. Who chooses Congress? Who was allowed to vote? Everyone? Even people who
cannot read or write and may know nothing of politics? What if the people voted for an
evil leader?
Constitutional Convention lesson plan retrieved on 4/17/2007 from
http://www.uen.org/Lessonplan/preview.cgi?LPid=661
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Mathematics
Students will take a break from algebra to study basic logic. Students will learn about
truth tables and how to solve logical proofs.
Students will understand …
 Logic is a way of thinking.
Essential Question…
 How can we evaluate the truth of a statement?
Students will know…
 how to create logical statements using variables
 how to use rules of logic to solve problems
Students will be able to…
 use logic to evaluate the truth of statements
 integrate logical thinking into their problem-solving in other disciplines and our ITU
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Technology
The technology teacher will have taught skills in filming and editing digital video, and will
assist the students during Week 4 in producing their final videos.
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Drama
By Jennifer Manfra-Levitt

What should students know and be able to do?
Standards
Massachusetts Drama Standards:
Students will
 1.7 create and sustain a believable character throughout a scripted or improvised scene
 1.8 make and justify choices on the selection and use of properties and costumes to
support character dimensions
 1.13 in rehearsal and performance situations, perform as a productive and responsible
member of an acting ensemble (i.e, demonstrate personal responsibility and commitment to
a collaborative process)
 4.5 as a member of a production crew, select and create elements of scenery, properties,
lighting, and sound to signify environments, and costumes and makeup to suggest character
 4.7 create a sound environment, composed, live, or recorded, for a dramatic work and
explain how the aural elements meet the requirements of and enhance the overall effect of
the text
 5.5 continue to develop and refine audience behavior skills when attending informal and
formal live performances
What are the essential understandings?
Students will understand …
 the thought process of creating a video from start to finish
 that it takes a team of group members working together to create a video
Essential Questions…
 How do many viewpoints and ideas work together to create one finished product?
Students will know…
 how a video is made from the thought process to actual production
 how to create a believable character
 how to justify a point of view
Students will be able to…
 use problem solving skills to create a video of the case of the missing banner
 work together as a production crew to complete the video
 share their ideas and creative input in order to create a successful video
How will I and they know when they are successful?



Performances Tasks
1. Video
Teacher Observation
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Write-up
Students will work on the unit’s video project. During the unit they will create a script or
outline of an improvised scene, a set, rehearse, film, and act. Students will be expected to use
their problem solving skills that they are learning in the other core subject areas to create their
video. They will need to respect members of the group’s points of view and work together as a
team.

61

Art
By Jennifer Manfra-Levitt

What should students know and be able to do?
Standards
Massachusetts Art Standards:
Students will
 1.5 expand the repertoire of 2D and 3D art processes, techniques, and materials with a
focus on the range of effects possible within each medium, such as: 2D—transparent and
opaque media, wet, dry, stippled, blended, wash effects; relief printmaking effects; 3D—
mobile and stabile forms, carved, molded, and constructed forms
 1.8 maintain the workspace, materials, and tools responsibly and safely
 2.11…create 2D compositions that give the illusion of 3D space and volume
 4.8 Create and prepare artwork for group or individual public exhibition
What are the essential understandings?
Students will understand …
 the thought process of creating a 2D composition that will be produced in 3D
Essential Questions…
 What problems do you need to solve in order for design to go from paper to production?
Students will know…
 how to create 2D works of art that give the illusion of 3D space
Students will be able to…
 use problem solving skills to create 2D compositions that will made in 3D
 critique costume and set design and choose one for their groups video
How will I and they know when they are successful?
 Performances Tasks
1. costume design
2. set design
 critique
 Teacher Observation

Write-up
Students will design a custom and set for their unit video. Custom designs will be done in pen
and ink with water color washes. Students will also work on set designs that will be done in
perspective, and finished with pen and ink and water color washes. The students will need to
work out dimensions and measurement for actual production of the set once a set design is
chosen for the group. Students will have a critique of designs and chose the designs they
would like to use for their video.
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Interdisciplinary
Week 1, Day 1
Engaging Activity—Team wide assembly. During the assembly students will be introduced to
the team’s new unit on problem solving, told what the team’s unit project “the case of the
missing banner” is, and the first clue to the case—the button and piece of purple fabric. At this
time students will be assigned groups of four to work in throughout the unit. (Assembly will be
about 90 minutes long therefore shortening the teams other class periods)
Week1, Day 5
Two hour block science math
Clue 2 will be given
Week 2, Day 3
Two hour History-English class
ESR Lesson on Points of View—tie in the many points of view from the delegates of the
Constitution and the mystery lesson from the English class.
Team Unit Project Clue #3 given—students will have time to work together in team unit groups.
At this point groups should have a series of questions about what may have happened to the
banner and hypothesis at work. Students should be looking a different view points at this time
in order to begin to work out their hypothesis. Hypotheses will be addressed in Science.
Groups will submit and share with teachers some of their group’s questions and hypothesis they
are working on together. Mini teacher-group conferences will take place at this time
Week 3, Day 1
Two hour History-English class
ESR Lesson on Styles of Handling Conflict—be sure to tie in content lessons from the History,
and English classes. This will be done in a two hour block.
Team Unit Project Clue #4 given—students will have time to work in team unit groups to work
together to solve the missing banner problem. Students should be coming up with theories and
how they are going to present them in their video.
Day 3
Shortened Class today due to guest speaker will continue with Day 2’s lesson.
Team Assembly—a detective on solving crime will be a guest speaker. The detective will go
over the process of an investigation and how s/he looks at a crime from many view points.
Week 4
This week students will be regrouped into teams of 20 – 25. Small groups of 4 who were
working on the team’s unit project will remain together and be clustered into the larger group in
order to work on their video. Students will be assigned different roles from script writers, video

63

recorders, set designers, actors, etc. They will be given the week to work in their groups to
produce a _____minute video. See Unit project for details.
Day 1
Shortened Class Periods
Block period where the whole team will meet and discuss what has been taught throughout the
different disciplines and how they tie in to the unit project. Students will be assigned to their
large groups and told to use the problem solving techniques that were taught in order to
complete their video projects.
Day 2
Block period where students will work together in their groups to complete their video
Shortened Class Periods
Day 3
Block period where students will work together in their groups to complete their video.
Shortened Class Periods
Day 4
Block period where students will work together in their groups to complete their video
Shortened Class Periods
Day 5
Block period where students will work together in their groups to complete their video
Shortened Class Periods
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Culminating Activity
The students will solve The Case of the Missing Banner by gathering clues “dropped”
and given out by their teachers over the course of the first three weeks of the unit.
During the last week, they will use their clues to create at least two possible scenarios
for what happened to the banner, and then write a script, act out and film their
interpretations. Students will have help from their team teachers, as well as unified arts
teachers. The drama, art, and technology teacher will be closely involved with the
production of the videos.
Clues will include:
• The last people to see the banner were four students who folded it and put it away.
• The history teacher let them into the closet and locked the door.
• Purple fabric ripped in the corner of the box.
• Gold button in the box.
• Only team teachers and our custodian have keys to the room where the box is kept.
• The other eighth-grade team is quite competitive with our team.
• Students from the other team sneered at us when we were creating the banner.
• The custodian's wife teaches science on the other team.
• The only things that are stored in the closet are last year's math textbooks.
As a Culminating Activity, the team, parents and principal will gather in a final assembly
to watch the students’ videos. Students will be proud to see themselves acting
onscreen, and proud to see their detective work laid out step-by-step, to show parents
and classmates how clever they were. Videos will be scored according to a rubric
handed out at the beginning of the project and grades will be assigned in groups. Writeups will be scored individually.
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