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Cogs and strings
Looming looms
Weaving history
Across time
Run by a people
Industry
People run by it

Theme
Machinery stands stories tall. String spins this way and that, pulled over an acre of
factory floor by waterpower and the will of industry. Sound crushes in from all around.
People stood in this, worked for it and made it work. A comfortable room with a door to
the street provides contrast. People sat in here and counted profit.
The American Textile History Museum in Lowell provides these scenes in a
renovated mill on the banks of the Merrimack River. The museum gives a peek into the
titan forces that reshaped our country in the Industrial Revolution. But it does so with the
barest hint of some of the injustices that accompanied this upheaval of society. Still, a
teacher of any academic subject in a middle school is well served by the resources
available at the museum.
Studying the story of immigration means studying these upheavals. It means
studying who we are and how we have arrived at this definition. It strikes at the core of
studying citizenship, character and fitness for society.
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We propose a three-week interdisciplinary, thematic unit investigating the theme
of immigration. The essential question students will ask is: How do we decide who
belongs? This question aims for provocation more than answer. We have conceived a
program of study in language arts, social studies, science, math and the unified arts
pushing students to understand themselves as both “I” and “we” and to apply these
meanings to a debate that has shaped the American experience, as well as current events.
The question touches on the issue of fairness that dwells in the center of many
intermediate-age minds. In answering this and other questions, students should also ask
themselves: What should I/we do about this?

Overview
The setting for this study is a seventh-grade team working in a city middle school.
The resources demanded for the lessons are no greater than typically available. The
grouping is heterogeneous, with special needs inclusion and a diverse student body.
Starting with the essential question, “How do we decide who belongs?” the lesson
moves into each academic discipline:
 Language arts: How do we retell the immigrant experience?
 Social studies: Where do we belong?
 Science: What fits and where?
 Math: How do we keep track of us?
 Unified arts: How do we share our experiences?
This unit of study starts with an engaging activity challenging students to consider
the power of symbols. For more than a century, the Statue of Liberty has stood as the
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central “Welcome to America” sign. What symbol should great newcomers now and in
the future? A rainbow flag? A fence? These and other questions will challenge students to
seek definitions and, more, the purpose of those definitions. Are they meant to open
doors or close them?
Each subject area will individually and cooperatively guide students through this
study in the course of an ambitious three weeks. The questions will lead students toward
a call to action: After deciding what’s right, what should they do about it? In this case,
the most logical course will be to communicate their views and hope to persuade others
to share these feelings.
The end product will be a series of plays written, directed and produced by
students on the theme of immigration. Each play will have four acts: Act 1: Life in the
Homeland; Act 2: Journey to America; Act 3: Life and Hardships in America; and Act 4:
Becoming an American. These acts sum up the study in all content areas, sharing the
knowledge and skills gathered by students with the broader community. Students should
feel a sense of pride in this accomplishment and in the chance to make a difference in
how someone regards the newcomers to our nation.
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Engaging activity
Objectives
This activity introduces students to a three-week interdisciplinary unit of study on the
theme of immigration. Afterward, students will be able to:
 Identify the theme’s essential question: How do we decide who belongs?
 Interpret symbols for meaning.
 Create their own symbols to convey meaning.
 Draw connections between academic content areas and the unifying theme.





Materials
Recyclables: cardboard, bits of construction paper, plastic
Decorating tools: markers, paints
Flip-chart paper
Post-it notes






Preparation
Secure assembly space for full team
Assemble all materials
Set up and test overhead projector
Prepare coming-to-America scene with team teachers

Procedure
1. Teachers perform a short coming-to-America skit before a projected transparency
of the Statue of Liberty.
2. Afterward, the team and students debrief. Did the Statue of Liberty convey any
meaning to the scene? What if we performed the skit without that piece of
scenery? What does the statue mean? How would students like to greet
newcomers in the future? What symbol should meet immigrants at the border?
3. Students return to separate classrooms.
4. Pairs of students create their own symbol to greet newcomers to our country,
using the construction materials on hand. Students also prepare a chart saying,
“We are a nation of (value).” “Americans are (adjective).” “Newcomers should
(verb).”
a. Sample values: freedom, opportunity, equality, competition
b. Sample adjectives: trustworthy, stoic, dynamic, loyal, friendly, kind,
reverent, brave
c. Sample verbs: feel welcome, stay out, join us, relax, work hard
5. After students have completed their displays, students will take Post-its, initial
them and go on a Gallery Tour leaving constructive comments at three displays.
6. Teachers will give an overview of the ITU, its goals and expectations. Students
can ask questions and offer comments.
7. Projects and comments are collected and, later, displayed.
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Assessment
Teachers will ensure students participate in the activity and discussion.
A checkmark, completion grade can be given for students completing three Post-it
comments during the Gallery Tour.
The projects will be assessed for how well students’ symbols reflect the three statements
written on the chart paper. Values 1-5, Adjective 1-5 and Verb 1-5 (Total 15) (1 little to
no representation of this statement, 5 detailed representation)
This assessment is formative: Students should continue working on these symbols and
improving them as necessary. They will be part of the lobby display at the culminating
event: the play.
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English/Language Arts
Unit: Community Diversity and Belongingness
Subject: English-Immigration and Post-Colonialism
Grade: 7
Essential Questions:
 What is Immigration?
 What is Post-Colonialism?
 How do both issues correlated define the American experience?
Massachusetts English/Language Arts Curriculum Standards, Grade 7:
STANDARD 2: Questioning, Listening, and Contributing
Students will pose questions, listen to the ideas of others, and contribute their own
information or ideas in group discussions or interviews in order to acquire new
knowledge.
STANDARD 9: Making Connections
Students will deepen their understanding of a literary or non-literary work relating it to its
contemporary context or historical background.
STANDARD 23: Organizing Ideas in Writing
Students will organize ideas in writing in a way the makes sense for their purpose.
Objectives:
 Students will be introduced to the ideas and concepts of immigration.
 Students will be introduced to the ideas and concepts of post-colonialism.
 Students will analyze the immigrant voice in literature.
 Students will analyze post-colonialism in literature.
 Students will have discussions based on a set of rules.
 Students will learn how to read in a specific format.
 Students will learn how to infer, question, make text-based connections, and use
schema to formulate their opinions.
 Students will learn how to write small response papers.
 Students will learn how to use graphic organizers.
 Students will learn how to write plays.
 Students will learn how to create a performance.
 Students will learn how to organize and perform their play.
Materials and Safety Considerations:
 Individual copies of both texts, Journey of the Sparrows and The Tempest
 Individual copies of the character map and chronological graphic organizer
 Individual journals
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Access to computers
Paper
Writing Utensils
Students should be supervised whenever they are creating parts of the set.
Students should be supervised whenever they are handling hot materials or food.
Students should be supervised whenever they are handling electronic equipment.

Schedule of lessons
WEEK 1
Day 1:
Students will answer the following prompts on chart paper, what does it mean to be an
immigrant and how should immigrants be treated? Each student will be given a marker
to fill in the prompts. After a brief class discussion, students will be introduced to the
text, Journey of the Sparrows. I will give the students a brief lecture about the text and
how it relates to immigration. Then students will arrange themselves in a circle and
begin reading the text. While one student is reading, the others should be questioning the
text and recording important information. Students will have a journal to record their
notes. The read aloud will end with ten minutes left in class, so the students can discuss
the text.
Homework: students will read twenty pages from the text and come to class with
questions.
Day 2:
We will begin class with a discussion about the reading completed for homework.
During the discussion, students will be asked to abide by a set of rules. Each student will
be allowed to talk; each student’s opinion will be respected; and each student is expected
to participate at least once each class period. Students will debate such questions as,
where does the immigrant voice arise in the text and does the immigrant feel out of place
in America? A small part of the discussion should be dedicated to the comprehension of
the text. Students should make sure they understand the sequence of events in the text
and recognize the main characters. This discussion will last approximately half the class
period. Then students will return to the reading format and begin the read aloud. The
reading will take up the rest of the period.
Homework: students will read twenty pages from the text and come to class with
questions.
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Day 3:
Students will begin class with a discussion about the reading. After the discussion, I will
model how to use a chronological sequence graphic organizer. I will activate their prior
knowledge by using the school day as my topic. Students will notice how I place
everything in order for the chronological sequence graphic organizer. I will ask the
students to use the organizer to insert the major events of the text so far. They must write
the events in the order that they appear in the text. Students will complete the organizers
and present their results to the class. The last part of the class will be dedicated to the
read aloud. Students should continue to use their journals to infer, question, and make
text based connections from the text.
Homework: Students will ask family members for cultural artifacts that reflect their
family’s immigration to the United States.
Day 4:
Students will finish reading the text. Then there will be a direct analysis of the text.
Around the room the following prompts will hang on chart paper, what I questioned
about immigration before reading the text, what I learned about immigration from the
text, and what I want to learn about immigration. These prompts will help the students
recognize how much they learned since the beginning of this week. Students will be
given sufficient time to walk around the room and fill in the prompts. The class will have
a discussion about the prompts and how these issues relate to the text. After the
discussion, students will be given worksheets to assess their comprehension of the text.
Homework: Students will bring in cultural artifacts from their families.
Day 5:
Students will bring in stories and various artifacts from their culture. I will conduct a
mini-lecture and model how to deliver a speech. Students will take on the role of their
family’s experience in the United States or their family’s immigration to the United
States. For instance, a student will pretend that he or she is their grandmother emigrating
from Poland. Students will work in groups to create the speeches, but each student must
write an original speech. The students will engage in their chosen persona and present
their stories and artifacts. After a speech is completed, students will be allowed to ask
questions and offer positive feedback.
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WEEK 2
Day 1:
I will introduce playwriting and colonialism to the students. Graph paper will be
arranged around the room and students will fill in what they know about playwriting. I
will give students an opportunity to discuss what they know and don’t know. Then the
class will come together. I will deliver a mini-lecture about playwriting. Students will be
allowed to voice their questions and concerns after the mini-lecture. Then I will read the
students a children’s book focused on slavery and its affects. I will arrange four pieces of
graph paper around the room. The prompts will say, what is slavery, what are the affects
of slavery, what would you do if you were a slave and what would you do if you were a
master? I will give students an opportunity to fill in and discuss the prompts. Then we
will come together as a class and discuss them. Students will be given a copy of the next
text, The Tempest.
Homework: Students will read twenty pages of The Tempest and come to class with
questions.
Day 2:
Students will have a discussion about the reading assigned for homework. There
discussion should relate events from the text to the idea of colonialism. The discussion
and read aloud for The Tempest will follow the same rules as Journey of the Sparrows.
Students will also use the same journal to record their ideas. While one student is
reading, the others should be inferring, questioning, and making text-based connections.
After the discussion, students will conduct the read aloud. Next, I will model how to use
a character map. Each student will be assigned a specific character for the assignment.
Some students may have the same character, but they will be assigned certain parts of the
text to cover.
Homework: Students will complete the character map.
Day 3:
Students will come to class with the character map completed. They will present their
character maps to the class. Then students will continue the read aloud. At the half way
point of the period, students will stop the read aloud and have a discussion about the text.
After the discussion, students will be introduced to their assignment. Students will write a
one act play. The play has to incorporate the idea of one group forcefully changing the
lives of another group. Students will be given a word bank of topics to help them along
the way. Also I will remind students that I am there to coach them if they need help. In
their act, they should have at least two characters and they must state their setting.
Students will be assessed by how well they implement playwriting and colonialism into
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their play. They will use the remaining time in the period to brainstorm and begin
writing their play.
Homework: Students will complete a rough draft of their one act play.
Day 4:
Students will come to class with their rough draft. I will model how to revise and edit the
plays. Students should pay attention to grammar and mechanical errors. But most of all,
students should make sure that the plays follow a sequence and relate to the idea of
colonialism. Students will break up into pairs and engage in peer revising and editing. I
will walk around to assist the students. They may use the text and their character maps as
a reference. At the half way point of the period, I will ask students to return their peer’s
play. They will read the corrections and decide if they agree or disagree. Students will
be given a blank sheet of paper to record their reflections. Finally, students will write a
final draft of their play.
Homework: Students will complete the final draft of the play and finish the reflections
sheet.
Day 5: Students will present a brief synopsis of their play. Also students will talk about
the revision process and some changes they decided not to make. Next, the class will
finish the reading of The Tempest. After the completion of the text, the students will
engage in a direct analysis of The Tempest. On pieces of chart paper, I will hang up
several prompts. The prompts will say, what is colonialism, how is colonialism shown in
The Tempest, who are the colonists in the text and why, who is being oppressed and why,
and what is post-colonialism? Give the students time to fill in and discuss these prompts.
The final prompt may confuse the students, but it will allow them to use schema to
determine its definition. I will bring the class together and discuss the prompts, but I will
discuss post-colonialism last. Then I will conduct a mini-lecture on post-colonialism.
Students will be allowed to ask questions and voice their concerns. Finally, students will
complete worksheets that evaluate their comprehension of The Tempest.
Homework: Students will research immigration to the United States and come to class
prepared to discuss their findings.

WEEK 3
Day 1:
For the next lesson, students will be notified that they will write a play, which will be
presented to the school. Research and then inform students of the five biggest immigrant
populations to enter the United States throughout the country’s history. As a class,
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discuss these immigrant groups and their significance to America. Instruct the students to
write a small response paper. The response paper will ask the students to choose the
country they would like to write the play about and why? The country chosen the most is
the country that the protagonist will emigrate from. To refresh the students’ memories,
the teacher should end this class with a review of the concepts of immigration and postcolonialism.
Day 2:
Instruct students that they will begin creating the four act play. There will be twelve
characters in total. Break students into four groups of five. Supply them with
information about the country for reference. Each group will brainstorm about the play
and create three characters. Then give each group their topic. The acts are, Act 1: Life in
the Homeland, Act 2: Journey to America, Act 3: Life and Hardships in America, and Act
4: Becoming an American. Each student will be given a chronological sequence graphic
organizer to order their act’s information. Also each group will be given character maps
to define their three characters. The teacher will create the protagonist. Once each group
is familiar with the protagonist, they will begin to write the play.
Homework: Group members will distinguish responsibilities. Each student will be
responsible for writing a section of their act.
Day 3:
The remaining days will be dedicated to the writing and revision of the play. This class
will be dedicated to the writing of the play. I will walk around to coach the students
through this process.
Homework: Groups will complete a rough draft of their act.
Day 4:
Groups will exchange acts and revise them for grammatical, sequential, and
organizational errors. I will make sure that each act follows its purpose and each
character is well rounded. Groups will hand the revised plays back and review the
corrections. Students will use the remaining class time to rewrite the plays on a fresh
sheet of paper.
Homework: Students will complete the revised hand written draft of the play.
Day 5:
The class will go to the computer lab to type the play. Responsibilities will be delegated,
so each student is writing an equal amount of the play. This should not take the whole
class period. I will use the rest of the class period to choose roles for the play. Roles will
be chosen by placing students’ names in a hat. I will pick out eleven names. These
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eleven students will take on the eleven major roles in the play. Extra characters with
minor roles and lines will be created for some of the remaining students. Also I will be in
constant contact with the art teacher, so some of the students can create sets for the play.
Students will practice their roles after school and at home. Some students will be in
charge of lighting, music, introducing the play, ushering, creating flyers, spokespeople to
the administration, and preparing the buffet. Every student will have a significant
position in the acting or creating of the play.
Assessment:
 Students will be assessed by a variety of worksheets, graphic organizers,
presentations, and small writing assignments.
 Also a significant part of their grade will be participation in discussions and notes
taken in the reading journals.
 Finally, students will be assessed by their involvement, creation, writing, and
participation in the school play.
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Social Studies
Unit: Defining communities
Subject: Geography, history and sociology of movement
Grade: 7
Essential Questions
The social studies (or making a difference) component of the immigration follows
three tightly woven strands of the Massachusetts curriculum frameworks:
 Geography: The theme of movement – How do people decide where they belong?
 History: How have people moved in the past and how has this contributed to the
human story?
 Sociology: How does a group define itself? How do we identify ourselves with a
group?

Standards
(Massachusetts Social Studies Curriculum Frameworks, 2003)
The following standards apply in whole or part to our unit of study on immigration:
Grade 6 standards
History and Geography
1. Use map and globe skills learned in prekindergarten to grade five to interpret different
kinds of projections, as well as topographic, landform, political, population, and climate
maps. (G)
4. Explain the difference between absolute and relative location and give examples of different
ways to indicate relative location for countries or cities across the world. (G)
5. Identify how current world atlases are organized and the kind of information they provide for
each continent and country. (G)
7. Use the following demographic terms correctly: ethnic group, religious group, and linguistic
group. (G)
Civics and Government
8. Define what a nation is and give examples of the different ways nations are formed. (C)
15. Compare the standard of living in various countries today using gross domestic product per
capita as an indicator. (E)

(Sample for Europe; similar standards for other emigration points)
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E.1 On a map of the world, locate the continent of Europe. On a map of Europe, locate the
Atlantic Ocean, Arctic Ocean, Norwegian Sea, and Barents Sea. Locate the Volga, Danube, Ural,
Rhine, Elbe, Seine, Po, and Thames Rivers. Locate the Alps, Pyrenees, and Balkan Mountains.
Locate the countries in the northern, southern, central, eastern, and western regions of Europe.
E.2 Use a map key to locate countries and major cities in Europe. (G)
E.3 Explain how the following five factors have influenced settlement and the economies of
major European countries. (G, E)
A. absolute and relative locations
B. climate
C. major physical characteristics
D. major natural resources
E. population size

Grade 7 standards
7.4 Distinguish between primary and secondary sources and describe how each kind of
source is used in interpreting history. (H)
7.5 Identify multiple causes and effects when explaining historical events. (H)
7.6 Describe ways of interpreting archaeological evidence from societies leaving no
written records. (H)
7.8 Define and apply economic concepts learned in prekindergarten through grade 6:
producers, consumers, goods, services, buyers, sellers, natural resources, taxes,
specialization, savings, entrepreneur, prices, markets, scarcity, trade, barter, money,
medium of exchange, supply, and demand. (E)

Connections
Note that certain economic concepts are complementary to life-science concepts,
particularly limiting capacities. Skills for persuasion and writing are covered in the
language arts. Data collection skills would be covered in math.
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Schedule of social studies lessons
The timing of these lessons is associated with sub-themes and lessons in other
content areas. Therefore, a teacher must take a fluid approach to this schedule, fitting
mini-lessons to the inquiry desired in the course of this study. Especially as students
approach the culminating activity, a teacher must remain ready to modify the schedule to
meet needs and interests.
Week 1
Themes

Introduction to unit, geography

Day 1

What is an American?
Students investigate the meanings of The Great Seal on the back of the dollar bill: e
pluribus unum, novus ordum sanctorum, annuit coeptis, “United States” (unum and sta
as Latin roots).
Students write Biopoems about the United States of America (Rutherford, 2002). They
search online (Library of Congress, www.loc.gov) for photographs matching messages
in their poems.
Introduce reading list:
Martin, R. (1992). The rough-faced girl. New York: Putnam. An Algonquin version of
the Cinderella tale, of which the world shares 1,500 versions.
Nickles, G. (2001). We came to America: The Irish. New York: Crabtree. Newspaper
articles, personal accounts about the Irish coming to America since the 1600s.
Ryan, P. M. (2000). Esperanza Rising. New York: Scholastic. A wealthy girl’s father
dies; she and her mother escape from Mexico to the U.S. A reverse Cinderella
tale. (Grade 5-8)

Days 2-3

What impels people to move? How do they decide where to go?
“America: The land of career opportunity” – PBS Teachers
A look at these two questions and the experience of immigrants. Hand out field trip
forms for visiting Lowell Textile Museum.
http://www.pbs.org/independentlens/newamericans/foreducators_lesson_plan_07.html
This lesson plan from PBS Teachers aims at grades 8-12. Some minor scaffolding
could adapt it to grade 7: Share some selections from We came to America (Nickles)
and use these to focus conversation.
Around the globe: Student pairs note some location on the globe, quickly research
conditions there and state why someone may come to America from that location. A
wall map will show threads connecting those locations to our city, with cards hanging
from each thread giving why people moved from those places and what they found
when they arrived here.
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Day 4

What are the benefits, drawbacks of this movement? For America? For families?
Collect 10 statements from news accounts, online blogs on immigration such as: New
arrivals take jobs away from Americans. A person seeking freedom from a terrible
regime should be able to come here.
Take the immigration quiz at PBS Teachers:
www.pbs.org/independentlens/newamericans/quiz.html
Collect ten facts from this quiz that relate in some way to the 10 statements.
Fashion the 10 statements and 10 facts into a two-voiced poem giving two
perspectives, one for and one against, immigration.

Day 5

Is there a limit?
Class debate: Students are divided into three groups. Two take sides in a debate of this
question. The remaining group acts as reporters covering the debate. They take
pictures and notes from the discussion. After 10 minutes, rotate roles so that each
group has a chance to argue both points of view and act as reporters.
Students write a news account of the debate. This is posted to a Great Debate bulletin
board, along with the two-voiced poems and other products.

Resources www.pbs.org, www.loc.gov, connection to Internet, sufficient computers (at least
five), display space, room arrangement to allow group work and debate, globe and
wall maps.

Week 2
Theme

History

Day 1

How has immigration shaped human history?
Students read either Esperanza Rising or The Rough-Faced Girl and then, as a group,
develop a Venn diagram comparing features of the two stories.
Draw a story board for the story you read, with a “shadow” section showing how it
corresponds to the familiar Cinderella story.
Students do a gallery tour, posting notes (with their initials) answering these sorts of
questions in relation to each display:
Why do so many cultures have examples of the Cinderella myth? What does it teach?
What do you gather from the fact that the world has 1,500 versions of this story?
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Days 2-3

Where did Americans originate? What did they bring with them?
Students create jackdaws: boxes of artifacts from their families telling the story of
how they came to America. They must label and explain each item, plus bring in a
recipe (the actual food is better) that they may enjoy at home on a special day. On the
inside lid, students will glue a world map showing lines from around the world
leading to themselves.
Examples of artifacts: family pictures, tools or instruments, recordings of music,
drawings, essays telling a story, models or dioramas.

Day 4

What are the contributions of immigrants to American history?
A return to PBS Teachers:
http://www.pbs.org/independentlens/newamericans/foreducators_lesson_plan_05.html

Day 5
and
Day 1 of
Week 3

This lesson plan challenges students to develop portraits of notable immigrants. The
twist: As part of the assignment, students need to write Portrait Poems (Lee, p. 226)
from the point of view of an average person of that ethnic group, reflecting on the
hero.
How has America treated its newcomers?
Back to the jackdaws for each family. Students examine these and choose a date for
when one of their ancestors first arrived. From family stories or inference by
researching that time, students piece together a small part of how their family was
treated at different points of its history in America: on first arrival, first Americanborn generation, second generation, etc.
Then students join groups of 3-4 and develop a five-minute skit set in an American
city and date chosen by the students and portraying the relationships of their
ancestors: Do they get along? Do some have higher status than others? What
opportunities are open and which are closed to them?

Resources www.pbs.org, www.loc.gov, connection to Internet, sufficient computers (at least
five), display space, room arrangement to allow group work and debate, globe and
wall maps, boxes for jackdaws, classroom camera (?), construction paper and assorted
other art materials.
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Week 3
Theme Sociology
Day 1 What is an American?
How do we arrive at the definition?
Does the definition open doors or close them?
Students perform the skits prepared on the last day of the previous week,
scoring each with a peer rubric for historical material, presentation and group
participation.
Return to our Biopoems. Would students revise their poems in any way? What
defines an American? Does the definition apply from outside (others telling us)
or inside (us deciding for ourselves)? Use the ESR activity lining students up
according to how they agree to statements on these themes.
Compare Lincoln’s speech with that given by Martin Luther King. Can you
match the illustrations in this book – drawn to go with MLK’s speech – with
portions of Lincoln’s address? Does that tell you anything about the purpose of
the orators? (See student handout.)
Day 2

Field Trip

American Textile History Museum
491 Dutton Street
Lowell, Mass.

Why did
immigrants
move to
 Free parking
Lowell? Did
 Hours: Thursday and Friday, 9 a.m.-4 p.m.; Saturday
they find
and Sunday, 10 a.m.-5 p.m.
what they
 Admission: $8 adults; $6 students and seniors; free for
sought? What
museum members and children under 6
advantages
 Contact: 978-441-0040; www.athm.org
did
immigration
give to the textile manufactures? Did they enjoy the benefits of people moving
to America? Did they share those benefits with their workers? Find evidence for
your arguments, at least 10 pieces and arrange them in a notebook.
Students will write a five-paragraph essay answering these questions. (Rough
draft only)
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Days 3-5

Where did the values that we call American originate?
How are those values reflected in our policies determining who belongs?
What is fair, right?
What do we do about it?
Students will reflect these questions as they prepare scripts, sets, food and
displays for the culminating activity.

Resources Permission slips for Lowell trip, observation/scavenger hunt forms for trip,
transportation for trip, chaperone forms,
A grading guide for social studies

For writing, you will be scored 0-5 in each of the categories of references (drawing
from the material you researched and referring to issues and events in that historical
period), organization (natural flow, ideas connecting, logical), presentation (bringing new
ideas to the debate with supporting details), syntax and usage (clear language,
vocabulary) and mechanics (grammar, spelling).
The total score for each essay is 25 points apiece.

For the group work, check of these statements and answer these questions (Farris,
Pamela J., Elementary & Middle School Social Studies, 4th edition, p. 100.) for yourself
and each of your colleagues on this project:
…. I understood the assignment and was able to help.
…. I worked cooperatively with the others.
…. I took responsibility for my part.
…. I put in my best effort and did not waste time.
…. I shared ideas with the group and listened to others’ ideas.






What did you do in this project?
What were the roles of others?
How hard did you and they work?
How did ideas come up and how were they discussed?
What would give yourself out of 25 points for your contribution? What would you
give each of your colleagues?

For the final project, you will be scored with much the same rubric as for writing.
Your work should show references, organization, answers to the key questions, clean
presentation and something added that gives style. (Again, 25 points)
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Some samples and resources for social studies
These are meant only as samples until authentic student work can be substituted.

Two Voices on Poetry
Poems

Poems

Oh, joy!
Oh, boy.
I can’t wait
Just my fate

When I read a poem I feel

When I read a poem I feel

Transfused
Confused

It makes me

It makes me

Just reel with delight
Congeal with fright

It’s like poems were written

It’s like poems were written

Just for me

Not for me

Just because it is hard
Does not mean that it stinks.
Just ‘cause it’s hard
Does not mean we are missing links

If only other people understood
If only other people understood
How poetry makes us feel
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Ode to a national food
By Karl Muench

In my historical tale,
Muenches arrived in this land
Around the same period
As the sausage that is bland.
As Northern Europeans,
Muenches found an open door,
Founded farms and industry,
Fought in the Civil War.
More than classic melting pot,
They say we are what we eat.
That goes totally double
With all-American meat.
This food goes well with mustard,
Sauer kraut and maybe cheese.
Children pour on Heinz ketchup.
I like mine with all of these.
This tastes blank or vanilla.
And other foods I will try.
But I do have heritage.
American – apple pie.
English is my other side,
And with Germans filled the land
With slit rolls and condiments
On the sausage that is bland.
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The Gettysburg Address
Gettysburg, Pennsylvania
November 19, 1863
Four score and seven years ago our fathers brought forth on this continent, a
new nation, conceived in Liberty, and dedicated to the proposition that all men
are created equal.
Now we are engaged in a great civil war, testing whether that nation, or any
nation so conceived and so dedicated, can long endure. We are met on a great
battle-field of that war. We have come to dedicate a portion of that field, as a final
resting place for those who here gave their lives that that nation might live. It is
altogether fitting and proper that we should do this.

Compare Lincoln’s speech
with that given by Martin
Luther King. Can you
match the illustrations in
this book – drawn to go
with MLK’s speech – with
portions of Lincoln’s
address? Does that tell you
anything about the
purpose of the orators?

Illustration
from
Amazon.com.
(King, Martin Luther, I
have a dream,
Scholastic, 1997.)

But, in a larger sense, we can not dedicate -- we can not consecrate -- we can
not hallow -- this ground. The brave men, living and dead, who struggled here,
have consecrated it, far above our poor power to add or detract. The world will
little note, nor long remember what we say here, but it can never forget what they
did here. It is for us the living, rather, to be dedicated here to the unfinished work
which they who fought here have thus far so nobly advanced. It is rather for us to
be here dedicated to the great task remaining before us -- that from these
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honored dead we take increased devotion to that cause for which they gave the
last full measure of devotion -- that we here highly resolve that these dead shall
not have died in vain -- that this nation, under God, shall have a new birth of
freedom -- and that government of the people, by the people, for the people,
shall not perish from the earth.

Source: Collected Works of Abraham Lincoln, edited by Roy P. Basler. Search The
Collected Works of Abraham Lincoln through the courtesy of the Abraham Lincoln
Association.
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Science
Unit: Community Diversity and Belongingness
Subject: Science – Populations and Ecosystems
Grade: 7
Essential Questions:
How do limiting factors, selective pressures, and natural selection affect the survival of a
population?
How does the survival of a population affect the community?
Massachusetts Science and Technology Frameworks:
Life Science, Grades 6-8, #10: “Give examples of ways in which genetic variation and
environmental factors are causes of evolution and the diversity of organisms.”
Life Science, Grades 6-8, #12: “Relate the extinction of species to a mismatch of
adaptation and the environment.”
Life Science, Grades 6-8, #13: “Give examples of ways in which organisms interact and
have different functions within an ecosystem that enable the ecosystem to survive.”
Life Science, Grades 6-8, #17: “Identify ways in which ecosystems have changed
throughout geologic time in response to physical conditions, interactions among
organisms, and the actions of humans.”
Life Science, Grades 6-8, #18: “Recognize that biological evolution accounts for the
diversity of species developed through gradual processes over many generations.”
Other Subject Area Objectives:
English Language Arts – Language Strand, Standard 1 – “Students will use agreed-upon
rules for informal and formal discussion in small and large groups.”
English Language Arts – Language Strand, Standard 2 – “Students will pose questions,
listen to the ideas of others, and contribute their own information or ideas in group
discussions or interviews in order to acquire new knowledge.”
English Language Arts – Language Strand, Standard 4 – “Students will understand and
acquire new vocabulary and use it correctly in reading and writing.”
English Language Arts – Reading and Literature Strand, Standard 8 – “Students will
identify the basic facts and main ideas in a text and use them as the basis for
interpretation.”
English Language Arts – Composition Strand, Standard 19 – “Students will write with a
clear focus, coherent organization, and sufficient detail.”
Nationally Validated, Standards-Based Curriculum: Full Option Science System
(FOSS): Populations and Ecosystems
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WEEK 1
Day 1:
I will write the five essential vocabulary words on the board (individual, population,
community, ecosystem, and abiotic). Students will work in groups to write down where
they have heard the words used and what each word means. We will share ideas as a
class and distinguish common usage of the words versus scientific usage. Students will
work in groups to sort a deck of ecosystem cards (ex: rabbit, pond, rain, trees, hillside,
etc.) into five different piles, coinciding with the vocabulary we just discussed. They will
need to be able to justify their classifications to the class.
Day 2:
We will discuss the ecosystem sorting cards and the groups’ justifications. We will
discuss in depth why each card should be part of each category. Students will record this
information in their charts. For example, rain is in the abiotic category because it is a
nonliving thing. Students will then read the Life in a Community article (from FOSS’
Populations and Ecosystems: Resources) in pairs. They will write down the main points
and list any questions they have in the margins as they are reading. We will discuss the
main points and students’ questions.
Day 3:
Students will be introduced to the idea of mini-ecosystems. They will be broken up into
groups and will receive the “Discovering Mini-Ecosystems” lab sheet (from Holt Science
and Technology’s Life Science textbook, p. 791). We will go outside as a class and each
group will select two different areas around the school to investigate. They will decide
what they want to learn about their mini-ecosystems and develop related hypotheses.
Homework: Make a data table to record the information needed to test your hypothesis.
Day 4:
During the first half of class, students will go outside to observe their mini-ecosystems.
(Students will have started raising milkweed bugs in a specially designed holding bag
during an earlier class prior to this week. Students will be now be studying the milkweed
bugs.)
During the second half of class, we will observe the milkweed bug populations and
introduce the reproductive potential of the bugs. We will complete an activity where
students predict the population of bugs after one year, assuming they start with one
female and one male bug. Then, students will work on calculating the population of bugs
at 2-month intervals.
Homework: Finish calculations.
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Day 5:
During the first half of class, students will go outside to observe their mini-ecosystems.
During the second half of class, we will review students’ calculations and talk about the
implications of having so many milkweed bugs. I will introduce the idea of limiting
factors in populations. Students will work in groups to make a list of limiting factors in a
population. We will discuss students’ lists of limiting factors. Class will continue in the
computer lab where students will work on a milkweed bug simulation.

WEEK 2
Day 1:
We will discuss the results of the milkweed bug simulation. Then, students will complete
a milkweed bug hatching investigation to determine the effects of limiting factors (such
as temperature and humidity) on egg hatching. We will discuss students’ analyses.
Day 2:
I will tell students a story about a fictional animal called a larkey. We will review the
concept of population change. The class will be divided into two groups: the prairie
larkeys and the forest larkeys. Students will be given the rules of survival for both
populations (for example, in the prairie, 100% of the larkeys with long legs and striped
fur will survive as opposed to 0% of the larkeys with short legs and spotted fur).
Students will then find a partner larkey and breed by choosing an allele tile from the gene
pool to determine the characteristics of the offspring. Students will record the genotype
and phenotype of their offspring and produce a second generation of offspring.
Homework: Answer the following questions: “What features of larkeys affect their
survival?” “What traits helped larkeys survive?” “What environmental factor helped the
larkeys survive?” “What effect did predation have on the population?”
Day 3:
We will review the homework questions as a class and analyze the population data. I will
introduce the concept of selective pressure and we will discuss this as a class. We will
relate the larkeys to the walkingsticks that students worked with earlier in the unit.
Homework: Science Snapshot on Charles Darwin (Students will go online to find
information about who Darwin was, what he studied, why he is important, etc.)
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Day 4:
Students will share information that they learned about Darwin. Students will watch the
first half of a video about Darwin’s voyage. Students will learn about selective pressures
that influence beak sizes of finches on the Galapagos Islands, adaptations, etc.
Homework: Finish answering the first five questions on the video worksheet.
Day 5:
Students will go outside to observe their mini-ecosystems. Students will work in groups
to analyze the results. Each group will present their results to the class.
Homework: Write a report that describes and compares your mini-ecosystems with those
of your classmates.

WEEK 3
Day 1:
Students will work in groups and write down what they know, or think they know, about
natural selection and evolution. We will discuss students’ ideas and then watch the
second half of the video. Students will finish answering the video questions and then we
will discuss the video.
Day 2:
Students will begin the “Life in a Desert” lab (from Holt Science and Technology’s Life
Science textbook, p. 790). Students will be inventing a water-conservation adaptation for
their desert animal (a sponge). Today, groups will be designing an experiment to ensure
that their “animal” does not dry out.
Homework: Finish writing your procedure and predictions about the outcome of your
experiment.
Day 3:
During the first half of class, students will set up their experiment for the “Life in a
Desert” lab. During the second half of class, we will talk about the process of natural
selection as it applies to the larkey population. We will continue class in the computer
lab. Students will complete a simulation on natural selection.
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Day 4:
Students will make observations for their “Life in a Desert” lab. They will analyze the
results of their data and consider the effectiveness of their invented adaptations.
Homework: Prepare a four minute presentation to summarize your experiment, your
results, and the effectiveness of your adaptation for the “Life in a Desert” lab.
Day 5:
Students will do their “Life in a Desert” presentations. Then, we will talk about selective
breeding. We will continue class in the computer lab. Students will complete a
simulation on selective breeding. We will talk about the results of the simulations that
students completed this week.
 Students will put together a portfolio of their work for this unit. The portfolio will
begin with a report written by students which summarizes the concepts learned
throughout the unit. There will be a student exhibit of their portfolios. Students will set
up the “Life in a Desert” lab as a display to go along with their portfolios. The exhibit
will be open to parents, teachers, other students, and community members.
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Specialties
Core curriculum teachers will be in constant contact with the specialties’ teachers.
The team wants specialties’ teachers to assist them in the formation of the play. In art
classes, students will create flyers and practice their lines. Also students will use this
time to contact the administration.
The administration needs to know what is going on in the school and the students’
involvement in the play. Instead of the team speaking to the administration, the students
should inform them of the performance. The students are the individuals creating and
performing the play; subsequently they should do most of the footwork.
In gym, students will create the sets. The gym is one of the biggest rooms in the
school, thus students will have enough room to create large sets. Supplies will be given
to the students from the art teacher and the core curriculum teachers. Core curriculum
teachers will assist in the supervision because students will be working with probable
hazardous materials.
Music class can help with scoring the play. Also, students could study what
contributions music from other lands, particularly Africa, had for what is now considered
American rock ‘n’ roll.
The team is hoping that specialties’ teachers will provide class time as the core
curriculum teachers’ request. We do not want power over the specialties’ teachers; rather
we want the play to be finished in a timely fashion. Also getting everyone involved will
make this the school’s play instead of the team’s play. Finally, the team will listen to any
suggestions from the specialties’ teachers to make the performance better.
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Culminating Activity
Students will create a four act play. There will be twelve characters in total.
They will work in four groups of five. Each group will brainstorm about the play and
create three characters. The acts are, Act 1: Life in the Homeland, Act 2: Journey to
America, Act 3: Life and Hardships in America, and Act 4: Becoming an American.
Each student will be given a chronological sequence graphic organizer to order their act’s
information. Also each group will be given character maps to define their three
characters. The teacher will create the protagonist. Once each group is familiar with the
protagonist, they will write the play.
Students will use ELA class time to write and revise the play. Every student will
have a part in the writing of the play. Because there are more students then roles for the
play, additional accommodations will be made for the remaining students. Some students
will create sets for the play. In addition, minor roles in the acting of the play will be
created for several students. Finally, the remaining students will be in charge of lighting,
ushering, talking to administration, creating flyers, calls home to family and friends, and
setting up the buffet. In the end, each student will have a sufficient amount of roles in the
acting or creation of the play to be assessed.
On opening night, students will have an opportunity to showcase their work. This
is a night of celebration because the students have been working hard to put the play
together. Hopefully, most of the students’ family and friends will be on hand to enjoy the
festivities. After the play, there will be a buffet where family and friends can
congratulate the students.

ITU – Immigration

34

Braga, Muench, Schonvisky

Letter to parents
Dear Parents:
Your children will be putting on a play for the school. All of you are formally invited to
this occasion.
This play will show the hard work the students have put forth this semester. Also it will
show their ability to create, organize, and perform an original play.
Furthermore, we want you to know that your students will be creating sets and working
with electronic equipment. Students will be supervised anytime they are in contact with
probable hazardous material. Nevertheless, if you do not want your students to come in
contact with these materials, please contact the school immediately.
This will be a great time for your students and a moment that will bring immense pride to
the school. Please do not hesitate to call with any questions. Also your children may be
experiencing an immense amount of homework through this process. There will be a lot
of work to get this play done. But we believe that your children are up to the challenge.
Don’t let the suspense get to you too much and we await your presence at the
performance.

The Seventh-Grade Team
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Distribution of Work
Our ITU is based on the theme of immigration and the essential question, who
belongs? Each of us, Karl, Jen, and John completed the lessons of our subject area. Karl
focused on the social studies/history lessons. Jen focused on the science lessons. John’s
focus was the English Language Arts lessons. Together, we decided on an engaging and
culminating activity. Also we pitched in equally to cover what the specialties and other
core curriculum teachers would cover. Finally, we submitted our copies to each other
and brought it all together into one cohesive document. We worked together to create an
exciting unit that we hope to present in our classrooms next year.
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