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Introduction & Rationale
“Elections: Informing Ourselves and Reading Between the Lines,” is an integrated
thematic unit designed for a 7th grade student body. The 7th grade for which this unit is geared
towards is small – an estimated 30 students would be ideal. However, this unit can easily be
altered to fit the needs of a larger student body.
As 7th grade teachers, our goal for this unit is to guide our students in critical thought
regarding the information they seek out and are presented with. Students will take part in inquiry
based learning, hands-on activities, and many other types of pedagogy in order for students to
begin questioning the information they come across. At this point in their lives students may
make comments like: “I read it on the internet,” or “I learned it through an article.” Many
students are not at the point where they understand that just because it is printed does not mean it
is the truth. Through this unit, students will learn to question information and determine the
truths on their own. Within the presidential election there are many different issues and
viewpoints to think critically about. For this reason, we have chosen the presidential election as
our vehicle to guide students towards learning how to inform themselves and read between the
lines of the information that inundates all of our lives on a daily basis.
We feel this is an important theme for students to begin to think about. Thinking critically
about information and “truth” is a skill they will need to use for the rest of their lives. When
people/students are able to decipher the truth in information, they will be able to make informed
decisions that may impact their lives.
Through the four core subjects: math, science, English, and social studies, as well as
computers, music, and art, students will understand the presentation of information from many
different viewpoints. As a middle school team of teachers, we have a number of essential
questions that fit with our individual curriculum and the theme as a whole. Some of the main
questions we will address with our students are: “Are elections good?”, “How do we find good
information? What makes it good?”, “What is the difference between information and
propaganda?”, and "Can you trust everything you read, even if it is supported by data?"
Different methods of deciphering the “truth” within information will be presented in each
subject. However, the theme of deciphering truth through our unit on the presidential election
will be apparent for all to see in every subject. Throughout the course of the unit, the theme of
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deciphering truth maybe the catalyst for new content in some lessons, but might be the central
point in other lessons.
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Engaging Activity
Summary of the Engaging Activity and Its Intended Effects
On the first day of the thematic unit, Elections: Informing Ourselves and Reading
Between the Lines, we will administer a 20-question poll to all the seventh grade students.
Questions will cover broad topics of inquiry from all four major academic disciplines, as well as
overarching questions that will be addressed in all of the content area classrooms. While it is
almost impossible to present questions in a completely bipartisan way, we have tried our best to
write them as such. As part of the thematic curriculum, we will ask our students to think about
and analyze the poll’s questions and the language we used when writing them. A major goal of
this unit is for the teachers to guide students in critical thought regarding the information
students seek out and are presented with. After taking the poll, students will be engaged in their
first assignment: to discuss the poll and poll questions in their different content classrooms. For
example, students will specifically analyze the language of the poll questions in their English /
language arts class.
Because this is only a four-week unit, we have chosen only a handful of issues that will
be covered during the real 2008 Presidential Campaign and debates. They include: education
reform, an issue of particular pertinence to our students; the future of energy in the U.S.; The Iraq
War; Healthcare; and Social Security.
The poll is intentionally arranged with the “easier” questions placed at the beginning, and
the more in-depth questions about particular political issues placed toward the end of the poll.
This was done because we want the students to be engaged in this activity: students may balk at a
poll with a difficult first question regarding the Iraq War.
We hope this poll will inspire students to think about their knowledge: what do they
currently know about these issues? Where did they learn what they know? The poll will be used
to spark conversation and provide students with a guideline for the path the unit will take.
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Letter to the Parents introducing the unit and engaging activity
Dear Parents and/or Guardian,
With the 2008 Presidential Elections right around the corner, we have decided to run a
four-week thematic unit with the seventh grade class entitled, “Elections: Informing Ourselves
and Reading Between the Lines.” Our goals for this unit include helping students research a
variety of issues, taking a close look at some of the candidates and political parties, as well as
discussing the meaning of “elections” in somewhat philosophical terms. In addition, a major goal
of this unit is for the teachers to guide students in critical thought regarding the information they
seek out and are presented with.
To kick off the unit, we have designed an initial poll that we will give to the students. It
will be anonymous and will address a number of topics across the board, including some hot
issues regarding the future of U.S. energy consumption, educational reform, and the Iraq War –
many poll questions will support the issues we will be studying within our subject areas. In
addition, the poll will foreshadow the idea that not all information can be taken for 100% truth.
Having students start to think about information and whether it is truthful or not will be
done throughout all of the subjects. Within the mathematics curriculum, students will be
studying data analysis and statistics. As a class we will ask ourselves this question: "Can you
trust everything you read even if it is supported by data?" Through the lessons, the students will
realize they cannot always take data as fact, and might have to dig a little deeper to see the
manipulation and skewing that often happens to data. Through social studies, we will analyze
how political issues are presented through popular media and historical documents. The students
will learn to understand how political issues are presented in popular media and to identify bias.
Students will use these research skills in answering questions such as: How can we know when
to trust what we read? What methods can we use to uncover bias in reporting of political events?
What is the role of government in America? What are the responsibilities of the individual
citizen? In the English/Language Arts curriculum, students will look at how language is used in
elections through speeches and commercials. Students will tackle questions such as: Are
elections good? How do we find "good" information? How can we determine when information
is good? How does someone convince others that his or her politics are right? Through the
science curriculum, we will explore questions such as: Who and for what reasons was this
evidence produced? How thorough were the researchers in validating their claims? What is the

6

importance of controls? Who are the “authorities” reporting the information cited in speeches
and campaign advertisements?
As a culminating activity each student will write a 2-3 page speech in the voice of either
the future republican candidate or democratic candidate on a given issue. Each student will be
expected to bring in aspects of what they have learned in all four core subjects. The speeches will
be given in front of the whole seventh grade team and any guests who would like to attend. After
all the speeches have been given, the students will have an opportunity to “vote” in the
presidential election and participate, a second time, in the poll from the beginning of the unit.
During the last two days of the unit, the students will compile all of the votes to see which
candidate “won” the election, and also determine if there were major changes in opinions or
viewpoints from the beginning of the unit (based on the results of the poll).
We look forward to this exciting unit with you and your student. We encourage you to
join us for some or all of the culminating speeches. You will also have the opportunity to see
candidate commercials, campaign art, and campaign music that the students will create in
Computer, Art, and Music classes.

Sincerely,
Elizabeth Delaney, Ashley Patey, Clay
Sanders, & Gregory Zekser
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The Initial Poll
To kick off our four-week thematic unit entitled, “Election: Informing
Ourselves and Reading Between the Lines,” the teachers have put
together a poll for the 7th grade student body. This poll is

anonymous.
Directions:
Please answer the following questions by circling the response
that best describes your opinion. If you wish to skip a question
for any reason, you will not be penalized. When you have
finished answering the following questions, please bring your
paper to your teacher’s desk and place it in the confidential
manila envelope.
1. Do you think elections are good?
Yes

No

Maybe

I don’t know

2. When you read something in a newspaper, do you always take it
as fact?
Yes

No

Sometimes

I don’t know

3. When you read something in a magazine, do you always take it
as fact?
Yes

No

Sometimes

I don’t know

4. When you read something on the internet, do you always take it
as fact?
Yes

No

Sometimes

I don’t know

5. When numeric data or statistics are presented along with an
opinion, are you more likely to believe the opinion?
Yes

No

Sometimes

I don’t know

6. If you could vote, would you support a democratic or a
republican candidate in the upcoming presidential election?
Democratic

Republican

I don’t know

7. Do you think that America should pull the troops out of Iraq?
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Yes

No

Maybe

I don’t know

8. Are you aware of the No Child Left Behind act of 2001?
Yes
If
A)
B)
C)
D)

No
so, do you think it is:
Helping you and your peers
Somewhat Helping you and your peers
Not helping you and your peers
I don’t know

9. Recently, the state of Massachusetts changed its policy to
support an immersion system to help students who need to learn
English as a second language. Immersion is a method in which
non-English speaking students are placed directly into
English-speaking classrooms. In years past, Massachusetts
employed a bilingual education system through which English
language learners were taught in both English and their native
tongue. Do you think this change to the immersion system has
benefited students who need to learn English?
Yes

No

Maybe

I don’t know

10. Do you know how the Electoral College system works in
presidential elections in the United States?
Yes

No

Maybe

I don’t know

If yes, do you think the electoral college is:
A) A democratic system that represents the voting of American
citizens
B) Not a democratic system that represents the voting of
American citizens.
11.

Are political parties beneficial for the United States?

Yes

No

Maybe

I don’t know

12. Are political parties democratic?
Yes

No

Maybe

I don’t know

13. Do you think political parties promote the issues voters
care about most?
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Yes

No

Maybe

I don’t know

14. Do you think that every U.S. citizen should receive
healthcare coverage?
Yes

No

Maybe

I don’t know

15. Do you think that Social Security is an effective method to
support retired people?
Yes

No

Maybe

I don’t know

16. Do you think the US should increase research into areas of
alternative fuels?
Yes

No

Maybe

I don’t know

17. Do you consider Global Warming an actual phenomenon?
Yes

No

Maybe

I don’t know

18. Do you think that fossil fuel consumption contributes to
Global Warming?
Yes

No

Maybe

I don’t know

19. Which presidential candidate has an environmental policy that
is best for the planet?
Democratic

Republican

I don’t know

20. Which presidential candidate has an environmental policy that
coincides with your beliefs?
Democratic

Republican

I don’t know
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Culminating Activity
The culminating activity for the thematic unit, “Elections: Informing Ourselves and
Reading Between the Lines,” requires all students to write a 2-3 page speech in the voice of
either the future republican candidate or democratic candidate. (The names of the actual
candidates will be determined once they are decided in the real election. This unit is meant to be
executed in conjunction with the actual U.S. 2008 Presidential Election.) Students and teachers
together will assign topics and viewpoints to write about. If there are 30 7th grade students and
we look at 5 political topics of discussion, then for every issue and viewpoint
(democratic/republican), three students will write on the same topic and with the same voice. All
three students are bound to deal with the subject matter in different ways, and we (the seventh
grade teaching team) feel that students will benefit from hearing as many points of views / takes
as possible.
Prior to the culminating activity, students will have composed short campaign
commercials in their Computer/Technological Education class. Students will have the
opportunity to show each other their work at intermissions during the final debates/speech
presentations.
The class will be divided into three groupings of 10 students for the final speech
presentations. The issues will be addressed in a debate-like structure. For each topic, the
democratic viewpoint and the republican viewpoint will be orally delivered. The debate speeches
will be held in the music room, where there is a platform and stadium (choral) seating. A teacher
will mediate by introducing the “candidates” and by giving a brief overview of each issue as they
arise during the debate. After each candidate delivers his or her speech, the mediating teacher
will allow a few minutes to be given for rebuttals. Guests are invited to attend both from home
and within the school.
Following the debate speeches, students will have the opportunity to “vote” in a mock
election. They will also re-take the poll that was given for the engaging activity. Classroom
discussions will follow.
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Culminating Activity Schedule:

Day 17: The first two groups of 10 students will present their speeches for the rest of the seventh
grade and any guests. During/after the speeches, observers will fill in peer evaluation / personal
response forms for ten of their peers (form included at the end of this section). For example,
Group 1 will evaluate Group 2, Group 2 will evaluate Group 3, and Group 3 will evaluate Group
1. Because this will be a long day of speech giving, we will schedule a special lunch and arrange
to have a guest speaker to come to the school. Lunch and the guest speaker will happen between
the two groups’ debates. The students’ campaign commercials will be playing on TV sets in the
hallway during lunchtime.

Day 18: The third group of 10 students will present their speeches for the rest of the seventh
grade and any guests. Following these speeches, students will be ushered to the art classroom,
where a mock-election booth will be set up. Students will vote for the candidate of their choice
based on the speeches that they observed today and yesterday. At the end of the day, we will
have a party to celebrate the hard work of all the students. This might include watching a fun,
educationally relevant film, or playing the acting game “freeze.”

Day 19: Students will compile the votes in Mathematics. Extended class time in Math will be
allowed. The rest of this day will include working together to display results and work from all
content areas, as well as art, music, and technology in the 7th grade hallway. At this time,
students will have the chance to watch each other’s campaign videos if they did not already have
the opportunity. The poll from the engaging activity will be re-administered to all students.
Discussions will follow as students talk about how they felt when they re-took the poll.
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Election: Informing Ourselves and Reading Between the Lines
Final Presentation Personal Response and Peer Evaluation Form
Name:________________

Date:________________

“Democratic Candidate”
Presenter:
Issue being discussed:

What did the speaker say that convinced you that he or she is a good candidate and/or
right about the topic? Quote one or two examples from the speech and write a sentence or
two about why his or her words were effective.

How do you feel about this candidate and his or her views, based on this speech and
debate?

On a scale of 1-6, six being the best, how well do you think the speaker did with this
assignment? Why? (See rubric for a break down of the 1-6 scale.)

1
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“Republican Candidate”
Presenter:
Issue being discussed:

What did the speaker say that convinced you that he or she is a good candidate and/or
right about the topic? Quote one or two examples from the speech and write a sentence or
two about why it his or her words were effective.

How do you feel about this candidate and his or her views, based on this speech and
debate?

On a scale of 1-6, six being the best, how well do you think the speaker did with this
assignment? Why? (See rubric for a break down of the 1-6 scale.)

2
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Culminating Activity Assessment Rubric

6

5

4

3

2

1

Oral / Debate
Presentation

Inclusion of math
concepts /
numerical data

Uses historic
examples to
support speech
topic

Scientific inclusion/
understanding

Excellent projection,
use of rebuttal skills,
and listening skills.
Speech is clear, well
organized and creative.
Shows a strong
knowledge of the issue
and its surrounding
concepts.
Concepts are mostly
well developed.
Speech is clear,
showing a strong
understanding of the
issue and surrounding
concepts. Good
projection, listening
and rebuttal skills.

A complete, detailed
explanation of data
used. The student
shows a complete
understanding of
mathematical content.
Student has
manipulated data to
support their argument
A good explanation of
data used with many
details. The student
shows a good
understanding of
mathematical content.
Student has to some
extent manipulated
data to support their
argument
A good explanation of
data used with some
details. The student
shows an average
understanding of
mathematical content.
Student used data to
support their argument

Excellent and frequent
use of historical
evidence. Strong, clear
speaking
demonstrating
excellent
comprehension of
historical issues and
contexts.
Incorporates some
examples of historical
evidence. Clearly
comprehends historical
concepts and issues.
The student
demonstrates
knowledge of
historical contexts.

Excellent grasp on
science and its
relationship to social
and economic arena.
Takes absolute control
of debate through
rebuttal, with the
ability to cite statistics
and experts.
Identifies and
elaborates on scientific
issue – demonstrates
thorough
understanding of
science. Rebuttals are
convincing, accurate,
and relevant.

Successfully
incorporates 1 or 2
examples of historical
evidence. Context of
cited examples is not
clearly linked to
argument, Able to
respond to rebuttal
questions.
Uses historical
examples, but does not
demonstrate an
adequate
understanding of
historical evidence to
reinforce their
argument.

Addresses and
supports scientific
issues within speech.
Only one or two minor
misuses of vocabulary.
Able to respond to
rebuttal satisfactorily.
Uses data to make
points.
Makes an effort to
address issue. Is able
to ask follow up
questions in rebuttal,
although understanding
of supporting details is
incomplete

Insufficient use of
historical information
of any kind. Is not able
to effectively respond
to clarifying rebuttal
questions.

Minimal effort to touch
upon scientific issue in
speech- incorrect use
of vocabulary or
comprehension in
response

Little to no use of
historical evidence.
Poorly thought out
argument that is not
convincing. Complete
lack of understanding
of historical contexts.

Complete omission of
scientific issues in
speech along with
inability to affectively
handle rebuttal
questions (i.e.
avoidance or 1 word)

Good projection and
listening skills. Needs
some work on rebuttal
skills. Good
understanding of issue,
vague understanding of
surrounding concepts.
Lacks a totally
convincing tone.
Speech is
underdeveloped,
lacking fluidity and a
convincing tone. Some
understanding of the
issue but needs work
on rebuttal, listening,
and projection abilities.
Serious lack of
organization, listening,
projection, and
rebuttals. Shows little
knowledge about the
issue.

Almost no information
is conveyed during the
speech. It is
unorganized and lacks
a convincing tone.
Little listening or
rebuttal skills.

An adequate
explanation of data
used with few details.
The student shows an
average understanding
of mathematical
content. Student used
data to some extent to
support their argument.
An insufficient
explanation of data
used with little detail.
The student shows a
below average
understanding of
mathematical content.
Student did not use
data to some extent to
support their argument.
An insufficient
explanation of data
used with no detail.
The student shows a
below average
understanding of
mathematical content.
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Student did not use
data to some extent to
support their argument.
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Study & Developmental Skills
It is integral that students learn Study and Developmental skills through the middle
school years. During these years students are learning the skills that will help them with their
future educational careers and life in general. Many middle school students have not had much
exposure to some of the important study and developmental skills such as research skills,
communicating with others, working in groups, organization, and time management. For this
reason, it is extremely important that we, as middle school teachers, include opportunities that
will help students with these skills in our lesson plans. During our unit we will meet the
following study and developmental skills, plus many more:
Study Skills:
- Research Skills
- Persuasive Writing
- Finding and using real life polls and statistics from the newspapers, magazines, etcetera
- Using graphic organizers
- Communicating learning to others
- Public Presentation
Developmental Skills:
- Communication with peers
- Working in Groups/Partners
- Participating in Small Group and Whole Class Discussions
- Time Management
- Organization
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Habits of Mind
Within our unit we will encourage and enrich the students’ habits of mind throughout all subjects
and lessons that the students take part in. The following are some of these habits of mind:
Finding and Keeping Focus:
Within our unit students will have the freedom to find issues and candidates that are of interest to
them. For that reason all subject teachers will work with the students to create good questions to
gather information about. The teachers will ensure the students’ questions are not too broad or
narrow, which will allow the students to have a centered focus.
Asking Good Questions:
In “Elections: Informing Ourselves and Reading Between the Lines” students will develop
questions that they will be able to answer through research. Teachers will also help to guide
students when they need to refine their questions to ensure they are clear, good questions that can
be answered.
Simplifying Questions and Problems:
Students, with the guidance of teachers, will develop simple, clear questions to make sure there
is no confusion for the respondents; this will be especially important when the students are
creating their poll questions for their mini-math project.
Being Attentive:
The students will need to be attentive to the details of this unit. The students will understand that
all subject areas and learning done within the unit will help them with their final project. The
focus of our unit is for students to become more aware/attentive of the information that is
presented to them. For this reason, we will emphasize the importance of being attentive when
presented with information.
Seeing the Anomalies:
Throughout our whole unit students will be searching for the anomalies and the truth within
information. Students will realize that many times anomalies are presented as truth, but they need
to dig a little deeper to find out that they are in fact anomalies.
Thinking Fluently and Flexibly:
By being able to think fluently and flexibly, students will begin to question information or look
at problems/data in a new way. Our theme is centered on students questioning information and
thinking about it in different ways. Students will be encouraged and expected to think fluently
and flexibly about all information and data they come in contact with during this unit.
Forming Hunches:
Students will be looking at what information they have and how the information is presented.
Students will need to form opinions/hunches about whether this information is indeed correct.
They will need to dig a little deeper to either prove or disprove their hunch.
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Searching for Patterns:
Students will be searching for patterns within all of the subjects in our unit. For example, in
English students will be looking at patterns of past speeches, in math students will be looking at
patterns in the data they have collected or found, and in all subjects students will be looking at
patterns of how information is presented and deciphering the truth in it.
Using Models and Metaphors; Thinking by Analogy:
Writers use models and metaphors all of the time. Students will come in contact with many
models and metaphors during their study of speeches. Many students will find it useful to use a
model or metaphor within their own speech at the end of our unit.
Taking Risks:
Students will be challenged to take risks and not to take everything they find as given. They will
be digging to find the deeper meaning and underlying truths; by doing this students might at
times be questioning something that is accepted or that the majority believes.
Cooperating and Collaborating:
Throughout all subjects, students will be asked to discuss their ideas, opinions, work, data, data
analysis, and conclusions with a group of students. Students will provide feedback about the
project and will have an opportunity to revise their own work based on their peers’ feedback.
This gives the students an opportunity to receive insight that they might not have thought of. In
addition, there will be many activities in which students will be working in pairs or small groups.

Reference:
1. Martinello, M. L. & Cook, G. E. (2000). Interdisciplinary Inquiry in Teaching and
Learning (16-22). Upper Saddle River, New Jersey: Prentice-Hall Inc.
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Math Curriculum
Math Curriculum:
Rationale:
The math curriculum is based around our theme of “Informing Ourselves and Reading Between
the Lines” by having students dissect information provided in data format to determine if it is
trustworthy. Students will study data analysis and statistics from very basic concepts to more
complex concepts, to show how people are able to manipulate data and prove very different
results based on the manipulation done.
The first few days of the unit students will look at polls and statistics to compare views and
interests on different candidates and issues. While analyzing polls and statistics students will
compare and order candidates and issues based on the statistics. Students will also practice going
between decimals, fractions, and percents based on the population that holds a given view. In
addition, students will study how polls and statistics use ratios and proportions to determine the
percent of the whole that hold an opinion/view based on a sample.
Once we have studied the above students will look at election polls and statistics in newspapers,
magazines, etc. Using ratios and proportions they will determine percentage of populations
polled vs. the population it represents; if given both students will determine the ratios. As a class,
we will have discussions around if the population polled is a good representation of the
population as a whole. Using measures of central tendency students will look at the information
given and determine if they could manipulate the statistics to have a different result. Students
will have hands-on activities to demonstrate that even when working with concrete numbers
statisticians are able to manipulate data to skew it to what they are hoping to prove.
Once we have done an analysis of some newspaper, magazine, etc polls, students will have the
opportunity to create their own poll. They will determine what population they would like the
poll to represent, what type of sampling they will use, using central tendencies students will
determine the outcomes of their poll, students will then determine if they can manipulate the data
in another way to show a different result, and students will portray their results using different
tabular and graphical representations.
During the final projects/speeches students will be expected to use statistics and data analysis to
either support their argument or oppose another’s argument. Students will be expected to use
their knowledge of central tendencies, good representations of the population, and data
manipulation to do so.
Study Skills
- Finding and using real life polls and statistics from the newspapers, magazines, etc;
- Using graphic organizers;
- Communicating learning to others;
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Developmental Skills:
- Working in pairs and small groups;
- Participating in small group and whole class discussions.
Assessment:
- Assessment will be done on a daily basis informally and formally.
- Informal assessment:
o Teacher will monitor small group and whole class discussions for understanding.
o Teacher will ask propping questions to assess understanding.
- Formal assessment:
o Homework will be assigned and checked daily.
o Math mini-project during week 3.
o Integration of statistics into final project.
Massachusetts Frameworks:
7.N.1 Compare, order, estimate, and translate among integers, fractions and mixed numbers
(i.e., rational numbers), decimals, and percents.
7.N.2 Use ratios and proportions in the solution of problems involving unit rates, scale
drawings, and reading of maps.
7.N.7 Estimate and compute with fractions (including simplification of fractions), integers,
decimals, and percents (including those greater than 100 and less than 1).
7.D.1 Select, create, interpret, and utilize the following tabular and graphical representations of
data: circle graphs, Venn diagrams, stem-and-leaf plots, tables, and charts.
7.D.2 Find, describe, and interpret appropriate measures of central tendency (mean, median, and
mode) and spread (range) that represent a set of data. Use these notions to compare
different sets of data.
8.D.1. Describe the characteristics and limitations of a data sample. Identify different ways of
selecting a sample, e.g., convenience sampling, responses to a survey, random sampling.

Week 1 Overview:
The teacher will provide an overview of the mathematics unit as a whole to the students. We will
look at a basic understanding of how polls are done and created. Students will also use ratios and
proportions to determine number of people polled vs. the whole it represents. At the end of the
week we will look at who is represented in certain polls/statistics and if the are good
representations of the whole.
Day 1:
As a class we will participate in a Round Robin discussion of the poll questions that related to
the math concepts.
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At the end of the class, the teacher will introduce the idea that the information portrayed through
polls and statistics are not always what they seem. The teacher will discuss that we will be
looking at polls and statistics that are used throughout the election process to support or oppose
views, candidates, etc. As a class we will start with very basic analysis of polls such as:
determining majority/minority views, the population the poll represents and get into more
complicated analysis of polls, such as: determining if the people polled is a good representation
of the whole population and how the data could be manipulated differently.
Day 2:
Students will bring in different polls and statistics they found in newspapers and magazines. As a
class we will look at some of the polls and statistics and order and compare the candidates and
issues based on polls and statistics (i.e. 59% of the population agree with x issue and 40% of the
populations agree with y issue). Students will practice going between percentages, decimals, and
fractions based on the polls and statistics given. We will discuss which mathematical form is
most helpful for different types of information.
Day 3:
Using the polls and statistics from Day 2, we will look at using ratios and proportions to
determine how many people were polled and how many people are being represented. Students
will determine the ratio of people polled vs. that were represented and students will change the
ratio into a percentage.
Day 4:
What is a good representation of a whole? We will begin by having a brainstorm of what
characteristics make a good representation of a whole and what characteristics make a something
a bad representation of a whole. Once we, as a class, have determined the characteristics of good
and bad representations, small groups will look at some of the polls we discussed in Days 2 and
3 and determine if we believe them to be good or bad representations of the whole.
Day 5:
Students will bring in polls/statistics that they feel characterize good and bad representations of a
whole. Students will create brief reports on why they feel this way. In groups students will
discuss their analysis.

Week 2 Overview:
We will begin the week by looking at measure of central tendency. This will lead the class into
an analysis of how people are able to manipulate data by using different measures of central
tendency and different criteria. At the end of the week we will introduce different methods of
sampling in order for students to create their own poll for the math mini-project they will
complete during week 3.
Day 6:
What are measures of central tendency? We will review and investigate mean, median, mode,
and range. We will use polls and statistics that we have gathered within the first week to
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determine the mean, median, mode, and range of the data. Students will use graphic organizers to
help clarify the definitions and uses of mean, median, mode, and range.
Day 7:
How could we use a different measure of central tendency to change our results? We will look at
the data used during Day 6 to determine if we were to use a different measure of central tendency
or different criteria while looking at our data, would we be able to alter our results. Students will
work with two or more sets of data to manipulate the results to prove something different than
we proved during Day 6.
Day 8:
Students will collect new data found in a newspaper or magazine having to do with the election
(candidates or issues) and determine if they used a different measure of central tendency or
manipulated the data in a different way would they be able to portray a different result than the
one given in the newspaper of magazine.
Day 9:
Can we believe everything we read in the newspaper, even if it is backed up by data? Based on
our analysis of data and measures of central tendency over the last week, we will have a
discussion around if we, as citizens, can believe everything that we read in newspapers and
magazines. We will also discuss what we need to look for in order to determine if we are reading
a trustworthy analysis of the data. In addition, we will discuss if we can manipulate all forms of
data to give different results or if this is the case only some of the time.
Day 10:
The teacher will introduce three different methods of collecting data through sampling:
convenience sampling, responses to a survey, and random sampling. We will discuss benefits
and pitfalls of each type of sampling technique. For homework students will find polls/statistics
that represent these different types of sampling.

Week 3 Overview:
Students will work on their math mini-project during this week. They will combine all they have
learned about analyzing polls and statistics over the last three weeks. This project will allow the
idea that we cannot trust all results become more concrete to the students because the students
will be manipulating their own data.
Day 11:
Using knowledge gained in all other subject areas, including mathematics, students will discuss
what goes into creating a poll. We will outline all the steps of creating a poll and all the criteria
we need to meet. The teacher will introduce the project that students will take part in over the
next 4 days. The project will entail students creating their own poll, sampling people for data,
compiling the data, determining the results, determining if they could use a different measure of
central tendency to gain a different result, and representing their data and results in a tabular or
graphic representation.
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Day 12:
Students will create their poll based around a candidate or election issue. Students will then
administer the poll through one of the types of sampling.
Day 13:
Students will compile their data and determine the results of their poll. Students will put together
their brief presentations (in a poster format) for the class.
Day 14:
The students will bring in their posters that give brief descriptions of their poll, the sampling
method used, the results, if they were able to manipulate the data to determine a different result,
and if the sample is representative of the whole. Students will participate in a Gallery Walk in
order to be able to see all other students work.
Day 15 & 16:
Students will have these two days to work on their final speeches/projects for the unit. The math
teacher will be available for consultation on polls or statistics that the students are using within
their speech/final project to support their argument. The teacher will also touch base with every
student to see progress.

Week 4 Overview:
This week is based around the culminating activities that will take place during days 17 and 18.
At the end of the week the students will compile the results from the election and the exit poll.
There will also be a wrap-up activity in math class to bring all our learning together.
Day 17:
All students and teachers will participate in the speeches and final projects (groups one and two
will present).
Day 18:
Group 3 will present their speeches. The election! After the election is held their will be an exit
poll.
Day 19:
The math classes will compile the results of the election and the exit poll. The class will also
compare the second poll to the one taken at the beginning of the unit to see if there were changes
in opinion.
Day 20:
The students will present the results of the election and the exit poll to all 7 th grade students and
teachers. During math class will we have a wrap-up activity in which we will get to the core of
what we have learned about manipulating data/skewing data and what we have learned through
our four-week journey.
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Graphic Organizer for Day 6 (Example for Students to Fill Out On Their Own):

What it isn’t:
What is it?

MEAN

Example:

Facts:
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Student Poll Mini-Math Project Rubric
Category
Explanation

Understanding
of
Mathematical
Concepts
Mechanics

Visual
Presentation

25
A complete
response with
detailed
explanation.
Shows
complete
understanding
of concepts.
No
mathematical
errors
/reasoning.
Clear diagrams
with detail.

20
A good
response with
some details in
explanation.
Shows
significant
understanding
of concepts.
No major
mathematical
errors
/reasoning.
Clear diagrams.

15
A response
with few details
in explanation.

10
A response
with no details
in explanation.

Shows little
understanding
of concepts.

Shows limited
understanding
of concepts.

Few major
mathematical
errors
/reasoning.
Unclear
diagrams.

Many major
mathematical
errors
/reasoning.
No diagrams.

* Reference rubrics on: http://www.teach-nology.com/cgi-bin/math.cgi.
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Science Curriculum
Rationale:
In a year when Americans experienced record high prices at the gas pumps and winter heating
costs are projected to soar nearly fifty percent, consumers are looking for ways to lower their
energy costs for businesses, homes, schools, and transportation. Our primary energy sources
today are fossil fuels, which are being depleted at an alarming rate. According to some, if
consumption continues at the current rate, the fossil fuel supply could be gone before the end of
the century. In addition to the cost and supply issues, scientists have long warned of the
environmental damage caused by burning fossil fuels. In short, we are at a crossroads.
Americans must use and develop alternate forms of energy to help us power our homes,
automobiles, and businesses into the future without destroying the Earth's environment.
Exploring the use of renewable and alternative resources is a must in today's world. (Prososki)
Standards:
Earth’s History (Earth Science7.) Explain and give examples of how physical
evidence, such as fossils and surface features such as glaciations, supports theories that the earth
has evolved over geographic time.
Evolution and Biodiversity (Biology 12.) Relate extinction of species to mismatch of
adaption and the environment.
Changes in Ecosystems Over Time. (Biology 17.) Identify ways in which ecosystems
have changed throughout geologic time in response to physical conditions, interactions among
organisms, and the actions of humans.
Forms of Energy (Chemistry and Physics 13.) Differentiate between potential and
kinetic energy. Identify situations where kinetic energy is transformed into potential energy and
vice versa.
Heat Energy (Chemistry and Physics 14.) Recognize that heat is a form of energy and
that temperature change results from adding or taking away heat from a system.
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Questions:
How does the increased price of fossil fuels affect you and your family?
How does the consumption of fossil fuels affect the climate and environment?












How would you feel if you were no longer able to go on school field trips or participate
in extracurricular activities because of the high cost of transportation to and from these
events?
How would you feel about attending school only four days each week knowing that you
would have to attend an additional three weeks in the summer to make up for the shorter
school week?
How would you feel about having a longer school day, attending for an additional 1-2
hours each day so that the school would only have to be open four days each week?
How would you feel about having fewer bus routes resulting in longer commutes for you
each day?
How do you think your learning would be effected if you were in a classroom that was
only heated to 60 or 65 degrees
What are fossil fuels?
How do these types of fuels contribute to the production of greenhouse gasses and global
warming?
What do we mean when we say these types of resources are nonrenewable?
If all of these resources are available, why aren't they being more widely used to power
our country? (Prososki))

Unit Lesson Plan Overview (Materials and Procedures from Gurasich)
Day 1: Group getting to know activities 2 Truths and a Lie followed by Ball toss. Soft
squishy balls are thrown to students to every student in order. Add difficulty by going
backwards and/or including more balls. Discuss science poll questions in small groups and as a
larger class using 1 stray, three stay. HW 3 facts you learned about your classmates today.
Day 2: Access prior knowledge. Explain base groups and assign. In base groups have kids
brainstorm about energy types and what types of energy they encounter or expend every day.
Have the groups display answers on big newsprint. Do Gallery Tour activity so that students see
and can conceptualize all of the ideas they generated. Use to assess catch up lessons – especially
atoms and their anatomy.
Day 3: Start with current news video or internet article have students write reactions in
journals 5-8 minutes. Energy lesson types lecture based on Gallery. Mirrors activity. HW: Find
and read article to discuss in groups tomorrow.
Day 4: Library-Computer lab day. “Research aloud” class discussion with Smart Board.
Discuss issues
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Day 5: The student will: In Base Groups: Manipulate a model to examine primary and
secondary oil recovery processes. Analyze the effect rock porosity and permeability has on
efficiency of oil recovery. Discuss disposal of waste products involved in oil recovery.

Materials
2 clear, wide-mouthed pint jars
250 ml of pea-sized gravel
250 ml of larger, quarter-sized gravel
2 spray bottle pumps
60 cm of plastic tubing that fits snugly over the feeder straws of the spray pumps
1 funnel
15 cm of plastic tubing that fits snugly over the small end of the funnel
2 beakers, 500 ml capacity
500 ml of cooking oil
200 ml of water
Graduated cylinder
Tape

Procedure
1 Attach a 30 cm length of plastic tubing to the end of the straw-like tube at the bottom of
each spray pump.
2. Attach the end of the tubing about halfway down the inside of each jar and tape in place.
3. Fill the jar with pea-sized gravel.
4. Pour 250 ml of cooking oil over the gravel.
5. Holding the spray pump over the beaker, pump out as much oil from the jar and into the
beaker as you can.
6. Record how much oil you recovered on the data table.
7. Attach the tubing to the bottom of the funnel.
8. Insert the tubing that is attached to the funnel all the way to the bottom
9. Slowly add 100 ml of tap water to the jar.
10. Once again pump as much liquid as you can into the beaker. Record how much oil is
floating on top of the water in the beaker.
11. Repeat steps 3-10 using the quarter-sized gravel.
12. Dispose of oil and gravel waste properly.
13. Repeat entire procedure two more times.
Day 6 The student will: categorize major concepts relating to fuels, sequence concepts by creating
concept maps for non-transportation fuels and conventional transportation fuels.

Materials
1 big piece of poster board markers
copies of Fuels for Everything 1 piece of paper per group
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Procedure
1. The first step in creating a concept map is to decide on a main topic or idea, print it in the
middle of the page, and draw a shape around the words. The main topic in this lesson is
fuels. Notice that your teacher has a piece of poster board on display with the main topic.
2. There are two subtopics of this main topic: non-transportation fuels and conventional
transportation fuels. Your teacher has also printed these two subtopics on the poster board.
3. Your teacher will assign your group one or more types of fuels.
4. Write the name of your fuel in the middle of your paper and draw a shape around it.
5. The next step in creating a concept map is to determine the major concepts. Major concepts
for each fuel are: where the fuel comes from, what products come from the fuel, and what
the fuel is used for.
6. Using a cross-linked technique, draw a short line down from the shape that contains the
type of fuel you have been assigned. Write the first concept (where the fuel comes from) at
the bottom of the line. Draw another short line going down.
7. Read about your group’s assigned fuel in the section titled Fuels for Everything. Record a
word or a short phrase about “where the fuel comes from” at the bottom of your line.
8. Draw a shape around the word or phrase. Draw another short line going down.
9. Follow this same procedure for each concept. Be aware that all concepts are not necessarily
covered for each fuel.
10. Look back over Fuels for Everything and determine which subtopic your fuel belongs in.
11. Request permission and record your mini-concept map(s) on the poster board under the
subtopic.
12. Make your own copy of the completed concept map. You will be using this concept map as a
model for the next section, entitled What Are Alternative Fuels?
Day 7 Atomic structure review/video. Followed by: The student will: simulate the process of
nuclear fission.

Materials
250 ml beaker
125 ml rubbing alcohol (isopropyl alcohol)
50 ml water
1-2 ml of cooking oil
Teaspoon
Small dropper or pipette

Procedure
1. Pour 125 ml of rubbing alcohol into the beaker.
2. Add 50 ml of water to the alcohol in the beaker and stir.
3. Fill the dropper or pipette with 1-2 ml of cooking oil.
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4. Insert the dropper or pipette halfway down into the beaker of alcohol and water.
5. Slowly release the oil into the alcohol-and-water mixture.
6. The oil should stay suspended in the mixture. If it rises instead, carefully add a little more
alcohol away from the oil drop. If the oil sinks, carefully add a little more water away from
the oil drop.
7. With the teaspoon, carefully push down on the middle of the suspended oil drop and
observe the different shapes the oil drop takes on before it splits into two or more drops.
Day 8 The student will: apply the gas laws to understand the physical properties of propane.
distinguish between Charles’s and Boyle’s gas laws. Solve problems using Charles’s and Boyle’s gas
laws

Materials
Round helium-quality balloons helium canister
Thermometer rubber band
String metric ruler
Marker washtub
Water ice

Procedure
1. Fill a balloon with helium to near capacity. Hold the end; do not tie off.
2. Have one partner hold balloon while the other partner inserts a thermometer into the balloon.
3. Make sure temperature readings will be visible. Then tightly secure the thermometer inside the
balloon with a rubber band.
4. Measure the circumference of the balloon. Wrap the string around the balloon at its widest
point.
Mark the string with the marker and measure the distance with the metric ruler.
5. Record the circumference of the balloon on the data table.
6. Measure and record the temperature of the gas particles inside the balloon.
7. Cool the gas particles inside the balloon by placing the balloon upside down (themometer up)
in a large washtub of ice and water for three to five minutes.
8. Measure and record the temperature of the gas particles inside the balloon.
9. Take another measurement of the circumference. Be careful, because shrinking of the balloon
will cause wrinkling of the surfaces.
10. Record the circumference of the balloon on the data table.
11. Share your data with other students.

Procedure
1. Move the desks in the classroom to form a large square with open space in the middle.
2. Pick four to eight students to represent gas molecules.
3. Using the formula below, calculate the volume of the space. Use the height of the tallest
student as the height of the cube.
Volume of a cube = length x width x height
4. Record the volume of the space on the data table.
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5. The students that represent the gas molecules should move to the middle of the square,
blindfolded and with arms across their chests.
6. One student should be given the task of timekeeper. This student should keep time by
clapping or beating out a rhythm that dictates the speed of the gas molecules. This student
should watch a clock and use a time interval of four seconds for each clap.
7. The remaining students should sit at the desks and record the number of collisions that occur
in one minute between gas molecules and between gas molecules and the edges of the
container (desks).
8. When the timekeeper is ready, the gas molecules are to walk with the beat of the
timekeeper, using small steps, until they collide with another gas molecule or the edges of the
container. Once a collision occurs, students are to back away from the collision again, slowly,
still keeping pace with the timekeeper until they collide again.
9. If desks are moved slightly when collisions occur, the recorders are to quickly move the desks
back into place.
10. Recorders post their results on the board.
11. Repeat the experiment 3 times.
12. Move the desks in to create a smaller space.
13. Predict the number of collisions that will occur within the smaller space.
14. Repeat steps 2-10.
15. Calculate the average number of collisions for each trial.
16. Record the class averages as pressure on the data table.
Day 9: Extra time to catch up/ More Group Building Games; Line up, 4 Corners, etc.
Day 10 The student will: apply understanding of the classification of alternative fuels by creating a
concept map of alternative fuels, compare and contrast types of alternative fuels.

Materials
1 large piece of paper
Markers
“Alternative Fuels and Their Characteristics” (Appendices, pp. 412 - 413)

Procedure
1. The first step in creating a concept map is to decide on a main topic or idea, print it in the
middle of the page, and draw a shape around the words. The main topic in this lesson is
alternative fuels.
2. Read “Alternative Fuels and Their Characteristics.” Look for ways that you can compare and
contrast the fuels. Some examples of classification schemes are: chemical class (e.g.,
paraffins, alkanes, alcohols), substance type (e.g., mixture, compound, element), phase (gas,
liquid) and source (biofuels, fossil fuels, synthesized fuels). Refer back to the concept map
you created on “Fuels for Everything.” The classification schemes are similar to the major
concepts you used in that lesson.
3. Using a cross-linked technique, draw a short line down from the shape that contains the
words Alternative Fuels. Write the first classification scheme at the bottom of the line. Draw
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another short line going down for each classification e.g., paraffin, alcohol, element.
4. Draw a shape around each classification. Draw another short line going down.
5. Follow this same procedure for each of the classification schemes.
Day 11: Assign base group project to be worked on in class. Advertisement for one particular
type of alternative fuels.
Day 12: Library/Computer Lab Day
Day 13: Community involvement: Guest Speaker from or Field Trip to hydroelectric plant
Day 14: Work on Advertisement Assignment. Afterschool time available.
Day 15: Work on Advertisement Assignment. Afterschool time available.
Day 16: Presentations Oral and Papers due.
Days 17-20: Culminating activity whole grade
Assessments: Informal and formal throughout the class, lab notebooks, and advertisement poster
for source of energy report.
Project is a paper, a poster, and an oral or Power point presentation. Also graded on Teamwork
aspect. Standard 1-2-3-4 rubric, for all 4 components for final project.
Online Resources




















“High Gas Prices Could Mean Cold Classrooms and Cancelled Trips”
http://www.pbs.org/newshour/extra/features/july-dec05/gascosts_11-21.html
“Can a New Light Bulb Save the Environment?”
http://www.pbs.org/newshour/extra/features/jan-june05/led_6-13.html
Power and Deregulation
http://www.pbs.org/newshour/bb/infrastructure/power/#
Blowin’ in the Wind: Wind Power
http://www.pbs.org/newshour/bb/environment/jan-june01/blowing.html
Light Bulb Technology
http://www.pbs.org/newshour/bb/science/july-dec05/bulb_11-10.html
The Future of Fuel
http://www.pbs.org/newshour/science/hydrogen/index.html
Eco-Friendly Buildings
http://www.pbs.org/newshour/bb/environment/jan-june05/building_4-15.html
The Earth Debate: Energy
http://www.pbs.org/now/science/unenergy.html
American Energy Sources
http://www.pbs.org/newshour/bb/infrastructure/power/#
U.S. Department of Energy
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http://www.energy.gov/engine/content.do?BT_CODE=DOEHOME
National Renewable Energy Laboratory
http://www.nrel.gov/
Renewable Energy
http://en.wikipedia.org/wiki/Renewable_energy
Research Questions:
1. What can this type of energy/resource be used for?
2. How is this type of energy/resource easily renewed?
3. What is the cost of using this type of energy/resource?
4. What are the positive aspects of using this resource/type of energy?
5. What are the negative aspects of using this resource/type of energy?
6. What is the science behind this resource/type of energy?
(Prososki))

References:
Prososki, Lisa. Retrieved 4/17/08
http://www.pbs.org/newshour/extra/teachers/lessonplans/science/alternative_energy.html
Gurasich, Juline Retrieved 4/17/08
http://www.propane.tx.gov/education/objectives.html
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History Curriculum
Rationale:
The presidential election of 2008 will be a very significant and engaging event in the
history of the United States for many reasons. In this four-week long unit, the students will learn
to look at how information is presented through popular media as well as learn about some of the
most important issues facing America in 2008, such as Healthcare, Social Security, and the role
of the Electoral College in presidential elections. This will include comparing relevant issues that
are at stake for the 2008 Presidential Campaign to past presidential elections, including
discussion and comparison between the Vietnam War and the Iraq War. Through analysis of
primary source material including relevant newspapers, magazine articles and political press
releases, the students will be able to recognize important issues in America’s past and the issues
it faces today, while recognizing bias/ propaganda in media. In addition, students will become
familiar with the Electoral College system and how a president is elected.
Objectives:
-Students will be able to identify bias in popular media.
-Students will be able to recognize what type of sources can be trusted for research
purposes and which contain excessive bias.
-Students will comprehend vital issues in contemporary American politics.
Study Skills: Research Skills; Recognize bias; Historical writing.
Developmental Skills: Communication with peers, Ability to evaluate historical and political
information and identify historical contexts.
Massachusetts Standards:
USI.12 Explain and provide examples of different forms of government, including democracy,
monarchy, oligarchy, theocracy, and autocracy. (H, C)

USI.13 Explain why the United States government is classified as a democratic government.
(H, C)
USI.14 Explain the characteristics of American democracy, including the concepts of popular
sovereignty and constitutional government, which includes representative institutions,
federalism, separation of powers, shared powers, checks and balances, and individual rights. (H,
C)
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USI.19 Explain the rights and the responsibilities of citizenship and describe how a democracy
provides opportunities for citizens to participate in the political process through elections,
political parties, and interest groups. (H, C)
USI.20 Explain the evolution and function of political parties, including their role in federal,
state, and local elections. (H, C)
USI.21 Describe how decisions are made in a democracy, including the role of legislatures,
courts, executives, and the public. (H, C)
Online Resources:
History Channel Did you Know? (Election Facts)
http://www.history.com/minisite.do?content_type=Minisite_Generic&content_type_id=292&dis
play_order=2&mini_id=1045
Interactive Electoral College Map
http://www.270towin.com
The Living Room Candidate: Presidential Campaign Commercials (1952-2004)
http://livingroomcandidate.movingimage.us/

Lesson Plan Sequence:
Week 1
Day 1: The first day will begin with activities designed to allow the students to get to know each
other and to learn each other’s names, including the name game and the human knot activity.
Following these activities, the class will discuss the history questions from the poll. Homework:
In your journal, write three questions you have about the election process for discussion
tomorrow.
Day 2: Access prior knowledge about the current presidential candidates and what values they
stand for. Use a large sheet of paper to record a KWL chart about the candidates to update
throughout the unit. Place this in a prominent place at the front of the room.
Introduce Political parties:
Handout a brief summary about what values each political party stands for in theory.
Homework: Make a list of places you have seen political advertisements in the past week
(examples: TV ads, newspapers, street signs, political pins, etc.)
Day 3: Watch, discuss and contrast 5 important campaign advertisements from the past 50
years. After viewing each ad, discuss what issues are being talked about? When do you think this
ad took place? Why? What values did the candidate appeal to?
Homework: Bring in printouts of an editorial from any newspaper or magazine for discussion in
class tomorrow.
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Day 4: Break class into groups of four and discuss articles brought into class. Discuss the
following questions: Is information presented in this article trustworthy? Is it exceedingly biased,
or is it unbiased? Who is writing the article? Does the author have a political issue as
motivation? Then as a full class, have each group present their editorial and their findings.
Day 5: Mini-lecture using PowerPoint presentation about the causes of the Iraq war and the
political climate post-9/11. Homework: Using the political ad graphic organizer, record
information about a political advertisement you see this weekend.
Week 2
Day 6: KWL introducing the Electoral College. Discuss questions: Why do we have the
Electoral College system in the United States? Is the U.S. a direct or and indirect democracy? Is
it possible for a candidate to win the popular vote majority, but still lose in electoral votes? Split
the class into small groups to discuss the issue further. Homework: Reflect upon 3 things you
have learned in class today. 1/2 page.
Day 7: Computer lab day: using the website www.270towin, demonstrate to the class the
election results from the 1996, 2000, and 2004 presidential elections. Discuss the difference
between electoral votes and popular votes. Discuss the questions: Does the Electoral College
system accurately represent the will of the people (individual voters)? Should the United States
continue to use this system? What is a fair? Homework: Write a 1-2 page essay about: Do you
think that the Electoral System effectively represents the will of the people in presidential
elections?
Day 8: Mini-lecture using PowerPoint about the creation of the Electoral College and the
political reasons behind it, including states’ rights and the division over the legality of slavery in
the creation of the United States. Discuss current political events and issues at the end of class.
Homework: Continue to find political advertisements and continue to fill out the political ad
graphic organizer.
Day 9: Discuss the assignment from last night: current political ads. Discuss their message. Are
they fact based? Are they scary? Are they warm and nice in tone? Can we trust what they are
saying? Are they directly attacking the other candidate? Homework: Using campaign websites,
find out 3 facts about the candidates’ stands on the Iraq War.
Day 10: Discuss each candidate’s position on the Iraq war and how it has changed over time.
Discuss funding of political candidates. What are special interest groups? Who are lobbyists?
What is campaign finance reform? Where does each candidate stand on Campaign finance
reform?
Week 3
Day 11: Discuss healthcare in the United States. Compare the U.S. system and health care
systems in other countries such as Canada, Japan and the U.K., comparing advantages and

38

disadvantages of each system. Do you think that everyone should receive healthcare? Should the
government be responsible for paying for it?
Day 12: Introduce Social Security: What is it? Use PowerPoint to give a mini-lesson on the
New Deal and formation of welfare and Social Security. Discuss the questions: Why do we keep
reading about it in the news? Should the government continue to provide Social Security? How?
What are the positions of each candidate on this issue?
Day 13: Discuss sate government. What is a district? What does it mean to be a state
representative? What is the difference between a senator and a congressman? Who is the
Governor and what is his role in Massachusetts’s government?
Day 14: Field trip to the State House in Boston and an interview with a state representative.
Day 15: Research/ writer’s workshop time to prepare for culminating activity.
Week 4
Day 16: Research/ writer’s workshop time to prepare for culminating activity.
Day 17-20: Culminating Activity
References:
U.S. Presidential Elections: Did you know?
http://www.history.com/minisite.do?content_type=Minisite_Generic&content_type_id=292&dis
play_order=2&mini_id=1045. Retrieved 4-10-08.
http://www.270towin.com. Retrieved 4-12-08.
http://www.votesmart.org/resource_classroom_01.php#Ads. Retrieved 4-13-08.
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English / Language Arts Curriculum
Rationale:
During this four-week thematic unit on the concept of “election,” students will be
engaged in a number of activities that will broaden their understanding of the meaning and
significance of an election. This will include discussion regarding some of the issues at stake for
the 2008 Presidential Campaign, an analysis of historic and recent speeches, and a deeper
understanding of the historic and present day Democratic and Republican National Parties in the
United States. Students will think about their prior knowledge regarding these topics, as well as
how they go about learning and holding onto information. Conflict resolution activities will play
a major part in this curriculum due to the nature of the content. Because many people are
emotionally attached to political issues, conflict resolution is an important to foster during this
unit.
During the first week of the unit, we will discuss the poll and poll questions from the
engaging activity with a strong emphasis on the essential question, “Are elections good?” We
will also look at the first set of speeches during the Lincoln/Douglass debates, as well as
speeches by the three major 2008 presidential candidates. The second week will mostly be spent
learning about the two main political parties, and exploring different aspects/viewpoints
regarding the Iraq War and educational reform. For the majority of week three, students will be
working in a writer’s workshop forum. I will lead mini-lessons on voice (speech language), and
audience. Students will have the chance to work with peers to edit and tighten their political
speeches. Finally, week four will be spent on delivering speeches, voting in the “election,” and
processing/discussing what was learned from the unit as a whole.
Objectives:
It is very important for students to think carefully about the information their teachers
provide them with and that they gather independently. One of my objectives for the
English/language arts curriculum is for students to become aware of how they think when
reading or watching new information. Students will learn about multiple perspectives and will
learn to ask probing questions that get to the heart of the material. Another objective is to hone
students’ persuasive writing skills through a writer’s workshop. Finally, in conjunction with the
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history curriculum, I hope to provide students with an understanding of a few major political
issues relevant to the 2008 election and their own lives.

Study Skills:
Research Skills: Students will practice collecting information to back up ideas or opinions
that they hold, or that their candidate holds. They will use a variety of reference
materials.
Reading skills: specifically connection-making skills – students will practice reading information
and relating it back to knowledge they already hold, or relating it to information that
they remember reading/seeing.
Writing to convince: skill set includes completing graphic organizers to develop the concepts of
writing to convince someone of something (see attached graphic organizer), including
supporting details/examples to enhance point of view/argument, and thinking about
counterpoint arguments and how to address them.
Developmental Skills:
Communication with peers: Throughout the E/la curriculum there will be many opportunities for
students to interact with each other. They will have the chance to talk about heated issues
and develop their opinions. This sort of communication is a skill that this unit particularly
caters to.
Conflict Resolution: Along with discussion about heated issues comes conflict. This unit
provides an excellent opportunity for me to work in conflict resolution activities to soften
these difficult conversations and to show children how to self-manage their
conversations.
Peer and self-evaluation skills: It is important that students participate in their own assessment
and the assessment of others. Through self and peer evaluation, students will learn about
the different levels of quality work, how to improve, and how to ask peers for help or
advice. Additionally, students gain more responsibility for their own grades and the
grades of their peers. Prudence, kindness, discreetness, honesty, and encouraging
supportiveness are all skills that will be gained from giving peer and self-evaluations.
Massachusetts Standards:
The following standards from the Massachusetts English Language Arts Curriculum Frameworks
will be addressed during this unit:
Language Strand: 1. Discussion
Students will be given much opportunity to hold meaningful discussions in both smallgroup and whole-class settings.
Language Strand: 2. Questioning, Listening, and Contributing
Part of having successful discussions is by having and using strong questioning,
listening, and contributing skills.
Language Strand: 3. Oral Presentation
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Part of the students’ final project and assessment will include oral presentations of
their political speeches.
Language Strand: 6. Formal and Informal English
Students will look at formal and informal English when reading and listening to
speeches given by past and present candidates. They will be asked to think about the
language being used and how it affects the purpose and meaning of the speeches.
Reading and Literature Strand: 8. Understanding a Text
Students will read speeches, articles, and websites and look for clues to really
understand the texts by asking and answering questions such as “Who is the
audience?” and “What is the purpose of the text?”
Reading and Literature Strand: 10: Genre
Speech writing can be considered a genre, as are opinion articles and political essays –
students will explore all of these.
Reading and Literature Strand: 15. Style and Language
Students will look at how authors write speeches in particular. Students will explore
questions such as, “How does an author’s voice (style and language) affect what he or she
is trying to say?”
Composition Strand: 19 Writing
Journal responses and their speeches will be the main writing assignments for this
unit, but students will also be taking a lot of notes, filling in graphic organizers, and
brainstorming.
Composition Strand: 20 Consideration of Audience and Purpose
It is very important that students consider who their audience will be when writing
speeches. In the case of this unit, students will be writing speeches to be heard and
understood by a variety of people – everyone from their 7th grade peers, to parents,
teachers, perhaps even younger siblings. Their speech language must be clear in order to
speak to these different audience members, but it must also be well informed and
convincing in nature.
Composition Strand: 21 Revising
A large part of the writer’s workshop process is the revising stage. Students will have the
opportunity to work with peers to strengthen and develop their written pieces.
Composition Strand: 23 Organizing Ideas in Writing
This is another important part of the writer’s workshop – idea organization is essential to
effective writing. It is one of the first steps, and students will use graphic organizers to
help them organize ideas.
Week One
Essential Question: Are elections good?
Essential Question sub-questions
1.1
Because the majority of voters elect “Candidate X,” does that make them right?
1.2
What makes a speech effective?
1.3
How do elections appeal to peoples’ emotions?
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Goals: To get students thinking about the more philosophical questions and ideas surrounding
elections, democracy, and language.

Monday
Day 1

Week One
Students will be introduced to the unit in E/LA through a video montage
of political campaign ads. 15 minutes.
Students will take the initial poll. 15 minutes
Discussion will follow regarding the questions on the poll as a whole
class. I will ask students if they feel any of the questions are biased or
leading. We will talk about any particular questions that the students are
interested in. We will also talk about prior knowledge, and how students
approached the task of answering the questions. 30 minutes

Tuesday
Day 2

Homework: Write a 2-3 page journal reflection discussing the Essential
Question: Are elections good? What do you think? Why?
Conflict Resolution Activity: Mediation 10 minutes
Small group structures of 3 or 4 – discussion of last night’s homework –
everyone will share their thoughts with each other and discuss with each
other. 10 minutes
Brief teacher-led introduction on the Lincoln/Douglass debates and how
we will be reading and discussing the first pair of their speeches as a
class. I will read a few paragraphs from each of the first pair of
Lincoln/Douglass speeches to the class without telling the students who
wrote which one. I will have the students guess, and then I will hand out
copies for the two groups (see below). 15 minutes
Split the class in to two groups – one group will read the speech by
Abraham Lincoln, the other group will read the speech by Stephan A.
Douglass from the 1858 speeches at Ottawa, Illinois. Students will read
their speeches silently while taking notes and placing post-its along the
way where they think the author was particularly effective/not effective at
convincingly getting his point across. 25 minutes

Wednesday
Day 3

Homework: Finish reading your speech from class – keep taking notes
and using post-its! Try to read a part(s) of your assigned speech aloud in
front of a mirror – try to use emphasis! Pick parts that you think are
particularly good. Think about what makes those bits good. I will be
calling on people to read pieces of speeches in front of the class sometime
this week. Come prepared!
Discussion of the speeches. Talk about the sub-question: “how do
elections/speeches appeal to people’s emotions? (Specifically, the first
Lincoln/Douglass debate.) What do we understand about the speeches?
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What don’t we understand? What was going on in the country when these
speeches were given? Who won the debate in the end? Why do you think
Douglass won? 25 minutes
Watch the speech by 2008 Democratic candidate Barack Obama on race.
Think about this speech and the speeches we’ve just read. Write a oneminute paper. 30 minutes

Thursday
Day 4

Homework: Write a response to the class/speeches read. Read a speech by
2008 Republican candidate John McCain. (Hand out)
Why did I choose Obama’s speech for you to watch? What about John
McCain? Class discussion: Where do they get their inspiration?
Information? Small group discussions: Who are they appealing to? Do
their speeches have any bearing on your opinion of these men? Of the
two, which do you want to win the presidency?
I choose three people to read bits of their Lincoln/Douglass speech aloud
to the class.

Friday
Day 5

Homework: Write a poem about something you strongly believe in.
Read a speech by Hillary Clinton – who is she appealing to? Where does
she get her inspiration? Information?
Re-visit the initial poll – how might some of the words in the questions
affect a person’s answers?
Homework: Read article about education reform. (Handout)

Week Two
Essential Question: What do we need to do to decide which candidate we want to vote for?
Essential Question sub-questions
2.1 How do we find good informative sources?
2.2 What is a “good informative source, anyways? How do we determine it is “good”?
What is a political party? What’s the difference between Democrats and
2.3
Republicans?
Goals: To work on conflict resolution; to give students an understanding of a few political issues
and the political parties; to work on research skills; and to explain rebuttals.

Monday
Day 6

Week Two
Conflict Resolution – Show an argumentative debate, or clip from a news
show with people arguing. Explain going up and coming down the
conflict escalator. 25 minutes
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Mini lesson on the issue of Education. 2008 Democratic and Republican
stances on the issues. 25 minutes

Tuesday
Day 7

Homework: Research the issue of Education: find 3 sources and bring
them in to class. Take notes on them. You will be working with this
information on Tuesday.
Mini-lesson: Democrats vs. Republicans – what is a political party,
anyways? What do they really stand for? (Relate to history lesson) 20
minutes
Small group format: sharing, discussing, big chart paper with facts and
information about Education from last night’s homework. 40 minutes

Wednesday
Day 8

Homework: Read article on the Iraq War and write an entry in your reader
response journal.
Mini Lesson on the issue of the Iraq War. 2008 Democratic and
Republican stances on the issues. 20 minutes
Research Period- Research the issue of the War in Iraq. Find sources and
take notes on information that you find. Do you trust the information you
are gathering? Why or why not? 20 minutes
Small group format: sharing, discussing, big chart paper with facts and
information. 20 minutes

Thursday
Day 9

Homework: Interview a friend from outside school – can be a peer or a
family friend or extended family member. First tell them about what
you’ve learned. What do they think about the issues? Do they have any
advice for you on how to become better informed?
Conflict resolution: Mediation practice with the Conflict Escalator and
roll-plays. 15 minutes
Speech and mock-election assignment explained in full. Each student will
be assigned a topic to write about in the voice of either the Republican
candidate, or Democratic candidate. 20 minutes
Begin research on topic. What do you think is important to tell your
audience in order to convince them that “your” opinion is right? What
information will you use? Where will you find it? Graphic organizers. 25
minutes

Friday
Day 10

Homework: continue to research your topic. Look at all of the candidates’
positions on both sides – what are the major arguments over? Make a
graphic organizer showing your findings.
Mini-lesson on the format of a formal debate. What are rebuttals? 35
minutes.
Practice debate with rebuttals: 20 minutes
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Homework: Write a first draft of final speech

Week Three
Essential Question: How does someone convince others that his or her politics are right?
Essential Question sub-questions
3.1 What strategies are useful when writing to convince your audience of something?
3.2 How is language used during elections (speeches, commercials, etc.)?
Goals: Students will work on drafts individually and in groups. Students will pair off and trade
speeches for peer-to-peer editing. Students will gain an understanding of “audience” and
“voice.”

Monday
Day 11
Tuesday
Day 12

Wednesday
Day 13
Thursday
Day 14

Friday
Day 15

Week Three
Mini-lesson on “audience.” Who will your audience be? What makes an
effective speech? Brainstorm.
Homework: Work on writing your speech. 30 minutes
Mini-lesson on speech-language. Look back on Lincoln/Douglas
speeches, Obama speech, and McCain speech.
Writer’s workshop
Homework: Work on writing your speech. 30 minutes
Writer’s workshop – all-day workshop.
Peer editing and review.
Homework: Type edited draft. Revise more, practice.
Conflict resolution exercise
Writer’s workshop / practice speech-giving
Mini-lesson on prompt note cards.
Homework: work on speech. Read article.
All day to work on final speeches - finish/polish drafts. Practice orally
giving speeches
Homework: Practice giving speech orally. Make note cards!

Week Four
Essential Question: What have we learned during this unit?
Essential Question sub-questions
Have any of our opinions about how we look at information changed after
4.1
completing this unit?
Will you follow this election and the elections of the future more closely than
4.2
before?
4.3 How important is it to vote? Do you think voting really matters?
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Goals: Completion of final drafts of speeches; Oral presentations (speeches, rebuttals).

Monday
Day 16
Tuesday
Day 17
Wednesday
Day 18
Thursday
Day 19
Friday
Day 20

Week Four
All day to practice final speeches/oral presentations. Self and Peer
Editing Check List. (Attached at the end of this section)
Speeches, presentations, election
Speeches, presentations, election
Final wrap up of unit; discussions of speeches, election, what was
learned, what questions do we still have?
Final wrap up of unit; discussions of speeches, election, what was
learned, what questions do we still have?

Assessment:
I will evaluate my students’ work in a variety of ways, both informally and formally. I
will also have students self-evaluate and peer-evaluate in order to provide a well-rounded, fair
assessment. The rubric below describes the five areas in which I will be grading the students:
written assignments, oral assignments, class participation, research and questioning skills, and
homework. Informal assessment will be based on my observations of students and groups at
work. I will meet with students individually and in small groups to give non-evaluative feedback.
I will formally assess less often, and follow the rubric below. I will give students copies of the
rubric and go over it with them in detail.

English Language Arts Assessment Rubric

6

Written
Assignments

Oral
Assignments

Class
Participation

Research /
questioning

Homework

All assignments are
exceptionally
developed and
complete. Strong
attention to details,
including content and
structure. Very
creative/ deeply
thought-out.
Excellent
analysis/synthesis of
required reading.
Consistently correct
application of gradelevel grammar,
usage, and spelling.

Excellent
projection, use of
rebuttal skills, and
listening skills.
Speech is clear,
well organized
and creative.
Shows a strong
knowledge of the
issue and its
surrounding
concepts.

Active and
effective class
participation.
Excellent oral
analysis or
synthesis of
required reading /
class work.
Excellent
listening and
questioning skills.
Builds on
comments from
other students.
Kind, enthusiastic
participation.

Asks effective,
knowledge/
conversation building questions
that reflect careful
reading or
additional
research/outside
reading. Research
is conducted in an
inquiry-based
manner based on
KWL charts.
Student will
document
research findings
/origins of

All assignments
are completely on
time and in full.
Thoughtful
consideration is
given to work and
reflects close
reading.
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5

4

3

2

Very good attention
to detail. Well
developed in content
and structure. Shows
analysis/synthesis of
required
reading/research and
creativity.
Consistently correct
application of gradelevel grammar,
usage, and spelling.

Concepts are
mostly well
developed.
Speech is clear,
shows a strong
understanding of
the issue and
surrounding
concepts. Good
projection,
listening and
rebuttal skills.

Good attention to
detail. Some research
of topics/reflection of
required reading.
Some attention is
given to structure,
content, and
creativity, but all are
in need of some
development. May
show inconsistency
in correct grammar,
usage, and spelling.
Noticeable lack of
attention to detail in
structure, content,
and creativity - all
areas need
improvement. Topics
show minimal
research or close
reading. Distracting
errors in grammar,
usage and spelling.

Good projection
and listening
skills. Needs
some work on
rebuttal skills.
Good
understanding of
issue, vague
understanding of
surrounding
concepts. Lacks a
totally convincing
tone.
Speech is
underdeveloped,
lacking fluidity
and a convincing
tone. Some
understanding of
the issue but
needs work on
rebuttal, listening,
and projection
abilities.

Serious lack of
attention to detail
including minimal
research or close
reading. Little to no
sentence control or
correct grammar /
usage / spelling.
Topic and content is
mostly irrelevant.

Serious lack of
organization,
listening,
projection, and
rebuttals. Shows
little knowledge
about the issue.

Lack of purpose and
unclear topic.
Incoherent,
underdeveloped

Almost no
information is
conveyed during
the speech. It is

Active and
effective class
participation.
Very good
analysis or
synthesis of
required reading /
class work. Shows
very good
listening and
questioning skills.
Often builds on
comments from
other students.
Kind and
enthusiastic when
speaking.
Effective, but
minimal class
participation.
Includes reference
to required
reading, or class
work. Kind when
participating.
Listening skills
could be
improved.

Some class
participation with
minimal reference
to required
reading / class
work. Listening
and thinkingbefore speaking
skills need
improvement.
Often kind when
participating, but
sometimes
interrupts.
Minimal effective
class
participation.
Little to no
reference to class
work or required
reading.
Often shows
disrespect to other
speakers. Needs
to work on
listening and
speaking skills.
Ineffective
participation.
Almost no
reference to class

research.
Effective
questioning and
researching skills,
which go hand in
hand. Uses a
variety of sources
for conducting
research, and ask
probing questions.
Student will
mostly document
findings.

Mostly all
assignments are
completed on time
and in full.
Thoughtful
consideration is
given to most
work and reflects
consistently close
reading.

Effective, but
minimal
questioning and
researching.
When conducted,
research is
thorough and
student is able to
accurately inform
others of new /
interesting
information.

Some, but not all
assignments are
completed in full
or on time. Some
consideration is
given to
completed work
and usually
reflects close
reading.

Some questioning
but contributes
little to rich
discussion or
builds upon
others’ comments.
Research is
cursory and
undocumented.
Questioning does
not reflect
inquiry-based
reflection or
understanding.
Few questions are
asked and are of
little depth and
show a lack of
deeper
understanding of
subject matter.
Questions and
research do not
build on prior
knowledge or
newly gained
knowledge.
Almost no
questions are
asked and almost
no research is

Noticeably
inconsistent
homework
completion.
Assignments are
rarely completed
in full or turned in
on time, and
reflect cursory
required reading,
class work, and/or
listening skills.

Few assignments
are completed in
full. Those that
are turned in are
not completed or
on time. Shows
very little reading
comprehension.

Gives minimal
attention to
homework. Very
rarely turns in
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1

organization, and
non-existent or
inaccurate grammar,
usage, and spelling.

unorganized and
lacks a
convincing tone.
Little listening or
rebuttal skills.

0

No response

No response

work, required
reading, or
edifying
information.
Shows poor
listening and
speaking skills.
No response

conducted.
Questions and
research are
ineffective and do
not build or add to
knowledge base.

work. Work that
is done shows
minimal reading
comprehension.

No response

No response

The following is a list of questions that students can use to edit their own work and the work of
peers. Students will be asked to pair up and go through this list with both speeches before they
hand in the final drafts of their speeches.

Self/Peer Editing Checklist
Level 1: Polish your writing
1. Have I made my writing lively by using verbs instead of adjectives to show my
reader/observer what I want him/her to see and understand?
2. Are the lengths of my sentences varied? Some long, some short, some simple, some
compound?
3. Are my paragraphs a readable length, neither too long nor too short?
4. Have I tried to find the strongest, most effective words to say what I want to say?
5. Have I cut out the clutter of extra words or words that have been used too much or are
fuzzy?
6. Does this piece of writing sound like the person in whose voice I am writing?
Level 2: Technical and mechanical matters
1.
2.
3.
4.
5.
6.

Have I asked for help with grammatical constructions that give me trouble?
Have I looked up words I am uncertain about how to spell and corrected the spelling?
Have I started every sentence with a capital letter?
Have I put quotation marks around direct quotations?
Have I checked for commas, semi-colons, and colons in the right places?
Have I ended every sentence with an appropriate punctuation mark: a period, a question
mark, or an exclamation point?
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The following graphic organizer will help students begin to write first drafts of their persuasive
speeches.
Position or Opinion

Reason #1

Reason #2

Reason #3

Counter Arguments

Conclusion
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References:
Kreidler, W. (1997). Conflict resolution in the middle school. Cambridge, MA: Educators for
Social Responsibility.
E/LA Online Resources:
http://www.nps.gov/archive/liho/debate1.htm
This website contains the Lincoln/Douglass debates in full.
http://www.cnn.com/2008/POLITICS/04/26/obama.debate/index.html?eref=rss_topstories
This is an article describing Hillary Clinton’s wish to have a Lincoln/Douglass-like
debate with Barack Obama.
http://www.youtube.com/watch?v=zrp-v2tHaDo
Video of Barack Obama delivering his powerful speech on race.
http://www.famousquotes.me.uk/speeches/Hillary-Clinton/
Speech by Hillary Clinton about women’s rights.
http://www.johnmccain.com/Informing/News/Speeches/9ab40f08-d2ce-46c4-bae418e65994927c.htm
Speech by John McCain: Service to America: Address at the Naval Academy, Annapolis,
MD
http://www.cnn.com/ELECTION/2008/issues/issues.education.html
This website is all about education issues that are under discussion for the 2008 election.
http://www.cnn.com/ELECTION/2008/issues/issues.iraq.html
This website is all about the Iraq War and surround issues under discussion for the 2008
election.
http://www.speechmastery.com/speech-writing.html
This website is an excellent resource for understanding the process of speech writing and
idea development.
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Other Disciplines
Art
In art class students will practice drawing political cartoons and will look at politically
influenced art from around the world including sculpture, paintings, and posters. Students will
have the opportunity to create their own political art about any topic they choose. For example, a
student might choose to create a sculpture depicting his or her opinion/feelings about the Iraq
War. The science unit will specifically use art resources and guidance for students to develop
commercials or poster presentations that advertise the advantages of various alternative fuel
sources.

Music
In music class, the students will explore how music is used in campaign commercials as well as
study examples of political songs. Music is a huge part of political campaigns and is used for
many reasons including remembering a political candidate through identifying with a candidate’s
theme song, to excite crowds at political events, and of course as a voice for disagreement with
political candidates, political positions or views. Over the course of the unit, the students will
analyze political songs such as Bob Dylan’s A Hard Rain’s A-Gonna Fall, Jimi Hendrix’s
Machine Gun and Bruce Springsteen’s Empty Sky.

Computers
Technology will be incorporated into this unit to both engage the students and to assist them to
learn difficult concepts in another way. Students will use laptop computers to explore the
http://www.270towin.com/ website to learn about how the Electoral College system works in the
Unites States. This interactive website allows students to see how electoral voting has affected
previous presidential elections, including the 2000 election results between Al Gore and George
W. Bush where Al Gore won the popular election, but did not win enough electoral votes to
capture the presidency and future results of the upcoming 2008 presidential election. Using this
site, students will able to see exactly how the electoral votes from each state will affect the
election results nationally. Students will have the opportunity to utilize computers and software
such as Power Point and movie editing software to create commercials for alternative fuels for
science class, and campaign commercials for their final unit projects.
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