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THEME:
A bridge unit is normally associated with the actual process of building bridge structures
and differentiating between the types of bridges. Even though bridge building is a skill
that students will be learning in this unit, the metaphorical aspect of bridges will also be
explored. Bridging cultures, bridging societies, and bridging gaps between physical
landmasses will all be covered in this unit.

ESSENTIAL QUESTION:
How do you build bridges to peace?

PURPOSE:
The purpose of this unit is to explore the metaphorical and literal ideas of bridge building
across an integrated curriculum that includes language arts, science, social studies,
mathematics, art, physical education, and computer technology. In addition to the core
subjects, students will participate in team building activities and conflict resolution skills
that aid in cooperative group learning.

GROUPING:
Students will be grouped randomly into nine groups of five. It is the hope of the
organizers that random combinations of students will allow students the opportunity to
work with their peers who they may be less familiar with.

OVERVIEW:
Building Bridge to Peace is designed for an eighth grade curriculum in the Brookline
school system that closely follows the Massachusetts frameworks for all subjects. The
eighth grade consists of approximately forty-five students each year, which they will be
working together not only to develop essential academic skills, but also team building
skills that aides in building unity, identity, and trust among students.
The bridges unit is a five-week unit during the month of October and one week in
November. Scheduling needs to be flexible among all teachers but is planned for a
seven-period day, each period being about forty-five minutes. The last period of
everyday is a one-hour flex period where students and teachers are to meet as individual
teams to collaborate on projects and to accomplish the tasks at hand.
Project Bridge Building is a unit that begins with nine teams of five. These groups of
five students, with an advisor, are a team throughout the five-week unit. Each team will
need to initially agree on a culture, a colony name, and design a flag for their colony that
represents who they are and what they stand for. The initial culture and colony setup
requires unanimous agreement among all members of the group in order for students to
move on.
Upon completion of identifying the teams, each team is told that they must pack their
belongings and begin their travels to a nearby island due to an endemic disease that is

about to wipe out their native lands and destroy their populations. The only way to get to
this island is to build a bridge out of the materials provided by their respective lands. The
bridge needs to be within a given budget and follow the requirement guidelines. Students
should think about the environmental impacts on the land while building their bridges; in
doing so, students will simultaneously be connecting physical science and environmental
science.
Now that the bridges are built each team needs to set up a their new colonies on the new
island. At this point, teams are not aware that each of the nine teams have all inhabited
the same island. On this one island, students are forced to set up a government that they
have all agreed upon. As the unit progresses, teams will encounter many different
situations (immigration, colonization, environmental mishaps, etc.) which all have an
impact on their established societies. Ultimately, teams will become larger in hopes to
establish one united island.

OBJECTIVES: STUDENTS WILL BE ABLE TO …














Effectively collaborate with a group of peers.
Identify different types of bridges.
Design and create a bridge that supports the most weight possible.
Define and work within a culture and with other cultures.
Distinguish between different types of government.
Apply proportions, ratios, geometry, and algebra into the bridge building process.
Students will pose questions, listen to the ideas of others, and contribute their own
information or ideas in group discussions or interviews in order to acquire new
knowledge.
Students will make oral presentations that demonstrate appropriate consideration
of audience, purpose, and the information to be conveyed.
Students will identify the basic facts and main ideas in a text and use them as the
basis for interpretation.
Students will identify, analyze, and apply knowledge of the structure and
elements of fiction and provide evidence from the text to support their
understanding.
Students will plan and present dramatic readings, recitations, and performances
that demonstrate appropriate consideration of audience and purpose.
Students will write with a clear focus, coherent organization, and sufficient detail.
Students will gather information from a variety of sources, analyze and evaluate
the quality of the information they obtain, and use it to answer their own
questions.

PROJECT:
Over the course of the unit, learning will be scaffolded and students will understand the
difficulties that arise as cultures meet, converge and clash. The unit long project is
comprised of many elements, which students will work on during the one-hour flex
period at the end of the day. During class, teachers will give specific instructions of what

the students should be working on during the flex with their group members. Students
will be responsible for creating a culture, a bridge, a government, and a play.
Stressed throughout the unit will be the necessity for every student in the group to agree
with the direction/actions that the group is taking as a whole. As teachers, we expect
difficulties to arise and will use Educator for Social Responsibility (ESR) activities to
introduce students to terminology and ways to talk out their problems and to negotiate
and compromise.
The final project will be the writing of a play, which chronicles the struggles faced by the
cultures, as they must interact peacefully with each other without losing their group
identity. Students will be expected to call on content learned in social studies, English
and ESR activities. One person from each group will have to participate in different
aspects of play production. Different roles include writer, costumer, set construction,
tech crew and actors. Once the play is written, teachers will hold a casting call to avoid
preferential treatment among peers.

FIELDTRIP:
To design an effective bridge and to understand the economic importance of bridges,
students will go on a field trip along the Charles River to explore the different bridges.
Students will then be able to compare the bridges along the Charles River to the Tobin
Bridge.

ALL TEAM ACTIVITIES:




Ropes course (DESCRIPTION)
Traffic jam (DESCRIPTION)
Multi-Way Tug of War (DESCRIPTION)

GROUP BUILDING ACTIVITIES:





Broken Squares (DESCRIPTION)
Spider Web (Different size holes are made using yarn and all members must pass
through the holes)
Who Will You Save? (Group discussion activity where values are stressed as a
boat capsizes and students must decide who they will save)
All Aboard (Group members stand on a phonebook using each other for support
and balance)

INITIAL PROJECT:
Students will be placed into groups of five and will be handed a bag that needs to remain
closed until instructed to open. Each group will work for 15 minutes without
communicating with any other group. All the information they need to know is found in
the bag. At the signal, the countdown begins to build a bridge that can hold a bucket and
the most washers before collapsing.

In the Bag:
Objective: To build a bridge structure that holds the most amount of weight in 15
minutes.
Task: You and your group will work together to build a bridge structure using only the
material provided in this bag. You can use as much or as little of the materials as you
want, but you cannot use anything else. The materials in your bag include:
1.
2.
3.
4.

50 normal plastic drinking straws
1 roll of floss
1 roll of scotch tape
Scissors

Criteria:
1. Your bridge must span a 40 cm gap between two tables.
2. Your bridge must be at least 10 cm wide.
3. A bucket will be hooked from the middle of your bridge from the lowest part of
the bridge.
4. Metal washers will be placed one by one into the bucket to add additional weight
to the bucket.
5. A ruler will be provided, but cannot be placed in the structure.
6. Straws can be cut or bent.
7. Floss and tape can be cut.
8. Scissors cannot be broken.

CLOSING ACTIVITY:
Prior to the closing activity, a notice will be placed in the local newspaper with a formal
invitation for community members to attend the student-written and performed
production.
On the last day of the unit, students will have the opportunity to display their group work
from the previous five weeks to parents, administrators, students of younger grades and
community members while participating in a celebration to mark their hard work,
dedication and success.
During the first all team meeting, students received solid-colored t-shirts, which
designated their membership to a particular team. At the beginning of Thursday, students
will each receive a tie-dyed t-shirt reflecting the union of the different cultures.
Invitees will have time to move from exhibition table to table discussing the project with
students in the cafeteria. Those invited will be able to ask students questions while
learning about the individual cultures and governments. At this time, the food previously

prepared will be available at each table so guests may snack as they circulate the room. It
will be required that each food is accompanied by a recipe to avoid allergic reactions.
Students will then leave the cafeteria to prepare for the production while guests continue
to circulate. Once the students are ready (perhaps 20 minutes later), guests will be
escorted to the multi-purpose room

CRITERIA FOR QUALITY CONTROL:
Students will receive frequent feedback from all adults involved as necessary. While
students are able to work in groups throughout the course of the unit, the team teachers
will be available for consultation.

WEEKLY SCHEDULE:
******This section is not complete. Please provide a few more details for this section
that is content specific for your instruction******
Prior to the beginning of the unit: A permission slip will be sent home to parents for the
fieldtrip to visit local bridges along the Charles River.
WEEK 1 – 1st week of October
Day One: On Monday, an All Team Meeting will be held in the multipurpose room
where students will be broken into groups and receive a solid colored t-shirt based to
signify group membership. The groups will participate in an engagement activity,
supplies as well as the directions will be in a brown paper bag and the students, in their
groups, will have fifteen minutes to build a bridge that will span 40 centimeters. This
activity will be completed without previous instruction from the teachers. After
completion, the bridges will be weight tested. Following this activity, students will return
to the whole group where teachers will lead a discussion about the difficulties each team
faced. At this time, teachers will discuss the importance of this activity and the overview
for the upcoming five-week unit. Finally, students will participate in a second
engagement activity, Locating a Colony, which will allow students to discuss the best
place for a colony on the island as provided by the teachers.
Parents and guardians will receive a letter regarding the upcoming five weeks, including
the date, time and location for the final production. This letter will also explain how the
fieldtrip will be incorporated into the unit.
Duration of Week 1: The flex period at the end of each day will allow students to meet in
their groups and design their culture meeting the requirements as discussed in social
studies. The teachers of art and music will provide instruction regarding the creation of a
national anthem and flag via examining both as they apply to a variety of counties.
Day 4: Fieldtrip to study the bridges over the Charles River. The primary form of
transportation will be by foot and the Green Line of the MBTA Subway.

WEEK 2
Throughout the duration of week two, teachers will provide instruction on several
different components of the unit. Flex periods will be dedicated to students in groups
building their bridges. On Thursday, students will finalize their bridges and make last
minute adjustments. On Friday, students will gather in the multipurpose room where
they will be reminded their bridges are to get the members of the culture to an island.
Strength tests will then be conducted. Groups will then have the opportunity to select
what part of the island they will colonize based on which bridge held the most weight.
The island used for the second engagement activity on the first day will be used for the
remainder of the unit, thus students will already know the advantages and disadvantages
of different parts of the island. Although the prior knowledge should make the selection
less time consuming, the group members must be in complete agreement before they are
committed to a plot of land.
WEEK 3
Once the students are on the island, they will learn of the ecology and environmental
trade-offs and how the changing of the environment will impact the ecosystem. Further,
students will receive instruction in social studies regarding the advantages and
disadvantages of different types of government. During the five flex periods of the week,
students are expected to select a type of government and create a ruling document. The
final draft will be aged in art using tea and fire (with adult supervision).
 On the island:
o Ecology trade-offs
o What problems will arise as the cultures meet and interact?
WEEK 4
The fourth week will be characterized by the bridging of cultures. Two cultures will be
bridged together, in which the members must discuss the trade-offs of natural resources
while avoiding conflict and coming to compromises. As success is achieved, other
groups will be added in with the final goal of a united community of many cultures.
Also, a reminder notice will be sent home to parents/guardians, written by a student
volunteer, regarding the quickly approaching production date. An advertisement will be
placed in the local newspaper to advertise the event and act as a formal invitation to
community members.
In Language Arts, students will learn about the varying aspects of writing and producing
a play.
 Bridging cultures
o Two communities bridge on the island
 Trade-offs, conflict




o Third community bridged together with previously bridged groups
Students begin preparing for the final presentation
Complete play

WEEK 5
Students will be responsible for setting up the cafeteria and the multipurpose room for the
final presentation on Thursday evening. The majority of this week will be dedicated to
placing final touches on the production and rehearsals. Time will be made available for
students to meet after school with teachers for practice, set up and other aspects of the
final production as the schedule of the student allows.
Monday: Teachers will hold a casting call and assign acting parts to students who are
interested. The rationale for the adults doing this is to avoid favoritism among the writers
or other students.
Tuesday: During the flex period, students will have time to practice their lines while the
student-led tech crew and costumers will make final preparations in anticipation of
Thursday’s performance.
Wednesday: The first two academic courses of the day will be held with the remainder of
the day dedicated to flex for practice.
Thursday: The day will begin by holding an ATM where students will receive a tie-dyed
t-shirt representing the united community, which started off as individual colonies. The
third and fourth academic courses will be held with the remainder of the day reserved for
dress rehearsals. Further, the schedule will be flexible to accommodate final production
needs.
Thursday Evening: Guests will be invited into the cafeteria to view the exhibition tables
while asking students questions. Students will then leave their tables while guests
continue to move about the room examining the components of each culture. After
guests eat and roam, they will be escorted into the multipurpose room (set up as an
island) where students will introduce and perform the play.
Friday: During the final ATM, students will be debriefed on the experience. While
reflecting, students will respond to the following questions:
 What did you learn?
 How did you work with your team?
 What is the meaning of a bridge?
 What new insights do you have regarding culture conflict?
 How will this unit impact the remainder of your year?

GYM: Over the course of the unit, students will experience several versions of a ropes
course, which will increase in difficulty and reliance on peers. While encouraging
teambuilding, this will be yet another technique to stress the importance of building

bridges by working together at a common goal rather than acting alone. Further, this will
allow students to learn about their abilities of overcoming difficulties. Parts of the whole
course will include a cargo net, a leap of faith, and a vine walk; each of these will be
appropriately modified for students with special needs.

ART:
Art class and the help of the art teacher are going to be essential to this unit. In art,
students will be creating a flag for their culture that they are setting up. This flag needs
to be creative and represent who they are and what they stand for. Students will not be
limited to the materials they can use. The flag will be displayed during the final
presentation day.
In addition to the flag, the art teacher will collaborate with the science teacher and the
computer technology teacher to aid in drawing the different perspectives of the bridges.
Students will need to draw three different perspectives of their bridges (top, side, and
front views) while keeping their drawings in proportions.
The art teacher will also be working with social studies teacher and the students to create
tea paper so that students can write an aged-looking constitution for their different
cultures.
Finally, the final presentation, both the play and the setup of the island, are going to need
a tremendous amount of artistic talent, thus requiring the support of the art teacher.

COMPUTER TECHNOLOGY:
The computer technology teacher will be essential for the bridges unit. Upon completion
of the different perspective drawings of the bridges done in with the science, math, and
art teacher, the students will then need to create a computerized blueprint of their plan.
The computerized blueprint will need to keep the different perspectives done in art and
must be kept in proportion.
Part of building the bridge in science during the second week is to create a table of
materials with the cost. Students will be given a budget of how much money they can
spend to make the strongest bridge possible. Thus, to keep track of the budget, students
will be required to set up a computerized spreadsheet that will be incorporated in their
final portfolio.
One part of defining each group’s culture is to create a national anthem or song that
represents their designed colony. This part of the project will be necessary for the
computer teacher and music teacher to collaborate. Many of the students may go with the
traditional approach of singing or using instruments, but some students may want to
incorporate a more modern approach by using “GarageBand” found on the computers at
the school.

MUSIC:
The music teacher will help as a part of setting up the culture for each group. Students
will be responsible for designing original scores that incorporates a style of music of their
choice. These scores will represent the national anthems that will be presented at the
final celebration for each group.

FINAL ASSESSMENT:
 Participation during the final celebration/presentation day

ENGLISH

WEEK 1
Part 1- Students will be introduced to the era of WWII. They will be given a
timeline. Students will bring by researching in the library about the end of WWII. They
will be looking at important events and studying what led to the Atomic Bomb. Next, in
groups, students will develop storyboards that explain their aspect of this part of history.
Part 2 – Students will begin reading Hiroshima in class. After a section of
reading students will form jigsaw groups to answer discussion questions. After questions
are answered they will then report back to the whole group.
1. Discuss the role of nature in Hiroshima. In what ways do naturally occurring events,
such as the weather, affect the city in the wake of the atomic bomb?
2. Do you think Hersey favors some of the six characters, or presents some of them in a
better light than others? Why or why not?
3. Discuss the role of family in Hiroshima. How do family ties relate to community ties in
the book?
4. Does Hersey’s Hiroshima focus on the physical damage done to the city and its people
at the expense of examining the psychological horrors faced by the victims?
Also, discuss the author's style and how it evokes sympathy

WEEK 2

Part 1 – Student will form questions about what is going on in the book as well as
make predictions for the future. Reading continues in class; students listen to a chapter
read and follow along. Discuss the conflicting positions of civilians and military
personnel, paying particular attention to the fact that innocent civilians often "die for the
cause" in war.
Part 2 – As reading continues students discuss in class how many novels are
turned into plays. Students learn about different pieces of plays and important aspects of
drama. Students will form groups and each will be given a chapter of the book, which
they will have to turn into a scene for a play. Student are given class time. No costumes
are needed. Students are to write a scene and then perform this scene for the class.

WEEK 3
Part 1- Discuss the ethics of the atomic bomb. Encourage students to express their
views, and compare them to those of the characters in the book, who mostly avoided any
moral discussion of the bomb. Students have finished reading Hiroshima and are now
going to use their research and their evidence from the text to form a debate. Students
will be formed into two teams. One team will argue that dropping the bomb was a good
thing and the other team will argue against dropping the bomb. Students will have one
class period in the library to research and one class period with their team to deliberate on
important points. Each student will write a one-page summary of their groups main
points for the debate.
Part 2 - Debate will take place during class time and I will mediate. Students will
sit on opposite sides of a long table to being their debate. Questions may be thrown in to
motivate topic discussion. Grading depends on research evidence and evidence from the
book.
Part 3 - Compare the last chapter, which was added in 1985, to the first four.
Discuss whether it adds to the book, by rounding out the lives of the characters, or
detracts from it, by extending the drama to a 40-year versus a one-year reach. After this
discussion students are to make choose a character and make two masks for that
character. One should represent the person they were before the bomb and the other
should represent the person they were after the bomb. Students will present their masks
to the class.

WEEK 4
Part 1 – Students are split up into groups to being a final activity for the book.
They are first given an activity to help them recognize importance in others. Each student
will be given a small piece of constructions paper. They each person in the class will
write a word or draw a symbol on another’s construction paper so that each person in the
class has written on everyone’s paper. This will form a chain that shows how the class is
help together. This can symbolize what we are as a class.

Part 2 – Students will research and learn about International day of Peace.
Students will discuss and think about how a nation can go from dropping a bomb on
another nation to becoming friends again. *** Place where we can discuss their
communities coming together.
Part 3 - Each group is going to design a memorial to the people of Japan from the
people of the United States. This memorial must first be drawn up on paper and then be
made into a real life memorial.

MATH

WEEK 1
∑ Team-teach one step equations with science teacher. Apply the Algebra to
F = ma in science.
∑ Field trip: The team will visit the five bridges on the Charles River. Students will:
1. Take the train and stay with their assigned community and a chaperone.
2. Draw a sketch of each bridge.
3. List characteristics of each bridge.
4. With a stopwatch, students will count the number of cars that cross the
bridge in 15 minutes. Students should be as accurate as possible and talk
about insuring this accuracy before they begin.
WEEK 2 AND 3
∑ Team-teach with science teacher. Shapes in bridges. Using inquiry based
learning, the students will discover what shapes work best in structures.
∑ Analysis of Field Trip. A bridge must be closed down!
1. The students will bring their team data to math class.
2. (Hypothetically) The city as announced that they must close down one of
the bridges. They left the decision to a committee of consumers. (Our 8th
grade team)
3. The students will hypothesize which bridge would be the most cost
effective for consumers to close down.
4. Students will discuss how they can determine which bridge to close down
based on their data collection and research available to them.
5. Using information from #4, the students will confirm or contradict their
hypothesis. A possible process is listed below.
6. Assuming a constant flow of traffic over the bridge from 8 A.M. to 8 P.M.
and a ¼ rate of traffic from 8 P.M. to 8 A.M, the students will calculate
the number of cars that pass over each of the bridges every day.

7. Students will research the average miles per gallon (city) that U.S.
vehicles consume.
8. Give a chosen point A and point B. on the map, students will draw an
alternate route for each bridge if it was suddenly closed down.
9. Using the current cost of regular gasoline, the students will calculate the
cost difference between the bridge and the alternate route for one vehicle
in one day. The students will then calculate the cost difference for all the
cars in a given day/week/month/year assuming that they travel the route
only during the workweek.
10. Students will determine if there are any other factors that they should
consider in making the final judgment. If there are any more areas to
consider, the students should calculate their affects and consider them in
their final decision.
11. Students will make a determination as to which bridge would be most
const effective to the consumer to close down.
12. Each class writes a proposal for the bridge they want to close down. They
will present their proposal to the other classes.
WEEK 4 AND 5
∑ Continue with algebra lessons that stem from the team taught lessons in week one.
1. One- step equations
2. Two step equations

SCIENCE
TEXT:
Prentice Hall Science Explorer: Motion, Forces, and Energy

CONNECTIONS TO MASSACHUSETTS FRAMEWORKS:
Explain and give examples of how the motion of an object can be described by its
position, direction of motion, and speed.
Differentiate between weight and mass, recognizing that weight is the amount of
gravitational pull on an object.

WEEK 1:
Prior to this unit, students will have already explored the concepts of motion, which
includes speed, velocity, acceleration, and momentum.
Before students begin designing a bridge for this unit, students must first learn the basics
of forces and how force relates to motion. In the first week, students will explore the
concept of forces:
• What is a force?

•
•

What are forces that we see in our everyday lives?
What is the difference between balanced and unbalanced forces?

Once the idea of forces has been discussed, students will use that skill to apply to
Newton’s Three Laws of Motion, which will directly relate to the bridge building
process.
• Newton’s First Law of Motion: Students will conduct an experiment where they
races around the room with a full glass of water in a relay fashion to explore the
law of inertia.
• Newton’s Second Law of Motion: During this time, the math teacher will team
teach this part of the class so that one-step equations can be solved using realworld scenarios. The equation F = ma will be used during this time.
• Newton’s Third Law of Motion: Students will explore the concept of equal and
opposite reactions and how it relates to momentum.
At the end of the week, students will go on a field trip along the Charles River to look at
the different types of bridges and explore the concept of forces acting on the bridge.
• Students will be broken up into their respective communities with advisor or
chaperone to begin developing ideas for their bridge design.
• Students will look at economic perspectives of the bridge and environmental
aspects of the bridge.
• Students will sketch bridges to explore the shapes in designing an effective
bridge.

WEEK 2:
In week two, students will need to look at different shapes that are involved in the
different types of bridges and which shapes support which bridge. The math teacher will
help team teach this part of the unit and to cover aspects of geometry.
During this week, students will look at designs of certain bridges around the world and
explore the forces that are associated with the bridge.
• Truss Bridges
• Suspension Bridges
• Cable-Stay Bridges
• Arch Bridges
Students will discuss the advantages and disadvantages of the different bridges and the
requirements to build that type of bridge.
Once the geometry concepts have been discussed and worked with, students will begin
designing structures that can withstand the most amount of force. This activity is to not
be confused with the building bridges during the flex period. Instead, this is to design a
house like structure that explores shape and creative designs out of straws and paperclips.
The students are given a set of guidelines that they must follow and would be ideal to
write a short report about what worked and what did not work.

During the flex period of week two, the students will be asked to use their concepts from
class to design a bridge that can withstand the most force to get to the island where they
will set up their colony.

WEEK 3:
In week three, science will be integrated into social studies where we look at the
construction of the Leonard P. Zakim Bunker Hill Bridge. During this time, we will
explore the construction of the bridge and begin to look at the environmental factors that
will be explored in the next week of science. The “Big Dig” will be discussed and its
effects on Boston.
Students will be learning about the history of the bridge, through its name and its design.
Students will have to decipher why this is a successful bridge, how economically
important it is, whether it was a good idea to build this type of bridge in the area, and
many different aspects.
In coordination with the math activity that is planned for this week, this bridge would be
a good example to connect the three subjects together and to explore what would happen
if this bridge were to be shut down based on what they have learned.
Students will look at the collapsing of the Silver Bridge that connects Ohio to West
Virginia and begin looking at “Bridge Research: Building the Way to the Future”:
http://www.tfhrc.gov/pubrds/summer95/p95su23.htm

WEEK 4:
Week four deals with the environmental effects of bridge building. Here, we will first
explore the environmental impacts of the Big Dig and the building of the Zakim Bunker
Hill Bridge.
Upon completion, students will then look at the bridges they designed for their bridge
building contest and have to determine what resources they would use to get to the new
island based on environmental layout. Students will be give certain scenarios dealing
with habitats of wildlife, natural resources, and natural disaster issues that they will have
to think about in designing a bridge.
Students will have to defend building a bridge before a group of environmentalists who
are protesting. During this time, each side will have to debate the pros and cons of the
bridge and the impact that it will have on populations as a whole.

WEEK 5:
During this week, students will have a limited amount of time in actual science class due
to the other activities planned during the week (preparing for the final presentation day).

However, since bridges will have been destroyed by this time, students will be given time
in class to reconstruct their bridges that they created to show for presentation day.
By this point, students will have completed a written report about their bridge, a drawing
of their bridge from different perspectives and showing the different forces acting on the
bridge, a computerized blueprint of the bridge, and a detailed budget that they used in
designing their bridge. This should be put into a portfolio format so that it is neat and
easy to read for the final presentation day.

SOCIAL STUDIES
SKILLS REQUIRED:
Throughout the unit, students will be responsible for interpreting/questioning, forecasting
outcomes, comparing and contrasting, drawing conclusions and comprehending content.
Each expectation requires an investigation of content beyond the reading and
understanding of text and instruction. The skill of greatest importance will be the ability
of each student to see the similarities and differences between their interthematic project
and trends/events within the history of the United States.
TEXTS:
The texts from which the social studies curriculum will be drawn from vary. The
majority will be readings written by influential persons of the day as well as government
documents. Primary source documents will include the writings from immigrants of
varying backgrounds, founders of unions and radical political parties (Knights of Labor,
Samuel Gompers, Eugene Debs), Wilson’s “Peace Without Victory” speech, newspaper
articles and selections from American Spirit.
CONNECTION TO MASSACHUSETTS FRAMEWORKS:
USII.2 Explain the important consequences of the Industrial Revolution
A. The growth of big business
B. Environmental impact
C. The expansion of cities
USII.3 Describe the causes of the immigration of Southern and Eastern
Europeans, Chinese, Koreans, and Japanese to America in the late 19th and early
20th centuries
USII.5 Explain the formation and goals of unions as well as the rise of radical
political parties during the industrial era.
A. Knights of Labor
B. The American Federation of Labor headed by Samuel Gompers
C. The Populist Party
D. The Socialist Party headed by Eugene Debs

USII.6 Analyze the causes and course of America’s growing role in world affairs
from the Civil War to World War I.
C. America’s growing influence in Hawaii leading to annexation
D. The Spanish-American War
E. U.S. Expansion into Asia under the Open Door policy
I. President Wilson’s intervention in Mexico
WEEK 1
During the first week of the unit, students will review previous study of the elements that
comprise a culture. Culture includes food and drink, family roles, religion/spirituality,
interaction with the environment and nature, how people relate to one another (class
system), values, ethics and norms. In their designated color groups, students will spend
the remainder of the week in class developing their community culture, which existed
before the need to inhabit the island. During this process, students will be creating a
national anthem and flag in music and art respectively.
The science and social studies teachers will team-teach content about the Leonard P.
Zakim Bunker Hill Bridge. The Zakim Bridge is the largest cable-stayed bridge in the
world. Content discussed will include structural components as well as research into why
the bridge was named after the man and Bunker Hill. Sources for this material will come
directly from the Internet (http://www.leonardpzakimbunkerhillbridge.org/), which
includes photographs of the bridge being constructed.
WEEK 2
Students will study the Industrial Revolution and the resulting consequences while
focusing on the challenges that ensued. Further, critical thinking will be necessary as
students brainstorm alternatives to avoid the problems that arose as a direct result. This
information will prove to be important as students continue their studies in Week Four.
WEEK 3
While students partake in the construction of bridges in math and science, social studies
will be dedicated to the advantages and disadvantages of different types of government.
The math and social studies teachers will team teach a lesson which discusses the
government’s role in building bridges around Boston (Big Dig). Within their groups,
students will select a type of government for the new colony and create a ruling
document while establishing laws.
WEEK 4
During social studies, students will study times in United States history where groups
have met and conflict has ensued. Areas of specific focus will include immigration,
urbanization and unionization. Specifically, students will examine the reasons
immigrants left their home countries and the circumstances they faced in the journey to
the United States and upon their arrival (discrimination, healthcare, education). A lesson
will be team taught between the social studies and math teacher that will examine the
immigration trends of several ethnic groups over the course of a century. Each student
will be responsible for graphing the data collected. This will segue into the study of

urbanization and the difficulties faced in cities as numerous ethnic groups competed for
employment, housing and a comfortable life. Further, as students study unionization
(Knights of Labor, American Federation of Labor, …) students will learn of the radical
differences in opinion regarding the rights of workers.
WEEK 5
While students are bridging cultures and colonies are losing their isolation, students will
uncover similar trends as the United States assumes a growing role in world affairs.
Through the study of the Spanish-American War, expansion into Asia under the Open
Door Policy, and President Wilson’s intervention in Mexico, students will relate the
conflicts they encounter among their colonies while studying how historical problems
were created, increased in complexity over time, and resolved.

