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Why Take Risks?
A Seventh Grade Interdisciplinary Thematic Unit

Theme:
Why take risks?


How has risk changed the world that we live in today?



How has risk shaped your life to this point?



Are there any risks that you have taken in your life? What were the
consequences?



What does taking risks represent to you?



How does taking risks lead to exploration and the creation of new ideas?

Overview:
This unit allows students the chance to understand why people take risks and the
consequences that they sometimes may face. Through the use of Science, English,
Math and Social Studies, students are introduced to a vast amount of risks that
people have taken throughout the world’s history. The goal is for your students to
understand that without risk there would be no growth or change.

Instructional Resources:

Written:
1. Textbooks
2. Picture Books/Children’s Literature
3. Greek Mythology
4. Maps
5. Current Events Articles

Visual:
1. Video
2. Laptops
3. CD’S
4. National Treasure Movie
5. Overhead
6. Maps
7. PowerPoint Presentation
8. Websites
9. Posters
10. Poster board creations
11. Models

Facilities
1. Library
2. Websites

People:
1. Interview with parents

Subject Matter:
Engaging Activity:
1. National Treasure – The Movie
2. Class discussion
a. What drove the characters to take risks?
b. Are you born with the ability to take risks or is it something that you
have to learn through experience?
c. Is risk only taken when there is a reward?
Activities:
3. Separate
a. Topographical Maps
b. Navigation using stars
c. Web quest
d. Character Maps
e. Concept Charts
f. Models
4. Shared Activities
a. Scales Ratios
b. Map Skills
c. Ellipses and Planet Orbit

d. Compass Directions

Driving Questions:
1. What are the pros and cons of taking risks?
2. Are you someone who enjoys taking risks? Why?

Habits of Mind


Taking Risks: Our theme revolves around the idea of risk taking; why or
why not? We examine the concept of risks via exploration throughout
history to present day. The act of risk taking involves other habits of mind
and consequently involves a certain amount of reflection on each success
or failure.



Cooperating and collaborating: This is an integral part of interdisciplinary
units, as students will be working together to complete projects, meet
individual/group/team goals, and answer essential questions to further
their learning.



Forming hunches: Students will examine motivations for risk taking and
discuss the decision processes behind explorations.



Thinking fluently and flexibly: This element will help our students find a
new way to perceive human experiences. As Martinello and Cook point
out, “this flexibility in perspective can suggest different interpretations
and most important, new questions for exploration.”



Simplifying questions and problems: The idea of risk taking throughout
history is centralized among many common themes and purposes for
exploration, invention, and discovery.



Asking good questions: Students will be communicating answers to
questions about human qualities, experiences, behaviors, and decisions.



Seeing anomalies: Students will be exploring unexpected experiences and
contradictions to what we believe to be true, therefore demanding
exploration and discovery.



Searching for patterns: We will be observing similarities and differences in
incentives for exploration and the processes of discovery.



Being attentive and keeping focus: Students will be expected to stay on
task

Study Skills


Inquiry Learning



Cooperative Learning



Research methods



Public presentations



Time Management



Organization



Communication skills: appropriate sharing of and listening to ideas



Team building

Classroom Resources:
1. Computers
2. Learning Centers
3. Overheads
4. Televisions
5. Magazines
6. Books
7. Textbooks
8. Newspapers
9. Journals
10. Posters

Final Project:
Instructions Sheet:
Each group will be given a poster board and drawing supplies. Each group will
need to create a map of the school on the poster board. The map does not have to
detail every room but it will need to display some major landmarks of the school
such as the gym, library and cafeteria. Then each group will need to decide a
place in the school where they are going to hide their treasure.
Then, starting at room 3014, each team will create a treasure map with clues at
different locations that will lead us to your treasure. Each team should have a
minimum of five clues which will be written on a separate piece of paper. That
paper will be attached to the back of your poster board. Each clue can be very
straight forward or be in the form of a riddle like in the movie.

Map – Each map must include:


Title



Map Legend

Groups:

Class will be divided into groups of five or six with each group member assuming
one of the following responsibilities:


Group leader – will blueprint of school and help drawer



Drawer – will draw map of school on poster board including key sites



Clue makers – three or four students will decide where to hide the treasure
and the clues throughout the school

Materials Needed:



Poster board



Lined Paper



Markers



Pen or Pencil



Instruction Sheet



Blueprint of School

Presentations:

Each group will present their treasure map to the class as a group. Everyone in
the class will see if they can uncover the treasure using the clues provided.

Treasure:

Tickets to pizza party

Challenge Issued to Third Graders:

Can You Out-Smart a 7th Grade Student?
Below is a challenge issued by the 7th grade inviting our third grade
friends to complete the following treasure hunt.

Treasure =

A Day before Winter Break Pizza Party

Instructions:
 All third graders need to report to room 3014 at 9:00 A.M. on
December 23

 All third graders will be divided into teams of five with each
team getting three 7th grade guides

 Each team will be given written instructions and a treasure map
 Each team must find the treasure in order to be allowed into the
pizza party

Assessment (for final project only):
Formal Assessment:


Final map for scavenger hunt



Final instructions for scavenger hunt

Informal Assessment:


Observation of informal groups

Rubric for Treasure Map:
CATEGORY
Neatness of Color
and Lines

Great
All straight lines
are ruler-drawn, all
errors have been
neatly corrected
and all features are
colored completely.

Needs Work
Most straight lines
are ruler-drawn,
most errors have
been neatly
corrected and most
features are
colored completely.
84-75% of the
words on the map
are spelled and
capitalized
correctly.

Incomplete
Many lines,
corrections of
errors, and/or
features are not
neatly done.

95-100% of words
on the map are
spelled and
capitalized
correctly.

Good
All straight lines
are ruler-drawn,
most errors have
been neatly
corrected and most
features are
colored completely.
94-85% of the
words on the map
are spelled and
capitalized
correctly.

Spelling/Capitalization

Labels - Accuracy

At least 90% of the
items are labeled
and located
correctly.

80-89% of the
items are labeled
and located
correctly.

79-70% of the
items are labeled
and located
correctly.

Less than 70% of
the items are
labeled and located
correctly.

Labels & Features –
Neatness

90-100% of the
labels/features can
be read easily.

89-80% of the
labels/features can
be read easily.

79-70% of the
labels/features can
be read easily.

Less than 70% of
the labels/features
can be read easily.

Map Legend/Key

Legend is easy-tofind and contains a
complete set of
symbols, including
a compass rose.

Legend contains a
complete set of
symbols, including
a compass rose.

Legend contains
an almost
complete set of
symbols, including
a compass rose.

Legend is absent
or lacks several
symbols.

Title

Title tells the
purpose/content of
the map, is clearly
distinguishable as
the title (e.g. larger
letters, underlined,
etc), and is printed
at the top of the
map.

Title tells the
purpose/content of
the map and is
printed at the top of
the map.

Title tells the
purpose/content of
the map, but is not
located at the top
of the map.

Purpose/content of
the map is not
clear from the title.

Less than 75% of
the words on the
map are spelled
and/or capitalized
correctly.

Lessons:
Science
Math
English
Social Studies

OVERVIEW OF THE ENTIRE SCIENCE UNIT
The unit focuses on the ways that men have physically explored their
own environment (the earth) and the environment beyond (outer
space):
Part 1 – “Exploring Your Surroundings” begins with the question of
why students would personally be interested in physically exploring
their local environment. Students identify the types of explorations
that they have done and the reasons that they have done them. They
assess the risks of exploration and how exploration tools such as
maps could help them reduce the risks. They learn how to use maps
to determine distance, direction and elevation to reduce the risks of
an exploration.
Part II – “Exploring Our Solar System” begins with the question of
benefits vs. risks of space exploration. Students explore the
perspectives of different groups of people who are for and against
space exploration. Students learn that the first explorations were
earth-based with tools such as telescopes. In the 1950’s, humans
entered the modern space age with spaced-based explorations.
Students explore the various types of space-based exploration
vehicles and machines that are in use today.

SCIENCE UNIT Part I

Massachusetts Science and Technology standards addressed in this
section of the unit:

Mapping the Earth
Recognize, interpret, and be able to create models of the
earth’s common physical features in various
mapping representations, including contour maps.

Exploring Your Surroundings
Survival

Ideas

Tools

Preparation

Curiosity

Why do you explore
your surroundings

Time,
Energy
Money

What else is
involved in
exploration?

Purpose

Risk
Planning
Money

Power

Working
Together

Learning
Something

Communicating
What you
Learned to Others
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SCIENCE UNIT – DAY 2
MAPS HELP US EXPLORE OUR ENVIRONMENT
Behavioral Objectives:




Students will think of activities they do that involve physical exploration of
the local environment
Students will think of the risks and benefits of their explorations
Students will create the concept that certain types of maps can help with a
particular exploration and reduce its risk.

New Content Objectives
 A map is a model (representation) of a physical environment
 Maps help us prepare for and reduce the risks of exploration by providing
information about distance, direction, and surface features.
 Road maps help us explore by car.
 Road maps and topographical maps help us explore on foot
 Nautical maps help us explore by boat.
Pre-existing concepts:
 What does exploration involve?
 Reasons for exploring
Materials:
 Poster board
 Road maps
 Nautical maps
 Topographical maps
Description of Activity or Procedure:
 Group interview for access to prior knowledge on exploring the local
environment, risks and benefits.
 Explore road maps, topographical maps and nautical maps.
 Think-Pair-Share on associating maps that would be useful for a particular
type of exploration.
Assessment: Homework assignment on matching different maps to various
explorations.

SCIENCE UNIT – DAY 3
COMPUTING ACTUAL DISTANCES WITH MAP SCALES
New Content Objectives
 A map scale tells the relationship between a distance on the map and the
actual distance on earth..
 There are two types of map scales:
o Proportional map scale i.e. 1 inch = 10 miles or 1 cm = 1 kilometer
o Scale ratios – 1:24000
 A road map usually has a proportional map scale in English and metric
measurements. Compute distances by multiplying map units by earth units
 Nautical and topographical maps usually have map scale ratios in metric
measurements. Multiply the distance on the map by the scale factor to find
the actual distance on the earth’s surface.
 A map with a large-scale ratio shows greater detail than a map with a smaller
scale ratio.
Materials:
 Road maps
 Nautical maps
 Topographical maps
 Yarn
 Metric and English rulers
Total Time for Lesson Plan: Two class periods
Behavioral objectives/ Description of Activity or Procedure:
 Students will identify the proportional map scale on road map.
 Students will layout a piece of yarn along for a road trip. Four different roads
must be involved and the minimum distance is 15 km. They will mark the
yarn where the trip begins and ends. They will measure the total map
distance with English and metric rulers and compute the actual distance for
both types of units.
 Students will identify the map scale ratio on both a topographical map and a
nautical map.
 Students will layout a piece of yarn along a certain hiking trail or boat route,
The minimum distance for the hiking trail is 5 km and the minimum distance
on the boat trip is 15 km. The yarns will be marked at the beginning and end.
The yarns will be measured in English and metric units and actual distances
will be computed.
Assessment:
 Group worksheet with map distances and actual work distances
 Teacher observation of participation.

Days 5 and 6
NAVIGATING BY ORIENTING MAPS TO THE NORTH STAR
New Content Objectives
 The Earth axis of rotation “runs” from the North to South Pole.
 A zenith is the point in the sky directly above a point on the earth.
 The North Star is always at the zenith of the North Pole. Maps can be made
using the North Pole/North Star as a common reference point.
 Latitude can be determined by the “height” of the North Star off the horizon.
 Other stars appear to rotate in the sky during the night, but it is actually the
earth that is rotating on its axis. The stars are stationary.
 It is possible to determine directions from a known location by orienting the
top center of the map to the North Star.
 A map alone cannot determine direction in a featureless environment unless
the stars are visible.
Materials:





A large blow-up globe
A star planetarium projector
Pieces of yarn.
Maps of various points on the planet with printed compasses.

Total Time for Lesson: Two class periods
Behavioral Objectives/Description of Activity or Procedure:








Turn on the star projector at our latitude and longitude. Students will see
that the stars change position throughout the night. They will identify the
North Star as a stationary star at the zenith of the North Pole.
Students will learn that it ancient times, people made and used maps by
orienting their location to the “North Star”. The Phoenicians were the first
people KNOWN to have identified “True North” by using the “North Star” for
navigation.
Students will understand that latitude can be determined by the height of the
North Star off the horizon. A piece of yarn will be taped from a specific point
on the earth to the North star, and the star projector view will be adjusted for
latitude so that students will understand why the star appears higher or lower
on the horizon at different latitudes.
Students will orient maps of various known points on earth to the North Star
using maps. They will also locate the other directions:

0° as North
 90° as East
 180° as South
 270° as West

SCIENCE UNIT – DAY 7
NAVIGATING USING THE EARTH’S MAGNETIC FIELD
Behavioral Objectives:



Students will use a compass to determine directions oriented to the Earth’s
magnetic field.
Students will use a compass for to determine magnetic North and then
correctly orient a map to “True North” in daytime conditions.

New Content Objectives





The earth’s magnetic field originates deep inside the earth’s core; the needle
on a compass aligns itself with the earth’s magnetic field.
The earth’s magnetic field is misaligned with the Earth’s rotational axis by
about 15°; the needle on a compass points to “magnetic North” and does not
point to “True North”.
If there are no stars and no identifiable features in the environment, a map
alone cannot be used”. You must use a map and a compass. The map should
have “magnetic north and “true north” pointers. Align the compass to
magnetic north and then orient yourself to “true North” by looking at the
other pointer.

Materials:
 Topographical maps with “magnetic north” and ‘True North” pointers.
 Compasses
Behavioral Objectives/Description of Activity or Procedure:
 Students will use a compass to determine directions oriented to the Earth’s
magnetic field.
 Students will use a compass to determine magnetic North and then correctly
orient a map to “True North” in daytime conditions.
 Students will walk ten paces in each direction (North, West, South and East.
If this is done correctly, they will be back where they started.
Assessment: Teacher observation

SCIENCE UNIT – DAY 8
TOPOGRAPHICAL MAPS
Behavioral Objectives:






Students will review orienteering by using a compass to determine magnetic
North and then correctly orienting a topographical map to “True North” in
daytime conditions.
Student will create “contour” mountains out of Styrofoam layers that match a
mountain depicted on a contour map.
Students will explore the relationship between the steepness of the mountain
and the width of the contour intervals depicted on the map.
Students will determine the actual elevation of the mountain on the earth’s
surface.

New Content Objectives





Topographical maps are models of the earth’s surface features (mountains,
rivers, valleys, etc.)
A topographical map is useful for hiking, orienteering, camping, and building
a house because it allows you to predict the steepness of the terrain.
Contour lines show an increase in elevation in metric units.
Contour intervals show the steepness of terrain; short intervals depict steeper
slopes, wide intervals depict flatter slopes.

Materials:
 Topographical maps.
 Potatoes
Behavioral Objectives/ Description of Activity or Procedure





Individual students will create “contour” mountains out of potatoes. Students
will trace the contour lines from their “potato” mountains onto a piece of
paper.
Students will explore the relationship between the steepness of the mountain
and the width of the contour intervals depicted on the map.
Students will determine the actual elevation of the mountain on the earth’s
surface.

Assessment:
 Individual students will trace the contour lines from their “potato” mountains
onto a piece of paper.
 Groups of students will describe the relationship between contour intervals
and steepness of slope on a worksheet.

Exploring Our
Solar System
Massachusetts Science and Technology standards addressed in this
section of the unit:

 The Earth in the Solar System
Compare and contrast properties and conditions of
objects in the solar system (sun, planets, moon) to those
on earth (gravitational force, distance from the sun,
speed, movement, temperature, and atmospheric
conditions).
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DAY 9 – Should we explore outer space?
Content Objectives
 Reasons for exploring space

Money

Fame

Survival

To wage war

Knowledge

Etc.
 Who is interested in exploring space?
Materials:
 A.V unit
 Large index cards
Behavioral Objectives and Lesson Plans:
 Students will watch clips from a variety of TV shows, movies and newsreels
that depict exploration of space (Sputnik, JFK speech, Star Trek 1960’s,
movies, moon landings, 1990’s, Deep Space 9, etc) (5 m)
 Student groups will brainstorm about why we are so interested in exploring
space (5 m). Students will view more clips depicting organisms describing
why they want to explore space (2m). A class list of reasons for exploring
space will be developed (5m).
 Student groups will brainstorm about why we should not exploring space (5
m). Students will view more clips depicting organisms describing why space
should not be explored (2m). A class list of reasons for not exploring space
will be developed (5m).
 Student groups will receive a large index card that has a category of people
who are interested in exploring space on one side and a category of people
who are not interested in exploring space on the other side. They will do
Academic Controversy. Each person in the group will take a position and
contribute a poker chip (Talking Tokens) as they speak. A summary of the
pro-con points of view on the will be written on the appropriate side of the
index card. Each member of the group will sign the card and write down what
part they took in the Academic Controversy.
Assessment/rubric:
Excellent
Participation
At least one pro-and
con point of view
filled in
All group members
signed the card with
their personal
contribution

Good participation
At least one pro and
con point of view filled
in
One
signature/contribution
Missing.

Borderline
participation
At least one pro and
con point of view
filled in
More than one person
did not contribute

Not equal
participation
Either or both pro and
con point of view is
missing

DAYS 10 and 11
Earth-based space exploration
New Content Objectives
 Humans discovered predictable patterns in the stars and the “wanderers”
more than five thousand years ago.
 The telescope was invented by Dutch optometrists and first used by Galileo to
observe the features of the moon and became a major tool of earth-based
space exploration.
 A moon is a natural satellite of a planet.
 One revolution around the sun corresponds to the length of the planet’s year.
 An astronomical unit is the distance from the earth to the sun (150 km or 93
m miles). The distance from the rest of the planets to the sun can be
expressed in astronomical units.
Pre-existing concepts:
 The rotation of the earth makes the stars appear to move, however, the stars
are stationary.
Materials:
 Star theater projector
 Small spheres of different sizes (plastic pinheads, beads, popcorn kernels,
blueberries, marbles, super-balls, tennis balls etc). Clay balls can be
substituted for the spheres.
 Yarn
 Slides of historical pictures taken by telescope.
Total time for lesson plan: Two days
Behavioral Objectives/Description of Activity or Procedure:
 Students will see how man first explored space, by observing the
constellations (star projector) and their predictable patterns of movement
throughout the night. Students will again observe that the North Star does
not move (10m).
 Students will see slides of what early astronomers, such as Galileo, saw with
their telescopes (10 m)
 Student groups will start making a model of the solar system (with different
sized spheres and yarn orbits) based on their pre-existing knowledge (30m)
 After models are created, student groups consult many sources to find
characteristics of planets, fill out a “planet table” and correct their model.
o Composition (gas, rock, ice etc)
o Diameter in relation to the size of the earth or in kilometers.
o Length of planetary year (revolution around the sun)
o Shape of orbit (introduce students to the NASA Solar System
Simulator at http://space.jpl.nasa.gov).

o Number of moons
o Surface features
 Presence of water, volcanoes, etc
o Atmosphere
o Gravity in newtons or in relation to the gravity of the earth (i.e. 3
times the gravity of earth)
o Distance from the sun in astronomical units
o Students will print a photo of each planet from the Internet.
Assessment:
 The teacher will assess prior knowledge of the solar system by taking a photo
of each model prior to the students’ research.
 The teacher will assess new knowledge by comparing the photo of the “prior
knowledge” model with the completed planet table and inspection of the
corrected model.

SCIENCE UNIT – DAY 12 –13-14
How do we explore the planets in the modern space age?
New Content Objectives
 Since the 1950’s men have used space-based exploration to explore the
planets and their moons.
 Orbiting spacecraft (unmanned satellites and manned space stations) can
survey the entire planet/moon and make observations over a long period of
time.
 Orbital telescopes can take pictures of the entire planet/moon over a long
period of time.
 The orbit of all manmade satellites deteriorates over time; eventually the
manmade satellite will fall into the planet.
 Unmanned probes fly by the planet for a few hours and study a small area in
great detail.
 Manned and unmanned landers are stationary on a planet’s surface and can
take data from a relatively small area.
 Robotic rovers can explore and take data from large areas of a planet’s
surface.
Pre-existing skills:
 Students need to be familiar with Powerpoint and/or Word
Materials for the class
 Internet workstations for pairs of students.
 Color printers if available.
 Paper tick-marks
 Glue
 Internet workstations
 Color printers
 Worksheets for students to record data
 Scissors
Teacher Preparation:
 The “Space-based” Exploration Time-line should be posted in the hallway or
classroom.
 The teacher needs to prepare a “Powerpoint skeleton” presentation that the
students will add to.
Total time for the entire lesson: 3 class periods
Behavioral Objectives/Description of Activity or Procedure:
 Students will observe the empty “Space-based” exploration time line that has
been constructed by the teacher on the wall of the classroom or hallway(5m).









Students will go to Internet workstations and explore the Nasa NASA Solar
System Simulator at http://space.jpl.nasa.gov). They can select space-based
exploration vehicles and an object to look at; the simulator will show the
photo of the selected object taken from the vehicle. There are many
exploration vehicles and perspectives to choose from; students will be very
engaged in looking at different views of the planets (25m).
The teacher will explain the research project. They will be finding photos and
information on the different categories of space exploration vehicles. The
categories of space exploration machines are:
o Orbital spacecraft\
 Manned
 Unmanned
o Orbital telescopes
o Unmanned probes
o Landers
 Manned
 Unmanned
o Robotic rovers
Student groups will produce a Powerpoint presentation, a research report or
a poster that summarizes their findings. They may choose another type of
project after consulting with the teacher. This project is a summative
assessment. The project will include the names and the categories of
exploration vehicles, and a number of research items for a particular vehicle
that is part of that category i.e. Apollo 11 is an example of a manned lander.
They must “collect” a picture of the machine, at least one major discovery or
contribution that it made (photo or data), year of launch and years in space.
They will have the time in class (2 ½ days) plus additional time after school
or at home to complete the project.
Students will add information on specific space exploration machines to the
“Space-based Exploration” time line.

Assessment:
 Group project checklist.
Category
name
included
Manned
Orbital
spacecraft
Unmanned
orbital
spacecraft
Orbital
telescopes
Unmanned
probes
Manned
Landers

Name of
machine

Picture of
machine

Major
discoveries

Year of
Launch

Years
in
space

Unmanned
landers
Robotic
Rovers



Group project grade rubric
A

B

C

D

Categories of
Space
exploration
Machine

All categories
present

One category
Missing

2 categories
missing

More than
two categories
missing

Category of
machine

All definitions
present,
accurate and
unclear

One definition
missing,
inaccurate or
unclear

2 definitions
Missing,
inaccurate or
unclear.

Photos and
name of
specific
exploration
machine
Major
discovery or
contribution
of the
exploration

All photos
present

One photo
missing

2 photos
missing

More than
two
definitions
missing,
inaccurate or
unclear.
More than
two photos
missing

A major
discovery or
contribution
for every
specific
exploration
vehicle
All launch
years included

One
contribution
Or discovery
Missing.

Two
contributions
Or discovery
Missing

More than
two
contribution
Or discovery
Missing

One missing
launch year

Two missing
launch years

All lifespans
included

One lifespan
missing

Two missing
lifespans

More than
two missing
launch years
More than
two missing
lifespans

Year launched
Years in space

My contribution to the Space-based Exploration project
DATE:
NAME:
NAME OF GROUP:
CLASS SECTION:
1)

My roles and my participation in the group project consisted of the following:

Research categories:

Slides created:

Other

2) I am proudest of these contributions.

3) Considering the feedback that I have received from members of my group and/or the
class, I feel that I have earned a/an ____ for my participation.

MATH UNIT
Overview:
The math unit contains activities about circles, scale ratios, ellipses, area
and perimeter, and mathematicians. It combines social studies, science and
English language arts. Throughout the unit, questions are proposed as to how we
use our surroundings to explore further. The idea that we build upon prior
information is discussed as students learn that not all mathematicians proposed
original ideas but rather built upon other mathematicians’ ideas and conjectures.
During the unit, students will be assessed though informal observations,
homework, class work, and small group and whole class discussion. Students will
create a scale model of Greek columns as their project at the end of the unit.
Standards:
8.G.7 Identify three-dimensional figures
8.M.1 Convert within the same system of measurement
8.M.3 Apply formulas for area and perimeter
8.M.4 Use scale factors
Essential questions:





How did mathematicians use their surroundings to explore
conjectures and prove theories?
Why did mathematicians take the risk of proving a theory even
though it may have taken a lifetime?
What are risks? Are there rewards for risk?
How do you take risks?

Week One:

Lesson– 4-color theorem using modern maps
(Monday, Tuesday)
Objective:
Students prove the 4-color theorem by coloring in maps of modern day
Greece
and Crete. The 4-color theorem states that given any plane separated into
regions, such as a political map of the counties of a state, the regions may
be colored using no more than four colors in such a way that no two
adjacent regions receive the same color.
Materials:
 Colored pencils
 Maps of Greece, Crete, Turkey, Lebanon, and Syria
Procedure/Activity:
1. Teacher poses the question: “Is it possible to color in a map using only
4 colors so that no same color can touch another?”
2. Students are given a map of Greece and Crete. Their task is to color in
the maps using only 4 colors so that no two adjacent regions receive the
same color.
3. Once Greece and Crete maps are completed, students can color in maps
of Turkey, Lebanon, and Syria,
4. Students break into groups of 3 or 4. Small group discussion occurs
where students try to figure out the math behind the 4-color theorem.
They are also given a handout of the history behind the 4-color
theorem. Students are asked, “how/why would someone even want to
explore this theorem,” “how was it first noticed,” and “what effects has
it had on us today?”
Assessment:
Formal-Students can choose one of their maps to hand in to the teacher.
Informal- Teacher observes small group discussion
Accommodations:
Visual overhead of pre-colored map

Lesson- Comparing perimeter/Area of ancient maps with modern day maps
(Wednesday)
Objective:
Students compare the area and perimeter of ancient maps and modern day
maps of same countries and discuss why and how they have changed

Materials:
 Maps of modern day Greece, Asia Minor, Crete, and Phoenicia
 Ancient maps of Greece, Crete, Turkey, Lebanon, and Syria (maps from
previous
lesson)
 Colored pencils
Procedure/Activity:
1. Pair students up and have then calculate the area and perimeter of the
modern day maps. Calculate the area and perimeter of the ancient
maps. Calculate the change in area and perimeter. They may use
colored pencils to outline the change.
2. Whole group discussion of how and why the maps have changed. Why
did some countries expand their empire while others were being taken
over?
Assessment:
Formal- Quiz: area and perimeter using the maps
Informal: Observing group work
Accommodations:
Give the formulas of area and perimeter for students to refer to
Show examples of other students’ maps-visuals

Lesson- Calculating area/perimeter of ancient maps
(Thursday)
Objective:
Students calculate the changing perimeter and area of ancient maps such
as Greece, Asia Minor, Crete, and Phoenicia due to trade expansion.
Materials:
 Maps of ancient empires from previous lessons
 Colored pencils
Procedure/Activity:
1. Ask: “why do people trade today? Why did people trade thousands of
years ago?” Teacher facilitates a whole class discussion
2. Have students retrieve their maps of the ancient empires. Using what
they have learned in social studies, have them calculate the area and
perimeter of the expanding empires. They should outline the change in
colored pencil.

3. Whole class discussion: How/why the area and perimeter have
changed. Why did people want to explore further. How did knowing
their surroundings (types of land, seas) help them conquer more land?
Assessment:
Informal: Observe students coloring in their map. Whole group discussion
Formal: Have students write a paragraph explaining how and why the
Greeks succeeded in expanding their empire.

Lesson- Scale Ratios
(Friday)
Objective:
Students will be able to compute distances between points on a map using
scale ratios.
Materials:
 Maps from previous lessons
Procedure/Activity:
1. Students will calculate distances between cities with the modern day and
ancient maps.
2. Discussion continues on why empires expanded. Why people took risk to
explore further.
Assessment:
Formal: Quiz on scale ratios
Accommodations:
Visuals on overhead, group work
Week two

Lesson – Ellipses
(Monday)
Objective:
Students plot an ellipse representing the rotation of a planet
Materials:
 Graph paper
 Overhead of planets
Procedure/Activity:
1. In groups of 3 or 4, students choose a planet and plot its rotation.
2. Groups present their ellipse to the class

Assessment:
Group presentation, teacher observation and visuals

Lesson – Parts of a circle
(Tuesday)
Objective:
Review parts of a circle (radius, diameter, chord, arc, semicircle). Prerequisite for tomorrow’s lesson on the compass.
Materials:
Circle Worksheet
Procedure/Activity:
1. Set up six stations around the room. Each station is labeled with a part
of a circle.
2. Create groups of 3 or 4.
3. Students spend a few minutes at each station writing about each part of
a circle. They should also draw and label the specific part on their circle
worksheet.
4. Teacher puts up a transparency with the answers to the circle
worksheet. Students check their work.
Assessment:
Informal: Observation at stations
Formal: Collect circle worksheets

Lesson- Degrees and direction
(Wednesday)
Objective:
Students will know that there are 360 degrees in a circle. They will
recognize the rotation of degrees and how certain degrees (north, south,
east, west) are used for locating direction.
Materials:
Procedure/Activity:
1. Using masking tape, create a large circle on the floor.
2. Have students gather around the circle. Ask students one by one to label
degrees (45, 90, 135, 180, 225, 270, 315, 360).
3. Have them walk arcs of the circle using the degrees as their guide.

4. Introduce direction (north, northeast, east, southeast, south, southwest,
west, northwest). Explain to students that each degree matches with a
location.
5. Have students label direction.
6. Have students walk arcs by giving them a direction. They must tell how
many degreed they have rotated/walked
Assessment:
Informal: Class discussion, walking around the circle
Accommodations:

Lesson- Compass
(Thursday)
Objective:
Students use a compass outside to locate their direction.
Materials:
 Compass
 Compass worksheet
 Different colors of yarn
Procedure/Activity:
1. Take students outside for this activity. Group students in pairs.
2. Give each student a compass worksheet and different colors of yarn.. Have
them start in one spot and rotate in degrees and direction until they have
created a circle. They should use the compass to help them locate the
correct direction. For each new move they should leave a trail of a different
color of yarn.
Assessment:
Informal: Observation. Teacher walks around the each group and asks
them to walk specific degrees using the compass.

Activity- Corners
(Friday)
Informal group activity where teacher poses the 4 essential questions. Students
take a minute to think by themselves. They then go to their respective corners.
Students discuss their responses to the question. Whole group discussion then
takes place where teacher randomly chooses students to paraphrase their ideas
and the ideas of others.

Week three:

Lesson- Project
(Monday, Tuesday)
Objective:
Students will be able to name the properties of a cylinder and create Greek
columns
Materials:
 Cylinders
 Paint
 Worksheet on how to build a Greek column
 Glue
 Construction paper
 Tape
 String
 Cardboard
 Styrofoam
Procedure/Activity:
1. Student pair up. They must use only materials in the classroom to build a
Greek column. Materials will not be laid out but instead placed around the
room, in cabinets and shelves for students to find. This will give them
insight to their surroundings.
2. Group presentations with final product and how they built it including a
discussion on the materials they used.
Assessment:
Informal: observation of group work, finished product, quick write up
about how they built their column

Lesson- Researching mathematicians
(Wednesday, Thursday, Friday)
Objectives:
Learn about mathematicians and their contributions and advancements in
mathematics that are sill used today. Learn how the mathematicians used
their surroundings to explore math further.
Materials:
 Computers for research
 Books for research

Procedure/Activity:
1. Pair students up. Ask each pair to research the following people:
Thales, Pythagoras, Euclid, Socrates, Plato, Aristotle, and Hippocrates.
Students must find the following information for each person: date of
birth and death, contribution, if the contribution was the person’s
original idea or if he built upon someone else’s idea, why this person
was interested in a particular math idea. Students should pay attention
to how these mathematicians used their surrounding and prior
information to build on other’s ideas and explore further.
2. Students present to the class the information they discovered. They
may present in power point, poster, role-play, rap, poem, song
Assessment:
Informal: Observation of pairs as they research
Formal: Presentations

ENGLISH/LANGUAGE ARTS GENERAL OVERVIEW
Rationale
This unit is designed to have students ponder how and why creative stories
and mental exploration have been passed through cultures.
English/Language Arts Frameworks

GENERAL STANDARD 3: Oral Presentation*




3.10: Present an organized interpretation of a literary work, film, or
dramatic production.
3.11: Use appropriate techniques for oral persuasion.
3.13: Create a scoring guide based on categories supplied by the teacher
(content, presentation style) to prepare and assess their presentations.

GENERAL STANDARD 8: Understanding a Text
 8.23: Use knowledge of genre characteristics to analyze a text.
GENERAL STANDARD 9: Making Connections
 9.5: Relate a literary work to artifacts, artistic creations, or historical sites
of the period of its setting.
GENERAL STANDARD 11: Theme
 11.4: Analyze and evaluate similar themes across a variety of selections,
distinguishing theme from topic.
GENERAL STANDARD 12: Fiction
 12.4: Locate and analyze elements of plot and characterization and then
use an understanding of these elements to determine how qualities of the
central characters influence the resolution of the conflict.
GENERAL STANDARD 16: Myth, Traditional Narrative, and Classical Literature
 16.9: Identify conventions in epic tales (extended simile, the quest, the
hero’s tasks, special weapons or clothing, helpers).
 16.10: Identify and analyze similarities and differences in mythologies
from different cultures
GENERAL STANDARD 19: Writing
 19.14: Write stories or scripts containing the basic elements of fiction
(characters, dialogue, setting, plot with a clear resolution).

Essential Questions
Why take risk?
Would you rather explore what you don’t know and take the chance
of a bad outcome, or remain content protecting your existing state?
When should we risk and when do we decide not to?
Would you take the risk of hurting yourself to save someone/thing
you love?
What is folklore?
What is its purpose and how does it connect to exploring our
surroundings?
Do you think Odysseus’ risks were good choices? Which and why?
How do different cultures use folktales as a way to live their lives?
What tales and traditions do your culture value?
How do you use them in your life?
Why are they important to you and your family/culture?
Activity 1 (One class period)
Objectives
Students will use “The Road Not Taken” by Robert Frost and connect to risk
and taking steps into the unknown.
Students will reflect on their own risky decisions and the decision making
process.
Students will connect their personal experiences to the element of oral
tradition.
Materials
CD player and audio version of “The Road Not Taken” by Robert Frost.
Projector and forest image
Activity/Procedure
Students will hear an audio version of the poem while looking at a visual of
two diverging paths. After hearing it, students will think/pair share to discuss
their interpretations. We will regroup for a class discussion on risk and
exploration. Students will then spend 10 minutes reflecting in their journals on a
time they took a risk. We will come together to share and culminate with further
discussion on risks, the decision making process if one at all, the good or bad
consequences, and the learning experience from exploring or taking a risk. How
will they transmit these experiences and knowledge to others or next
generations? I will introduce our exploration of folklore for the next few weeks.
Assessment
I will observe discussion and participation and walk around to check the
journal productivity.

Activity 2 (1 class period)

Objectives
Students will be able to recognize purpose in folklore across genres.
Students will begin to notice differences in folklore through cultures.
Materials
Why the Possum’s Tale is Bare, and Other North American Indian Nature
Tales
Activity/Procedure
I will introduce the oral tradition of folklore by reading and discussing
engaging examples of Indian nature tales. We will reflect on Aesop’s fables and
the intent to share morals through generations. We will discuss purposes of
folklore and the desire to mentally explore rather than physical exploration.
Activities with Pourquoi Tales
Objectives
Students will connect genres of oral traditions.
Students will explore perspectives across cultures in folklore.
Activity/Procedure (2 class periods)
I will introduce Pourquoi tales by reading a few short silly ones. These
“how and why” tales will be connected to the American Indian nature tales to
continue our exploration of folklore across cultures. We will read two stories
of why the sun and moon live in the sky, one from Southeastern Nigeria and a
Zuni legend of New Mexico. We will compare and contrast the two using
Venn diagrams. We will continue with sun, moon and ocean poems to analyze
the purpose of this type of folklore. Students will use a word splash to work
with descriptive language to create their own poems on one of the three.
Assessment
Activity/Procedure (4 classes)
Students will then work together to choose an element of nature or an
animal to create their own pourquoi tale. They will use graphic organizers to
brainstorm ideas and then a story map to organize their thoughts. We will employ
the writing process in these lessons. Students will peer conference before
completing their final product that will culminate into our own class book of
tales.
Assessment

Accommodations
Students who finish early or desire to have additional artistic expression
will be given the opportunity to present their story in the manner of their choice.

Activities with Greek Mythology
Objectives
Students will observe differences across genres of folktales.
Students will locate and analyze the expression of human traits and flaws
in the myths.
Materials
Portable laptop station
Mythology books from library
Books from library and color packets printed from internet
Activity/Procedure (2 classes)
We will begin by reading the Greek’s creation story and compare and
contrast to the pourqoi tales, etc. The major characters (mainly the earth, sky and
gods represented in the Odyssey) will be introduced through handouts with brief
explanations and pictures. We will create a family tree on the overhead which
will be translated on a poster for visual representation. In pairs, students will
research a god using laptops and share its account with the class.
Activity/Procedure (1 class)
We will read the story behind Helios and his son Icarus to analyze risk and
consequence and the Greek’s way of articulating it. Students will then read the
story of Pegasus and use roundtable with roundrobin to compare and contrast
the two in terms of the risks, decisions made, consequences, and flaws evident.
Assessment

Objective
Students will connect the themes and purposes of folklore to the risk
taking of Odysseus.
Materials
Wanderings of Odysseus by Sutcliff
Activity/Procedure (5 classes)
We will spend about 5 days on the Odyssey using the Wanderings of
Odysseus to finalize the idea of oral tradition and the human experience of risk.

The book is much shorter than the original and broken into chapters which will
be examined through a jigsaw. Students will work in pairs and decide on how to
present/convey their chapter (sing, act, tell, maps, illustrations, storyboard,
notecards, powerpoint, poetry). This will culminate into a public presentation in
order to tell the story of Odysseus’ exploration. The students will be encouraged
to flex their creative muscles and take a risk on their presentation.

Student Summative Assessment
Portfolio: The following questions will be handed out in anonymous survey form.
Students will understand that these are assessments to help the teachers revise
the unit and will not be graded. As a result, they will be as honest as possible
with their answers.
1. What were your 2 favorite activities/lessons of this unit? Why?
____________________________________________________
____________________________________________________
____________________________________________________
2. What were your 2 least favorite activities/lessons? Why?
____________________________________________________
____________________________________________________
____________________________________________________
3. What were some activities that helped you learn? How?
____________________________________________________
____________________________________________________
____________________________________________________
4. What was the most surprising thing you learned?
____________________________________________________
_ __________________________________________________
____________________________________________________
5. What are some suggestions for improving this unit?
____________________________________________________
____________________________________________________
____________________________________________________
6. What is some advice you would give to next year’s students for studying this
unit?
____________________________________________________
____________________________________________________
____________________________________________________

Teacher Unit Assessment
1. What project/activity did students appear most enthusiastic?
____________________________________________________
____________________________________________________
____________________________________________________
2. What management strategies were most effective?
____________________________________________________
____________________________________________________
____________________________________________________
3. What management strategies were least effective?
____________________________________________________
____________________________________________________
____________________________________________________
4. Which lessons were particularly effective?
____________________________________________________
____________________________________________________
____________________________________________________
5. What adjustments would be made if we do this unit again next year?
____________________________________________________
____________________________________________________
____________________________________________________

Social Studies Lessons
Unit Overview:
Objective:
Students will be able to –
1. Identify areas around Phoenicia
2. Identify areas around Greece
3. Understand how Phoenicia became a dominate power around 1100
B.C.
4. Describe the Greek thinkers that helped to shape history

Massachusetts State Standards:

Phoenicia Unit:
7.17 On a map of the ancient Mediterranean world, locate Greece, Asia Minor,
Crete, Phoenicia, the Aegean, and the Red Sea. On a modern map, locate Greece,
Crete, Turkey, Lebanon, and Syria. (G)

7.18 Identify the Phoenicians as the successors to the Minoans in dominating
maritime trade in the Mediterranean from c. 1000-300 BC/BCE. Describe how
the Phoenician writing system was the first alphabet (with 22 symbols for
consonants) and the precursor of the first complete alphabet developed by the
ancient Greeks (with symbols representing both consonants and vowels). (H, E)

Greece Unit:
7.24 On a historical map of the Mediterranean area, locate Greece and trace the
extent of its influence to 300 BC/BCE. On a modern map of the Mediterranean
area, Europe, England, the Middle East, and the Indian subcontinent, locate
England, France, Greece, Italy, Spain, and other countries in the Balkan
peninsula, Crete, Egypt, India, the Middle East, Pakistan, and Turkey.
(H, G)
7.34 Describe the purposes and functions of the lyceum, the gymnasium, and the
Library of Alexandria, and identify the major accomplishments of the ancient
Greeks. (H)
Thales (science)
Pythagoras and Euclid (mathematics)
Hippocrates (medicine)
Socrates, Plato, and Aristotle (philosophy)
Herodotus, Thucydides, Homer, Aeschylus, Sophocles, Aristophanes, and
Euripides (history, poetry, and drama)
the Parthenon, the Acropolis, and the Temple of Apollo (architecture)
the development of the first complete alphabet with symbols for consonants and
vowels

Goals:
1. Understand the Geography of Mediterranean Area

2. Understand the Geography of Greece and surrounding areas
3. Understand the history of Phoenician sea power
4. Understand the history of ancient Greek thinkers

Essential Questions:
1. How did the location of Phoenicia allow it to become a major sea power
around 1100 B.C.?
2. How did being the first people to explore the Atlantic from the
Mediterranean Area allow the Phoenicians to prevent others from
exploring?
3. What changes took place among Greek thinkers during the classical
period?
4. Why did Greek thinkers begin to question the world around them?
5. What affect did the ancient Greek thinkers have on our society?

Lesson Sequence:
1. Map of Phoenicia around 1100 B.C.
2. Modern map of Mediterranean Sea
3. History of Phoenicians
4. Phoenician Trade
5. Phoenician Project
6. Geography of Greece
7. Classical Period of Greece
8. Thales (the study of science) and Hippocrates (medicine)

9. Pythagoras and Euclid (mathematics)
10. Socrates, Plato, and Aristotle (philosophy)
11. Questioning

Modifications:
1. Reduced work – (assignments will be changed based on student needs)
2. Supplemental Texts
3. Charts (character maps and concept charts)
4. Group work

Lesson One: Map of Phoenicia from 1100 BC
(Maps will be covered in Math class)
Duration:
1 class period – 50 minutes

Objective:
Students will be able to identify the countries which surrounded Phoenicia during
1100 B.C. They will be able to identify why the location of Phoenicia helped them
to become a powerful trading country.

Materials:
1. PowerPoint presentation which details the Mediterranean area around
3100 B.C.
2. Paper
3. Pencil or Pen
4. Journal assignment worksheet

Procedures/Activities:
1. PowerPoint presentation which will describe and identify the area around
the Mediterranean Sea
a. Students will discuss the area that Phoenicia was located

b. Phoenicia’s natural resources will be discussed
i. Wood
ii. Snails which created a purple dye
2. Class discussion about how these natural resources allowed Phoenicia to
become a powerful trading country
3. Journal Assignment:
a. Name a business that you would like to create. What area of the
country would be the best place to open your business?

Assessment:
1. Class discussion
2. Journal Assignment

Lesson Two – Modern Map and Current Events
(Maps will be covered in Math class)
Duration:
1 class period – 50 minutes

Objective:
Review modern map of Mediterranean Area and current events that are taking
place there.

Procedures/Activities:
1. Class discussion:
a. Review previous night’s homework assignment which was to find,
read and summarize a current events article about the
Mediterranean area
2. Review map of the current Mediterranean area
3. Discuss any changes that have happen in the area since the reign of the
Phoenicians

Assessment:
1. Current events presentations

Lesson Three – History of the Phoenicians
(Sea exploration will be covered in Science class)
Duration:
1 class period – 50 minutes

Objective:
Students will review trade in the Mediterranean allowed the Phoenicians to
rise to power from 1100 B.C. to 800 B.C. Students will review how the location
and trade routes helped to increase the power of the Phoenicians.

Materials Needed:
1. Textbook
2. Concept Ladder
3. Pen or Pencil

Procedures/Activities:
1. Review chapter in textbook which deals with the history of the Phoenicians
as a class
2. Model use of concept ladder for the class
3. Complete concept ladder identifying any key ideas or events in Phoenician
history
a. See attached concept ladder at the end of this lesson
4. Review and chart student responses to the concept ladder

Assessment:
1. Concept ladders
2. Charting student responses

Concept Ladder

Phoenician Power

Lesson Four – Phoenician Trade
(Done with Art class)
Duration:
2 class periods – 100 minutes

Objective:
Students will review how Phoenicians were able to hold on to their power from
1100 to 800 B.C. They will recreate some of the stories that the Phoenicians told
to other traders to keep them out of the Atlantic Ocean.

Materials Needed:
1. Textbook
2. Concept Ladder (from yesterdays lesson)
3. Poster board
4. Markers
5. Colored pencils
6. Sea Monster Project Sheet
7. Pen or Pencil

Procedures/Activities:
1. Review why the Phoenicians were able to gain trading power
2. Explain that they were the first people from that area to explore the
Atlantic Ocean which allowed them to create stories about what they
encountered

3. Class discussion:
a. How did exploring the Atlantic Ocean first allow the Phoenicians to
create these stories?
b. Was the risk worth the reward?
4. Recreate sea monster stories – An instruction sheet will be provided
a. Students are to recreate a drawing of a sea monster story that the
Phoenicians told to other traders in the Mediterranean area
b. Each group with be required to write a one paragraph story to
accompany their drawing
c. All groups will present their work at the end of the project

Assessment:
1. Class discussion
2. Drawings
3. Paragraph – story
4. Class presentation

Lesson Five – Phoenician Project


This project will be done with the Arts teacher in class

Duration:
2 class periods – 100 minutes

Objective:
Students will realize how the risks taken by the Phoenicians helped to create the
power they enjoyed from 1100 to 800 B.C. Students will explore risks taken by
people in the past that have lead to great success.

Materials Needed:
1. Textbook
2. Paper
3. Computers
4. Internet
5. Pen or Pencil
6. Instruction Sheet
7. Construction papers
8. Markers and Colored Pencils

Procedures/Activities:
1. Class discussion:
a. What risks did the Phoenicians take when exploring the Atlantic
Ocean?

b. What were some of the consequences?
c. What the risk worth the reward?
2. Project: (students will work in their groups which contain four students)
a. Risk vs. Reward – Choose an event or person who took a huge risk
in order to understand an event, another part of the world or
become successful.
b. Students will research this event and create a picture book
depicting the risk taken and reward received:
i. All picture books must contain a minimum of ten pictures
ii. Each book must contain one sentence of text per page
c. Some examples could be:
i. Early explorers
ii. Space travel
iii. Treasure hunts
iv. Ocean exploration
v. Sky diving
vi. Daredevils
d. Presentations
i. Present picture books
ii. Explain how the pictures describe the event
iii. Describe why the group choose the event

Assessment:
1. Class discussion

2. Picture Book
3. Text in Picture Book
4. Reasons for choosing event
5. Presentation

Lesson Six – Geography of Greece

Duration:
1 class period – 50 minutes

Objective:
Students will understand the location of Greece and be able to identify the major
cities of Ancient Greece.

Materials Needed:
1. Pen or Pencil
2. Map of Ancient Greece
3. Map of modern area
4. Paper

Procedures/Activities:
1. As a class, we will review a map of Ancient Greece and identify the major
cities
2. Students will then be shown a modern map of the same area and be asked
to describe the differences.
3. Assignment:
a. Using the Ancient Map – answer the following
i. How did Ancient Greek people make their living?
ii. What role did the sea play in their life?

iii. Why did some Ancient Greeks leave Greece to build cities
elsewhere?

Assessment:
1. Class discussion
2. Map Questions

Lesson Seven – Classical Period of Greece

Duration of Lesson:
1 class period – 50 minutes

Objective:
1. Describe the three periods of Greek History
2. Explain when people began to question the world around them

Materials:
1. PowerPoint presentation
2. Journal Assignment
3. Paper
4. Pen or pencil

Procedures:
1. PowerPoint presentation about the history of Greece
a. Important leaders
b. Minoan Period
c. Greek Dark Age
d. Classical Period
2. Journal Assignment
a. What effect can education have on your life?

Assessment:
1. Journal Assignment

Lesson Eight – Thales (the study of science) and Hippocrates (medicine)

Duration:
1 class period – 50 minutes

Objective:
Students will begin to examine how Greek thinkers began to question the
world around them by studying the ideas of Thales and Hippocrates.

Materials Needed:
1. Pen or Pencil
2. Character Map
3. Textbook

Procedures/Activities:
1. Introduce how thinkers began to question the world around them during
the Classical Period
2. Review the teachings of Thales and Hippocrates in the textbook as a class
3. Students will complete a character map about each person which will ask:
a. Think
b. Do
c. Say
d. Feel

e. Go – What did he accomplish?
f. Characters Goal
4. Review and chart student responses for the character maps

Assessment:
1. Character Maps

Lesson Nine - Pythagoras and Euclid (mathematics)

Duration:
1 class period – 50 minutes

Objective:
Students will examine the teachings of Pythagoras and Euclid. They will
understand the reasoning behind the ideas of each person.

Materials Needed:
1. Pen or pencil
2. Character Maps
3. Textbook

Procedures/Activities:
1. As a class, we will read about the lives and teachings pf Pythagoras and
Euclid
2. Students will complete a character map about each person which will ask:
a. Think
b. Do
c. Say
d. Feel
e. Go – What did he accomplish?
f. Characters Goal

3. Review and chart student responses for the character maps

Assessment:
1. Character Maps
2. Student responses

Lesson Ten - Socrates, Plato, and Aristotle (philosophy)

Duration:
1 class period – 50 minutes

Objective:
Students will begin to review the lives and teachings of Socrates, Plato and
Aristotle. They will understand the similarities and differences between the
three men.

Materials:
1. Socrates Picture Book
2. Three column chart
3. Textbook
4. Pen or Pencil

Procedure/Activities:
1. Read “The Wise Guy, The Life and Philosophy of Socrates
2. Students will complete the attached three column chart:
a. Include events in each persons lives
b. Teachings
c. Problems they faced
3. Review the charts as a class

Assessment:
1. Three Column Charts

Socrates

Plato

Aristotle

Lesson Eleven – Questioning

Duration:
2 class periods – 100 minutes

Objectives:
Students will identify the risks that each Greek thinker took when trying to
understand the universe around them. Students will realize that just speaking out
can be seen as a risk.

Materials Needed:
1. Current Events article about Joe Darby
a. Army MP who exposed the mistreatment of prisons by US soldiers
in Iraq
b. The article will detail why he took the risk and the huge
consequences that he has faced
2. Pen or Pencil
3. Paper
4. Computers
5. Internet
6. Newspapers
7. Magazines

Procedures:
1. Read Joe Darby article
2. Class discussion about whether his decision was correct or not
a. Ask students if they would have done the same
3. Research a person who took a stance - whether it was against the:
a. Government
b. Company
c. Family
d. Fellow students
e. Teammates
f. Friends
4. Create a two paragraph summary of the stance that was taken. Include
why the person felt compelled to take the stance and what consequences
he or she faced.
5. Speech – Role
a. Using your knowledge of the person and their action create a speech
that you would give to others to defend your actions. Include:
i. Why you did it
ii. Why it was right
iii. What was being done that caused you to come forward
iv. Whether you would do it again

Assessment:
1. Class discussion

2. Group work
3. Two paragraph summary
4. Speech

