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Ufikile: You have Arrived
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Richardson and Christine Jozitis
Spring break, 2011, a group of 14 Lesley
College students and two faculty, Jane
Richardson and Nancy Jo Cardillo, piloted the first service-learning trip to
South Africa. On March 4, as their plane
left Logan Airport heading for Cape
Town, they literally “marched forth” into
a cross cultural, inter-generational experience, which, judging from the students’ final papers, the art they created
and their personal narratives, was transforming. Our host was Art Aids Art,
founded in 2003 by educators and human service professionals dedicated to
promoting education and sustainable
economic development through traditional art forms such as beadwork, weaving, printmaking, and fabric arts
(www.artaidsart.org).
Jane Richardson reflects on the inception
of the course: “I never dreamt that my
travels to Reggio Emilia, the worldrenowned northern Italian center of
early childhood education, deeply rooted
both in community and in the arts,
would wind up in Cape Town, South Africa! Yet this long route, by way of Santa
Monica California, was the one I fol-

lowed after embarking on my Lesley faculty development journey in 2008. When
Dorothy Garcia and Tom Harding of Art
Aids Art presented their Reggio-inspired,
and deeply inspiring, work at the Santa
Monica conference of the North American Reggio Educators’ Alliance, we
closed our conversation with an invitation and an intention: to bring Lesley art
therapy students to Cape Town to experience and contribute to this vital
work in the community impacted by
AIDS. After attending an International
Study Group in Reggio, funded by my
faculty development grant, I began to
explore with colleagues the possible connections between Lesley, Reggio, and
South Africa. Former colleague Pieta
Blakely, now a full-time doctoral student, contributed her expertise in social
entrepreneurship, which is a cornerstone
of Art Aids Art’s community development. As the project evolved over two
years, the course became more focused
on the arts, healing, and community, as
dance therapist and core faculty member
Nancy Jo Cardillo and I gathered a first
group of students to travel to South Africa in March of 2011 to experience “Art,
Healing, and Community in South Africa.”
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The Student Body
The first fourteen students, representing Art and Expressive Art Therapies, Global Studies, Communication,
Holistic Psychology and Counseling majors, reflected
our new title. During pre-travel class time, each discipline widened the lens that we would bring to South
Africa. We were Art Aids Art’s Jungle Justice 2011!
We settled into two B&Bs, Sonnekus and Blue on Blue,
the latter a business supporting the arts. Our hosts,
Tom and Dorothy, launched the week by further challenging us to unpack our assumptions and expectations. As former Lesley student and Jungle Justice 2011
member Christine Jozitis shared:
”Tom, Dorothy, and Nadeem did not waste any time
before immersing us in the culture of South Africa. I
know that I was not alone in feeling nervous about
what the week had in store for us. This feeling quickly
faded during our first morning of the trip, thanks to
the warm welcome and introduction that we received
from Nadeem. He made sure to tell us that we are all
African. Our ancestors merely migrated thousands of
years ago and therefore, we are all welcome in South
Africa. This statement fostered a feeling of connectedness and family within me. My purpose on this trip became clear: I had traveled to South Africa to learn
from, teach, make art with, and help part of my human family.”
The week’s excursions included direct service in the
township of Khayelitsha, a boat ride to Robben Island,
where Nelson Mandela was imprisoned, trips to the
unique ecosystems of Table Mountain and The Cape of
Good Hope, and False Bay coast, home to endangered
penguins. Each experience awakened our senses and
stirred our emotions in different ways, but it was the
women and children of Philani Nutrition Center and
eKhaya eKasi, or “Home in the ‘Hood,” that the students asked to return to. Here we experienced Ubuntu,
“I am because you are.” As described by Archbishop
Desmond Tutu, Ubuntu is “the essence of what it is to
be human.”
The Faculty
In advance, co-faculty art therapist Jane Richardson
and dance / movement therapist Nancy Jo Cardillo submitted proposals to facilitate sandtray training for the
teachers and creative movement workshops for the
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children at the preschool at Palini Nutrition Center in
Khayelitsha.
Sandtray Worldplay
Jane Richardson and a core group of students began
gathering small objects on campus and nationally,
through word of mouth and online ads. They packed a
suitcase bulging with small people, animals, buildings,
vehicles, hearts, and magical beings for the sand trays,
and to leave behind for the school.
Sandtray Worldplay is just that: an opportunity to play
in the sand, and from the sand itself and an array of
images, to create a world that reflects both the inner
and outer worlds of the builder. This integrative, community building, and therapeutic approach was developed by Gisela De Domenico, Jane Richardson’s
teacher. We also explore this work in our program at
Lesley. When we first considered sharing the sandtray
with the preschool teachers of Philani as a way to help
them support children’s storytelling, we were faced by
the challenge of the sand itself in this South African
context. Built on sand, the townships constantly battle
sand seeping into houses and filling the air. How could
we transform the sand into a rich, expressive, supportive medium? How could we connect with the teachers
and encourage them to tell their own stories, and in
turn encourage their children?
As we spread the objects out for the teachers to create
with, the first question we heard was: “how many can
we take?” Hearing that everyone could take as many
as they needed created a flurry of activity. There was
no need for encouragement as rhythms and melodies
spontaneously drifted over the sandtrays and across
the room. Stories soon emerged. The teachers built,
and we observed, listened, and wrote. Hopes, dreams,
and fears took shape and were shared. We learned
about the teachers’ lives, the children they teach, and
their own children. We heard stories of scarcity, and
stories of richness…in community.
Creative Movement and Dance Therapy
As we trace dance back to its earliest roots, we find it
in community, in rites of passage and rituals of healing, celebration and resistance. Tribal leaders knew
how to shape the dance to energize, educate and
transform. They knew that engaging in rhythmic synchrony was essential to wellbeing and extended into
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the community as a form of kinesthetic empathy and
communication. Parents relied on the language of
movement and the repetitive formations of dance to
teach their children traditions and skills.
Sadly, with the infiltration of modernization comes
disconnection from cultural and spiritual roots. Even
so, dance has persevered and carried South Africa
through oppression and displacement. The health of
this nation is embodied in the vitality of its dance and
the readiness to join in rhythm and song. Therefore, it
was a humbling experience for Nancy Jo Cardillo to
bring creative movement and dance therapy to the
teachers and children of Philani Nutrition Center, “I
felt like I was returning the gift to its mother.”

Similar to traditional South African dance, dance therapy and creative movement typically begin and end in
a circle where all can see and be seen. We build the
dance, moment to moment, from our shared energy
and impulses. What better way, then, for the students
and faculty of Lesley College and those from Philani to
come to know each other?
Only one classroom had electricity, which meant we
relied on the rhythm of our breath, the percussion of
our bodies and the music of our voices (which was a
stretch for some of the Americans). Yet, big hand to
little hand, sometimes high and sometimes low, sitz
bones rocked, toes touched and bellies inched across
the floor. In one classroom, shreds of colorful tissue
paper soared through the air, landing on giggling and
wiggling children who then, with their Lesley partners,
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pasted the paper into a visual score of our dance. One
student talked about the little girl she danced with,
“this tactile connection …was very personal, and at the
same time made her feel like part of the group, made
a big impact on me. It was a connection I could have
never experienced through words.” Big and small, dark
and light, curving around and into each other, our Lesley students were present every step of the way—
reconnecting, perhaps, to their own cellular history.
Persona Dolls
While in the Khaylitsha township, we had the opportunity to make art with the women artists of eKhaya
eKasi, led by Dorothy Garcia from Art Aids Art. Christine Jozitis recounts her experience: “We were all
given dolls of various skin colors, clothing, and accessories to choose from. With these materials, we made
persona dolls. A persona doll is very simple to create
because it can look however the creator chooses. Making these dolls was a great form of individual expression. After we were finished, Dorothy asked each person to introduce their doll and say what the doll
dreams of. There were a variety of answers ranging
from freedom to better medical care. One woman said,
‘She is HIV positive, but she is determined to dream,
stay healthy and live life to the fullest, and become the
first female president of South Africa.’ All of the dolls
shared dreams of prosperity and being well. The
women we had been working with all morning then
gave us a very special performance of the South African National Anthem. They also taught it to us. Their
hope, faith, and pride in their country echoed through
the anthem. Through song, they were sharing with us
the overwhelming sense of pride that they have for
their nation. In this moment, I felt a stronger spirit and
desire to heal than I had ever witnessed before. This
kind of determination and faith is what has the ability
to promote healing and positive change.”
Back on U.S. soil, students returned to their journals,
their words and images, their sense memories.
Through stories, poems, painting, bookmaking, collage
and mixed media, they continued to embody their
South African experience. Through their art and written work they continued to reflect and make sense of
the unforgettable week that made up Arts, Healing
and Community in South Africa. This hopes to be a
first-step toward an ongoing academic and cultural
partnership between Lesley University and South Africa.
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The students’ art and original art from South African
women artists working through Art Aids Art is the first
exhibit of Lesley’s academic year, currently in Marran
Gallery. The reception, where visitors will have a
unique opportunity to purchase South African art, was
held on October 4th.

Peaceable Schools and Communities in Colombia: Supporting a
new generation of educators
Submitted by Linda Brion-Meisels
Many Colombian educators are deeply committed to
rebuilding civil society, but they face immense challenges because of a half-century of civil/political violence1. Most schools do not use democratic practices in
the classroom, nor do they focus on establishing a
school climate that supports democratic classrooms. A
new generation of school and community-based educators is hungry to learn and apply the values and skills
required to build and sustain peaceable, democratic
schools and communities. The hope is that this type of
paradigm shift will help bring an end to the violence in
that country. Since the turn of the century, Colombia
has been working on “civic competences” that would
be supported by such an approach to teaching. On my
third trip to the region, our work focused on supporting young educators in two settings: academic studies
(education and psychology) at Los Andes University
and community educators in the Magdalena Medio
region – an area that experienced decades of profound
and persistent violence2 and has, in recent years, begun
organizing a regional partnership to bring about social
change3.

spectives from community activists, and class discussion, participants begin to examine the cultural, political and class-based roots of community violence, as
well as the hidden resources that can help transform
the current situation in parts of Colombia. Our third
component involved helping students experience democratic practice in a classroom (our own), reflect on
their new skills, and consider how to apply these in
their own academic and professional contexts. Finally,
we provided opportunities for participants to be leaders – as well as to learn about what we have called
transformational leadership in ways that can substantively change our interpersonal relationships and
broader educational systems.
In both contexts, we sought to learn while teaching, to
support while challenging, and to evolve our own
frameworks while testing their application in a new
cultural context. I am happy to share this work with
colleagues as we continue into this new academic year.
1

Garcia, M.K. (2004). A regional peace experience: The Magdalena
Medio Peace and Development Programme. Accord. Retrieved at
http://www.c-r.org/our-work/accord/colombia/regional-peaceexperience.php
2
Lederach , J.P. On touching the moral imagination: Four stories. In
J.P. Lederach’s The moral imagination. New York, New York: Oxford
University Press, 2005.
3
Garcia, M.K. (2004). A regional peace experience: The Magdalena
Medio Peace and Development Programme. Accord. Retrieved at
http://www.c-r.org/our-work/accord/colombia/regional-peaceexperience.php
4
Brion-Meisels, L., Brion-Meisels, S., & Hoffman, C. (2007). Creating
and sustaining peaceable school communities. Harvard Educational
Review, 77(3), 374-379.

I worked with my husband, Steven, and together our
work centered on the Peaceable Schools and Communities framework developed during 20 years of collaboration between Lesley faculty and community educators in the greater Boston area4. Following the framework, we began by helping these educators start with
self, i.e. identify, articulate and affirm the resources
they brought as individuals and as Colombians: using
writing and the arts, experiential education, and discussion, we helped them name and reflect on the courage, social skills, and support systems on which they
might build democratic schools. We then helped explore the roots of violence and peacemaking, in ourselves and our culture. Through readings, journals, perPage 4
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Student Engagement

◘ Andy Firestone (English/Creative Writing December
2010) -- is an editor at the Somerville News.

◘ Maryellen Murphy Ruggiero, an LCAL graduate, recently had her book The Little Lotus Learns About
Wellness published. An article featuring her book can
be found here:
http://itemlive.com/articles/2011/09/22/news/news14.txt

◘ Jennifer Leavey (Creative Writing May 2011) -- was
accepted into the MFA program at Lesley and will begin in January 2012.
◘ Jeremiah Bergstrom (English) -- was accepted into the
master's program in English at UMass Boston.

◘ Alyson Durben, Lesley College Class of 2011, has been
accepted to the Master of Sport Administration Program at Belmont University in Nashville, Tennessee.
She will be serving as a Graduate Assistant in the Academic Advising for Athletics Program, and will receive
full tuition remission. Allie is a Global Studies major
who has been Captain of Women’s Soccer and Softball,
served as President of the Student Athlete Advisory
Committee at Lesley, and participated in the NCAA Career in Sports Forum. Allie worked in Student-Athlete
Academic Support at Lesley for four years, and received the Community Involvement Award at the Student Leadership Banquet. She also received the
Woman of the Year Award, along with the MVP for
Women’s Softball at this year’s Athletics Banquet.
◘ Kara Courtemanche (English May 2010) -- was accepted into a Master's program at Harvard GSE.

Lesley welcomes new students on orientation day.

◘ Penelope Yocum (English and Art History May 2010) - was accepted into the MLS program at University of
Illinois in the fall.

Lesley College students gathered on the Brattle Campus.
October 2011
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Teacher/Scholars at Lesley
◘ Donna Halper was featured in an alumni profile on
the UMass Amherst web site. Her profile can be found
here:http://www.umass.edu/sbs/alumni/profiles/halper.
htm. Donna is also the historian for the heritage radio
station WBZ and was asked to write all the scripts for
the commemorative program WBZ Radio did on their
90th anniversary and to fully up-date the WBZ radio
history website. Donna was a guest for three hours on
the Steve Leveille program on September 20th, talking
about WBZ's history and taking calls from listeners.
WBZ’s history webpage can be found here:
http://boston.cbslocal.com/show/the-history-of-wbzradio/
◘ David Goodman’s book The Demanded Self: Levinasian Ethics and Identity in Psychology will be published in January 2012 by Duquesne University Press.
◘ Krystal Demaine, instructor of expressive arts therapies, presented a poster of her research on “Musical
Imitation and Non-Verbal Children with Autism” at the
Neurosciences and Music IV conference in Edinburgh,
UK this past June. A two-part written report and podcast of her research and conference experience can be
found on the nationally recognized music therapy
research blog (www.musictherapyresearchblog.com.)
This blog is hosted by music therapy research faculty
form Colorado State University and the University of
North Dakota.
◘ Jane Ferris Richardson, with Shelly Goebl-Parker of
Southeastern Illinois University, presented a workshop
"Pedagogical imagination building to support the intelligence of feeling in the training of arts therapists"
at the European Creative Arts Therapy Educator's Conference in Lucca, Italy.
◘ "Uphekeli", the art exhibition at Marran Gallery
which is the culmination of the travel course to South
Africa taught by Jane Ferris Richardson and Nancy
Jo Cardillo, opened on September 10th. The show
includes student work, documentation of their work
with Art Aids Art in the Khayelitsha township of Cape
Town, and the work of artists affiliated with Art Aids
Art.
◘ Christine Evans had an article published in the June
2011 issue of the Cahiers Simone Weil, the official pubPage 6

lication of the Association for the Study of Simone
Weil’s Thought. It is entitled “La Débâcle vue par
Simone Weil” (the fall of France in June 1940 as seen
by Simone Weil). It treats the range of French responses (1940-1942) to the defeat at the hands of the
German army, in particular its effect on the prevailing
narrative of French history. Does the French Republic's
rout at the hands of a fascist state invalidate the narrative of continual progress, of the necessary and ultimate advance of democratic institutions? This article
situates Simone Weil’s views among those of and her
contemporaries.
◘ Heidi Gautschi gave a paper entitled "From dots
and dashes to bits and bytes: What the telegraph can
teach us about 21st century change and transition", at
the 7th Media in Transition conference (MiT7) hosted
by the Comparative Media department at MIT. The
conference was held in May 2011.
Heidi also co-edited and contributed to “Dancing with
Digital Natives: Staying in Step with the Generation
that's Transforming the Way Business is Done.” It appeared in May 2011 and is published by CyberAge
Book, a subsidiary of Information Today, Inc.
◘ David Morimoto co-authored a paper that will be
published in Urban Habitats, an online peer-reviewed
scientific journal. The paper’s title is “Forest Fragmentation Effects on Ovenbird Populations in the Urban
Region of Eastern Massachusetts, USA.”
◘ Angela Vierling-Claassen gave a public lecture in
the Math Encounters series for Manhattan's Museum
of Mathematics on July 6th. The lecture was titled
"From Points to Paints: How Mathematics Altered the
Course of Modern Art" and a video of the lecture will
be available soon at http://momath.org/home/mathencounters/.
◘ Rosalie Fink, Professor of Literacy (Humanities/SOE),
wrote two articles published this Fall. Her article
"Reading, Writing, and Rap: Independent Reading for
All" was published in the Massachusetts Reading Association's Fall 2011 issue of The Primer,Vol.40(1), 20112012. Rosalie also wrote an article entitled "Asperger's
Association of New England Launches First Grandparents' Group!" for The Fall 2011 Issue of The Journal of
The Asperger's Association of New England. Professor
Fink will present a workshop on November 8, 2011 in
Rhode Island at The 22nd Annual Northeast Literacy
Lesley College Today

for All Conference and Reading Recovery Institute. Her
upcoming workshop is entitled "Reading, Writing, and
Rap: Hands-on Activities for Literacy Learning."
◘ Issue 15 of the Journal of Pedagogy Pluralism and
Practice is edited by Neal Klein and is titled Higher
Education: A Holistic Vision. Collectively these pieces
explore important issues in higher education and contribute to continuing critical discourse on pedagogy.
Find the whole issue here on the Center for Teaching,
Learning and Scholarship website:
http://www.lesley.edu/provost/jppp/jppp_issue_15.html
Several Lesley College authors are included in this issue: Jane Richardson collaborated with Shelly GoeblParker on a piece exploring art therapy’s inherent holistic emphases titled: “Inspiring Our Pedagogical
Imagination: Education Through Relationships, Materials, and Images.”
http://www.lesley.edu/provost/jppp/content/jppp_15_p
arker_richardson.pdf
Joanne Szamreta authored a piece on engendering
more self-examination in pre-service teachers by the
use of poetry in “Poetry as Provocation for Intentional
Teaching.”
http://www.lesley.edu/provost/jppp/content/jppp_15_sz
amreta.pdf
Laura Douglass who adjuncts for Psy/AT and recently
completed her doctoral program at Lesley wrote
“Yoga as Counternarrative: American Higher Education Rethinks Difference and Interdependency.”
http://www.lesley.edu/provost/jppp/content/jppp_15_d
ouglass.pdf
Katherine Barone explored some dilemmas of trying
to incorporate a holistic perspective into two traditional psychology classes in “Holistically Informed: A
Scientist-practitioner Offers the Perspective of Inclusion
over Exclusion in Two Undergraduate Psychology
Courses.”
http://www.lesley.edu/provost/jppp/content/jppp_15_b
arone.pdf

New Faculty and Advisors
Communications
Heidi Gautschi joins us from the University of Lille III,
France. She received her BA (Philosophy) from Tufts
University, MA (Health Education) from Columbia University, and Ph.D. (Information & Communication Sciences) from University of Paris X (Nanterre). She is cofounder of L’ACTE, a research group focusing on fostering transnational collaboration in Communication
and Media Studies across academic communities. She is
the co-editor and a contributor to the recently published “Dancing with Digital Natives,” which is subtitled “Staying in Step with the Generation That’s Transforming the Way Business Is Done”. Heidi will be developing courses in global communication and social media. We look forward to working with her as we develop transnational partnerships and relationships with
universities and organizations abroad.
Languages
Nars Chang is the Allex Foundation Instructor of Chinese language. She will be a member of the Humanities Division for two years, teaching first and second
semester Mandarin. She is at the same time a student
in the Master’s program in Intercultural Relations. She
received her BA in the Dept. of Foreign Language and
Literature at National Taiwan University and received
further language teacher training at the ALLEX Chinese Teacher Training Institute at Portland State University in 2011. Before becoming a Chinese teacher she
had more than ten years work experience in the fields
of business development, marketing, operations and
management, and has travelled throughout Asia,
Europe and South America. She believes that the combination of study in the academic environment and life
experience outside the classroom offers the best preparation for students in their studies, careers and future
lives.
Education
Margaret Materazzo formerly taught primary grades
for the Cambridge Public Schools. During her career in
Cambridge, Ms. Materazzo facilitated workshops for
Early Childhood teachers and paraprofessionals as well
as mentored and supervised undergraduate and graduate student teachers. Ms. Materazzo was also involved

October 2011
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in the initial Lesley/Cambridge Rindge and Latin Careers in Education Program. Additionally, Margaret has
served on the Kindergarten Conference Steering Committee, Lesley College/Peabody Professional Development School Team and worked with the Cambridge
Teachers Association in mentoring and supporting
teachers. Recently, Ms. Materazzo has served as Field
Liaison, Junior and Senior Seminar Instructor and assistant in the Lesley Field Placement Office.
Biology
Dr. Hassan received his BSc from University of Dhaka,
Bangladesh, which laid the groundwork for his scientific career. He then moved to the University of Delaware in the United States to pursue a PhD in Bioorganic Chemistry. During his graduate study, Dr. Hassan
studied the impacts of mutant hormone receptors in
cancer and how to mitigate their effects using small
molecule agonists. After completion of his PhD, Dr.
Hassan moved to MIT to pursue postdoctoral research
in Biochemistry and studied allosteric regulation of ribonucleotide reductase. His research as an extramurally funded Anna Fuller fellow resulted in novel allosteric models. Dr. Hassan has been teaching General
Chemistry, Organic Chemistry and Biochemistry at Lesley University since 2009. Since Chemistry is an experimental science, every course involves labs under the
supervision of Dr. Hassan which provide students with
hands-on laboratory experience. Dr. Hassan strives to

make learning chemistry a rewarding experience for
students and applies various interactive tools to
achieve this goal.
Psychology
Dr. Brian Becker is an Assistant Professor of Psychology
in the Division of Psychology and Applied Therapies at
Lesley University. He received his Ph.D. in Clinical Psychology and Masters in Theology from Fuller Theological Seminary. He recently completed his post-doctoral
fellowship in neuropsychology at UCLA and the West
Los Angeles V.A. Dr. Becker has written articles that
explore the impact of aging and HIV on brain functioning. He also has written and presented on issues pertaining to the intersection of psychology, philosophy,
and spirituality as well on the work of Carl Jung. His
most recent research examines the neurological basis
for relationships, including how the study of the brain
can lead to a better understanding of empathy, ethics,
and social justice.
Dr. Heather Macdonald comes to Lesley University after practice as a clinical psychologist involved in community outreach, child assessment and individual
therapeutic services to children and families in the foster care system and with youth involved in the juvenile
justice system. As a community based clinician and a
person who has lived in Asia and Africa, she has sought
to understand mental health issues and intervention

Some of LC’s staff and faculty posed for a photo
during their first school meeting of the year.
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within the context of social, cultural, economic and
political environments. Dr. Macdonald’s work has led
to scholarly research on the interface between culture,
social justice and psychotherapy. Her recent articles
include: “Issues of Translation” and “Mistrust and CoCollaboration in Therapeutic Assessment and Levinas in
The Hood: Portable Social Justice.” Both articles consider the danger of imposing overarching psychological
universals to specific cultural environments. Her latest
work is on a paper addressing the culture, history,
memory and the role of ancestral warriors in South
African politics.
Lesley College Advising Center
Jemi Kuberski received a Master’s of Education in Psychology with a concentration in Mental Health Counseling from Springfield College in Springfield, Massachusetts. She completed her Bachelor of Arts in Psychology with a minor in Management at Simpson College in Indianola, Iowa. As an undergraduate, she was
a four-year member of the women’s basketball team.
Jemi’s involvement in student support services began
at Simpson College where she was a Student Career
Coach, Tutor, and Peer Mentor to first year students.
These experiences propelled her into the field of mental health counseling and led to her master’s internship
at Westfield State University. At Springfield, she also
served as an academic coach to inner city high school
athletes through the AmeriCorps Program. Jemi is
drawn to working with the college-age adult because
their experiences and challenges present a unique opportunity for personal growth and development. She
brings a developmental approach to advising and
counseling that seeks to meet each student where they
are and supports them in their goals for the future.
Jemi is particularly interested in working with student
athletes to support them in achieving a comprehensive
educational experience that encompasses not only athletics, but academic, community, and individual pursuits.

Academic Center for Excellence. His experience extends
to First Year Success Initiatives, Academic Goal Setting,
and Success Strategies for undergraduate students. Michael currently serves as a Student Diversity Advocate
at Bryant University, assisting in the development of
diversity initiatives and the creation of an inclusive
campus. As a member of the Undergraduate Advising
staff, he seeks to facilitate a collaborative learning experience, assisting students in their educational success
and the attainment of their academic and personal
goals.
Diep Luu earned a Master of Arts in Higher Education
and Student Affairs from the University of Connecticut,
and a Bachelor of Science in Psychology with Mathematics emphasis and a minor in Human Development
at the University of California - Davis. Diep joined Lesley most recently from the University of MinnesotaTwin Cities, where he served as an academic advisor in
the College of Biological Sciences. There, he advised
freshmen through seniors, including first year transfer
students and all majors in the college. Additionally, he
coordinated orientation for the College and served as
the college liaison with the International Students and
Scholars Services Office. He also worked closely with
various offices, including the Office of First Year Programs, Office of the Registrar, Office of Admissions,
and career centers. Prior to that, he worked at the University of Connecticut’s Center for Students with Disabilities, where he was Note Taking Coordinator, Strategy Instructor, and Case Manager for accommodations.
Diep taught a first year experience and a senior year
experience course during his time at UConn. His other
experiences at UConn include academic advising at the
College of Liberal Arts and Sciences, International Services and Programs, and the Rainbow Center, a
GLBTQA resource center. Diep has presented at various
local, regional and national conferences, including the
2011 NASPA national conference in Philadelphia. Diep
values collaboration and student learning and development. He hopes to further the mission of Lesley and
contribute to student success.

Michael Lambert is excited to be a part of the Lesley
Community. He is a resident of North Smithfield,
Rhode Island. He earned his Bachelor of Arts in Communication from Bryant University and a Master of
Education in Higher Education Administration from
Northeastern University. Michael recently came from
Bryant University in Smithfield, Rhode Island where he
served as an instructor in the Foundations for Learning
program and an Academic Services Assistant in the
October 2011
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Wye Faculty Seminar
Submitted by Bryan Brophy-Baermann and Liv Cummins
Bryan Brophy-Baermann (Political Science, LC) and Liv
Cummins (Theatre / English Literature, LC) attended
the Wye Faculty Seminar of the Aspen Institute in
Maryland for a week in July 2011. The theme of the
seminar was “Citizenship in the American and Global
Polity.” Though the two would often share meals together, along with all forty participants (faculty from
all over the world and from a wide range of disciplines), they were assigned to different discussion
groups, so each had a slightly different experience of
the week. To reflect on the experience and share it
with others in the Lesley community, Cummins and
Brophy-Baermann decided to interview one another
about their experiences of the week.
BrophyBaermann began by asking Cummins about the theme
and setting of the conference:
Brophy-Baermann: The title of the program raises the
topic of the American and global polity. What were
your ideas about these concepts before you went?
How were your pre-conceptions influenced or changed
by the discussions over the week? Do you have a new
understanding of the terms?
Cummins: I thought being a citizen meant having a
responsibility to, and being active in, your local community as well as the global one; how to fulfill these
obligations, however, was not exactly clear. Discussions
and readings in the seminar unveiled rich meanings of
citizenship: we explored the extent to which environmental, economic, political, and humanistic factors, to
name a few, are entwined and shape our individual
and communal lives. We also examined how this nation began, and how this American “promise” became
a “curse”: becoming aware of these undercurrents in
our culture, and observing how they work in many
realms of our society, leads to a deeper understanding
of citizenship.
Brophy-Baermann: How did the setting influence your
ability to engage in this type of discussion? Do you
think such a setting is necessary or just a nice bonus?
What was your sense of how the setting affected others?
Cummins: I enjoyed the relaxed atmosphere of the
Page 10

campus in Maryland along the Wye River. After four
hours in the morning of intense thinking and discussion, I think we all relished the chance to free our
minds and go kayaking or swimming or just walk along
the wooded paths in the afternoon. My brain needed
this chance to relax, and certainly my body needed a
work-out after so much sitting! The unstructured, open
afternoons encouraged time and space for reflection;
thus, for me, the setting and the daily schedule worked
together to increase the impact of the discussions.
Brophy-Baermann: What role did the seminar moderator play in your group? Were there co-moderators? Or
was there a free flow to the major voices on any given
day?
Cummins: Our moderator was ideal in that she was
very smart about content and about people, and was
thus extremely intuitive about which voices should be
heard, and when. She could be quiet for a long time
when group members were carrying things nicely, and
then make one pointed comment which would silence
us all as we reflected on how this idea at once brought
things together and raised new questions we hadn’t
considered. Watching her deft leadership of our group
taught me a lot about effective teaching. For example,
on the first day she had each of us share one thing
about ourselves: an experience, a great teacher we’d
had, etc. That sharing took quite a bit of time, as there
were twenty of us and she did not cut anyone off, but
later in the week we reflected on how that moment
may have been what bonded us as a group, and allowed us, fairly quickly, to trust one another. We
needed to trust each other to be able to communicate
and truly hear each other when discussing often sensitive and provocative issues – and our moderator knew
that devoting time early in the week to sharing something personal would allow us to truly hear and respect one another on more challenging subjects.
Brophy-Baermann: Was a diversity of voices allowed in
your discussion? Or was there a dominant theme/ethic
set at the beginning, which set the tone for the range
of conversations that could be generated?
Cummins: First, our group was incredibly diverse, with
people from all over the country and the world, and
from a range of disciplines, including nursing, philosophy, history, political science, meteorology, international business, and teacher education, among others.
The breadth of backgrounds and expertise of the indiLesley College Today

viduals in the room was the first asset of our group, as
it forced us to regularly consider a text or an idea from
another’s perspective, which could be challenging because we were all so different. But, you asked about
whether this range of voices was actually present in
and impacting the discussions, and I would say that, in
general, all our voices were heard regularly and consistently without one person dominating a discussion.
This again, enriched our talks and understanding of
the material because of the diversity in the room.
There were a few moments, of course, when one or
two people dominated for a moment – but those moments were the exception, not the rule, and even then,
it was not their egos driving them, but their passion,
which the rest of the group respected. I am tempted to
say that our moderator, because she was so able, was
the one who ensured all voices were heard, and both
moderators did make it clear from the get-go that we
were encouraged to “Park {our} expertise and egos at
the door.” But the truth is that I think our group took
this advice further with a silent commitment to treating the texts, discussions, one another, and our time
together with great respect and even dignity – and it
was we, collectively, who set and maintained the genuinely courteous yet deeply inquisitive tone that guided
our conversations. (Apparently we took Confucius, an
early reading, to heart!) We also, let me be clear, had
plenty of laughs, and enjoyed each other very much as
we analyzed dense texts and wriggled with challenging ideas. But I’ve never been a part of such a deeply
thoughtful group where we were able to passionately
disagree, listen to argument, and come to a new understanding on many things with courtesy and humor;
I am very grateful for this unusual experience and I
learned a lot, especially about how to work truly collaboratively.
Brophy-Baermann: Would you recommend this faculty
seminar to your colleagues?
Cummins: Yes! The experience was intellectually challenging and inspiring. It reminded me why I love teaching and learning.
Cummins then asked Brophy-Baermann about his discussion group:
Cummins: Because we were split up into two separate
work groups for the week, I was in a different room
than you were to discuss the readings. What was it like
in your room, Bryan?
October 2011

Brophy-Baermann: Our room was very large, with long
tables set up in a kind-of modified octagon. More interesting, however, was the vaulted ceiling in the
room. It added a sense of openness, on the one hand,
but it also added a sense of smallness on the other. I
did not feel closed in like I often do in small meeting
rooms at conferences, but at times I felt like a very
small player in a very large drama. We had an intimate
group of twenty, but we were discussing weighty, enduring questions. Overall, I would say the space enhanced the professional, serious nature of our discussions (yet at times it did a good job echoing our laughter!).
Cummins: How did your group discuss the readings,
and what was the group dynamic?
Brophy-Baermann: Each day we would start with a
prompt from our moderator/discussion leader. Sometimes the prompt was a general question about a common theme running throughout the readings for the
day. Other times the prompt was a specific question
about a particular phrase or sentence in one of the
many readings for the day. We had to be ready for just
about anything. Once we got started (and it seemed
like one or two specific people were always the first to
respond), the discussion became just that, a discussion
with much less moderator input. After the initial responses, discussion often flowed away from the original question. This would happen in two distinct ways.
Sometimes the follow up comment to the initial respondent would build on that response, taking it in a
direction the second person wanted to take it. Other
times the secondary responses would start a completely new conversation, as if the initial question and
response simply wasn’t what others wanted to talk
about, so they shifted the focus. Some days we stayed
closer to the shared text; some days we relied too
much on our separate areas of expertise. In the end,
the blend of expert comments and "amateur" comments made our week of discussions a rich one. Overall, the group dynamic was just that, dynamic; I could
never accurately predict just what was going to happen next, nor who were going to be the dominant
voices for the day, nor where the discussion would end
up four hours later.
Cummins: How did the particular members of your
group shape the tenor of your discussions?
Brophy-Baermann: As one might expect with twentyPage 11

one PhDs from a wide range of disciplines in the room,
there was quite a diversity of opinions on any given
subject, from Elizabeth Barrett Browning to Plato to
Edward O. Wilson. I saw some patterns in the diversity,
however. On one axis, I saw the more realist/empirical
perspectives from the economist, the political scientists
and the historians versus the more idealist/literary perspectives on the other. The first group would look at
the facts in the documents of the era; the second
group was more likely to read between the lines and
interpret the deeper meanings of the words and images in a document. On a second axis, I saw the standard pessimists versus optimists. These groups often
overlapped with the first pair, respectively, but those
categories did not overlap completely. There were optimistic empiricists and pessimistic literary theorists, as
well as what you might expect. This wide range of perspectives really opened my eyes and my thinking to
just how malleable meaning can be, even among the
"like-minded" educational elite that academics are often portrayed to be.
Cummins: In the end, what resonates most with you
about the week, as you think about it now, two
months later? What can we take and use in our teaching?
Brophy-Baermann: Playing the role of student again is
what resonates with me most to this day. I often think
of myself as a student: I love learning, I try to learn
from my students and from my experiences each semester, and I am never satisfied with what I know or
where I am. However, it has been a long time since I
have been, in a more literal sense, in the chair of a student: not knowing what the moderator is going to ask,
not knowing what my colleagues are going to say or
how I should respond diplomatically, without my
"expertise," feeling the pressure of being adequately
prepared even though there was an overwhelming
amount of dense material to discuss, being a bit nervous about opening my mouth and airing my thoughts
among a group of people I didn't know well. All of
these unknowns made me realize in a very clear way
just how intimidating an active, rigorous, small group,
discussion-oriented classroom can be. This has led me
to be a bit more forgiving, a bit less intense, a bit more
supportive, and a bit less controlling in the classroom.
I hope that the students can sense this, and can feel
both more at ease and more eager to dive into the material, ready to explore their own thinking as well as
the authors under study.
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Center for Hellenic Studies:
Seminar in Greek Lyric Poetry
Submitted by Mary Dockray-Miller
This past summer's seminar for undergraduate faculty
at the Center for Hellenic Studies in Washington DC
focused on lyric poetry, the shorter works that were
largely produced between the age of Homer (8th c
BCE) and the age of the great Greek dramas (5th-4th c
BCE).
Imagine my surprise when the seminar began with
three youtube versions of Cole Porter's 1936 hit "I've
Got You Under My Skin." Virginia Bruce, Frank Sinatra,
and Diana Krall performed three vastly different versions of the song, even though all three shared lyrics
and melody.
From there, the presiding faculty emphasized that the
lyrics we studied that week were all just that: lyrics,
words sung to the accompaniment of a lyre. Rather
than approaching them as textual artifacts, we learned
throughout the week to say "composed" rather than
"written" when discussing a lyric; we came to understand that the performance of these lyrics depended
on the audience and occasion of the performance.
For me, one fabulous part of the seminar was having
experts on Ancient Greek right there at the table for
the entire week. Rather than simply wonder about the
language (and alphabet!) that I don't know, I could
query a master about the connotations and nuances of
the original lyric that I can experience only in translation.
Lyricists/poets on the syllabus included those I knew
(Sappho, Pindar), those I should have known
(Anacreon, Baccchylides), and those I had never heard
of (Theognis, Stesichorus). I very much enjoyed being a
plain old literature student again, walking into a class
discussion with very little contextual or linguistic
knowledge about the items for discussion.
Some of the most productive moments of the seminar
were discussions about ways that we could integrate
what we were learning about Greek lyric into our
classes. Most of the seminar participants were faculty
at undergraduate colleges that, like Lesley, have no
Lesley College Today

classics department; we were English faculty, poets,
and a political scientist, but we all wanted to improve
and deepen our understanding of Greek literature in
translation for our classrooms.
The Center for Hellenic Studies provides outstanding
meals, very comfortable accommodation, and excellent
colleagues for the 6-day seminar in the heart of Washington. I definitely recommend that more faculty from
Lesley apply for spaces in their future events.

Student Success, Retention, and
Interdisciplinary Inquiry
The program aims to complete five objectives outlined
in the Lesley College Retention program. These include
earlier declaration of majors; mentoring students from
orientation to post-graduation; refining the internship
courses and recruiting more partners in businesses, the
health sector, and civic organizations to build working
relationships with students and faculty in their internship efforts; piloting courses and working closely with
faculty to build greater intellectual depth and rigor
throughout the curriculum; offering study abroad and
service learning opportunities to more students; and
closing the perceived chasm between residential and
commuter students. Lesley College students’ recent
curricular and co-curricular teaching, research and service programs will ensure that they stay on the forefront of teacher education, applied therapies, and that
they emerge as leaders in business, science, humanities,
and the social sciences.
Career Advancement Network

Mary Dockray-Miller and Rich Rose were chosen
by students to speak at the LC / AIB
Senior Dinner in September.

Lesley College 2011-2012
Initiatives
Summer School/Pre-College STEM/Humanities/China
Pre-College

Lesley College faculty and educational support staff
have identified thirty successful men and women who
want to volunteer their experiences and time to help
students advance their careers. These mentors are in
advanced manufacturing and technological fields as
well as in counseling, psychology, the humanities and
social sciences. Some are Lesley Alumni and others are
simply people wanting to offer advice, guidance, and
insight. Any student who is three years from graduation can request an external mentor.
Strategic Planning
Lesley College has begun a series of discussions about
its strategic goals and the alignment of operations and
resources needed to achieve these goals. LC looks
greatly forward to university wide discussions about
Lesley University’s overall well-being and prominence.

Lesley College is planning two pre-college seminars for
high school students interested in creative writing and
the environment. These two seminars will serve to enrich the education of High School Writers and Scientists
who are considering possible undergraduate study in
the humanities and environmental science. Lesley College is also pursuing the feasibility of offering precollege STEM and business courses to students in China
and Vietnam.
October 2011
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Teacher Education Practice
The Lesley College pre-practicum
Field Liaison Model
Creating a relationship bridge between the
College and the pre-K-grade 12 classrooms
Submitted by Carole Brandon
Introduction
Beginning in 2006 and continuing to the present, the
Lesley College Education Division designed, developed
and implemented a collaborative pre-practicum Field
Liaison Model, which includes a network of Field Liaisons who visit first year and sophomore students at
their pre-practicum classrooms on a regular basis. The
seeds for the model began in 2005, when the Education Division faculty and the Director of Field Placement began conversations concerning the need for
additional early intervention strategies for students
who were experiencing difficulties developing their
emerging teaching practice. Historically, the course
faculty had supervised pre-practicum students. As the
numbers of students increased, the faculty could no
longer continue direct supervision. As necessary, faculty would communicate with the mentor teachers (i.e.
supervising practitioners) via telephone conversations,
and as the use of e-mail became common in the
schools, e-mail communication helped maintain the
communication link between the college instructor,
the student and the supervising practitioner.
The Field Liaisons have provided a communication link
between the Faculty and the Pre-practicum Supervising
Practitioner (SP). The Model includes face-face contact
between the Field Liaisons and the SPs, which has created a context supporting the development of relationships to provide an opportunity for the students to
reflect on what they hope to learn, a context to provide feedback to the student, and a context to bridge
the communication between the faculty and the SP, in
order to facilitate interventions as needed. These interventions have helped students (a) refine their teaching
practice and professional identity; (b) more easily decide to change levels within the major, and (c) consider
alternative majors or switch to an education minor.
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Defining the role: A paradigm shift
When this journey began, the expectation was to put
into place a supervisory model. Within the first month
of implementation, through conversations with the
faculty, the supervising practitioners, the field liaisons
and the students, it became clear that the role of the
supervisor needed to be clarified. The pre-practicum
field experiences are a component of the 1st year and
sophomore education classes and are assessed and
weighted into the students’ grades. Given that the
course instructor is grading the student and that the
supervising practitioner observes and mentors the students’ daily practice, the function of having an additional supervisor was not a good fit.
Although there was initial confusion in the role definition, SPs were finding it valuable to have the face-toface conversations with a college representative in order to clarify expectations for the student’s experience
and for her/his role. After in-depth conversations with
all the players, i.e. students, faculty, SPs and FLs, the
function of the role was re-defined as field advising
and then further reframed to the present function of
acting as the liaison between the faculty and the supervising practitioner. In supervision, the supervisor’s
lens is focused directly on the student. The critical
paradigm shift in the Field Liaison Model was to refocus the lens so that it was focused on the supervising
practitioner with the function of offering resources
and support while building the communication link
between and among the student, the faculty and the
supervising practitioner.
Developing the Field Liaison Network:
Alumni and retired educators (i.e. teachers, principals
and superintendents) have been hired as Field Liaisons.
The Field Liaisons are invested in mentoring the next
generation of teachers, and they are interested in establishing or maintaining a connection with the University. Gathering this network of mentors has been
and continues to be a win-win for all the stakeholders.
As a Supervising Practitioner said:
“I always appreciate the opportunity to work with Lesley students especially because of the strong University
connection. The Field Liaisons are very professional and
offer an anchor for our three-way conferences. They
make sure we are all aware of the specific assignments
and expectations and are staying on task for their comLesley College Today

pletion. I also believe that the students benefit from
our group discussions and comments because they get
a broader outlook on their teaching experiences. It is
always a very collegial meeting with the students at
the center.
The Field Liaison knows the coursework and the peer
group that our students are working with in class so
they can offer insight for me and support for the students based on more than just a few observations. The
line of communication is established and I feel confident knowing that the support is also there for me if I
need any clarification or guidance. I consider this opportunity a gift and an investment in the future. I appreciate Lesley’s continued commitment to this endeavor of strong support for students and cooperating
teachers.”
Kathy Fucci, grade 1 teacher, Lowell School, Watertown, MA.
As a Field Liaison said:
“As a former school principal, I value the program as a
direct "hands on support" for supervising practitioners,
school administrators and Lesley students/staff. There is
direct face-to-face communication with university representatives and school personnel.
What I find most valuable is the three-way site visit on
the first day of placement. The Supervising Practitioner, Lesley student and Field Liaison sit together to discuss course expectations, protocol and the roles of
each participant. Reviewing the required assignments
and expectations for the field placement clarifies any
questions and eliminates the possibility of a lack of accountability and responsibility for all parties.
Each year the Model has become more refined and has
developed paper work which is focused and more specific. It provides valuable information on the students’
current performance and future ‘next steps.’ The Field
Liaison program connects the dots to the vital components of the placement program... the student, the supervising practitioner, the professor, the liaison and
the university administrators. I am thrilled to be a
working partner in such a process!“
Marilyn Hagerty, Elementary and Special Education
Field Liaison

As a Course Instructor said:
“The Model once again creates the opportunity to
communicate the needed information through face-toface discussion among all the stakeholders. Though
technology today offers many helpful communication
tools, there is also tremendous value in sitting down at
the same table. The Field Liaison – as a college representative who goes into these first field experiences –
is in a position to nurture, in person, a communication
bridge among the Education Division, the supervising
practitioner and the student. It is important to me, as
faculty, that we are able to ensure that students and
SPs prioritize going over all this information together,
and the presence of the FL helps to organize the discussion to be sure that mutually agreed upon expectations are established. In addition, the Model has been
particularly important as a resource for SPs who might
be challenged by a particular situation with a student
or SPs who are new to the role. The FL serves as a resource and consultant to the SP in determining ‘next
steps’ when they are needed in a situation. The FL also
facilitates communication between the faculty and SP
as needed. I feel that this Model has strengthened this
aspect of our program by strengthening the communication among the participants.”
Linda Brion-Meisels, Professor, Education Division, Lesley College
As a Student said:
“The visits from the FL made it a much more relaxing
experience. I did not feel overwhelmed when I met
with my SP, and the FL made the goals clear for the SP
and me. I did not have to worry about what I needed
to do because I had a representative from Lesley there
with me, guiding me through this experience. At the
beginning of each meeting, the FL would clearly mark
the goals and expectations of my visit and helped keep
the experience very organized and made sure no problems ever occurred. It would have been a very overwhelming experience if I were on my own. The FL
acted as a mediator and was very well prepared. The FL
helped create a ‘professional’ environment and helped
communicate the expectations to both the SP and me. I
was able to understand more clearly what was expected of me. The communication was very clear and
formal and the FL’s communication helped to represent me on behalf of the University.”
Cory Ducharme, Lesley College Senior, Secondary Education
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Public Engagement
Lesley College Conversations Series
The 2011-2012 Lesley College Conversations welcomes
a diverse lineup of noted scholars and experts who will
facilitate thought-provoking conversations on issues
such as global citizenship, poverty and race in the age
of Obama, and child homelessness.
The series will welcome Harvard University Professors
William Julius Wilson, an expert on race and social policy, and Jack P. Shonkoff, M.D., Director of the Center
on the Developing Child at Harvard University, who
will discuss the impact of early adversity on children’s
development. In the spring, the series will welcome
speakers including Princeton University Professor
Kwame Anthony Appiah, an authority on ethics and
culture.

Dr. Jack P. Shonkoff
“This speaker series and the reading circles that precede them offer Lesley University students, faculty and
staff, and the community at-large, an opportunity to
engage in real-world conversations with the most
thoughtful public intellectuals of our time,” said Dr.
Mary Coleman, Dean of Lesley College. “The reading
circles and public lectures create much needed space
and freedom for Lesley University to have honest engagement with ideas, texts, great thinkers and each
other.”
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William Julius Wilson, who is the Lewis P. and Linda L.
Geyser University Professor at Harvard, commenced the
Lesley College Conversations on Tuesday, Oct. 25, 2011
with his lecture, “Race and Affirming Opportunity in
the Barack Obama Era.” Wilson’s scholarship focuses
on civil rights, urban poverty, race and social and urban policy, and he has spent his 40-year career rethinking the ways in which we address the problems of race
and urban poverty in the U.S. He is the director of the
Joblessness and Urban Poverty Research Program at
the Malcolm Wiener Center for Social Policy at Harvard
Kennedy School.
As the inaugural speaker for Lesley University’s Child
Homelessness in Massachusetts Initiative, Jack P. Shonkoff, the Julius B. Richmond FAMRI Professor of Child
Health and Development at the Harvard School of Public Health and the Harvard Graduate School of Education, and Professor of Pediatrics at Harvard Medical
School and Children’s Hospital Boston, will discuss
“Child Homelessness and Early Childhood Development” on Wednesday, Nov. 2, 2011, at 2 p.m. Dr. Shonkoff also chairs the National Scientific Council on the
Developing Child. Lesley University’s Child Homelessness in Massachusetts Initiative is sponsored by Laurie
Schoen, Lesley College Class of ’86.
Lesley College Conversations series continues Thursday,
March 1, 2012 at 5 p.m. as Kwame Anthony Appiah,
the Laurance S. Rockefeller University Professor of Philosophy and the University Center for Human Values at
Princeton University, speaks on “Rethinking Cosmopolitanism and Identity.” Named by Foreign Policy magazine as one of the top 100 global thinkers in 2010, Appiah has written widely on ethics, African and black
cultural studies and political theory.
Lesley College Conversations series provides students,
faculty, staff and the community opportunities to think
about issues influencing American and global policy.
Through this series, Lesley hopes to foster diverse and
critical inquiry, active learning, and scholarly underpinnings in our actions as citizens and leaders in an interdependent world.
Lesley College Conversations are free and open to the
public and take place at the University Hall Amphitheatre, 1815 Massachusetts Ave., Cambridge.
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Dean Coleman’s Message
Lesley University and the Schoen
Foundation have created a partnership to better address higher education’s role in and responsibility to
teacher education and the education of vulnerable children. Established in March 2011, the Lesley
Conversation on Child Homelessness in Massachusetts is designed to
convene national panels, consisting of policymakers,
homeless parents and children, child care practitioners,
scholars, and primary school teachers. These participants will share research findings, analyze policy proposals, identify key curriculum issues and concerns in
addressing the amelioration of child homelessness in
Massachusetts. One Conversation per year is planned.
The first will examine the ways in which state and local
governments and the non-profit and private sectors
have combined their efforts to ameliorate homelessness in communities throughout Massachusetts. Dr.
Jack P. Shonkoff, the founding director of the university-wide Center on the Developing Child at Harvard
University, is the invited inaugural lecturer.
A few weeks ago, Lesley University sponsored Psychology and the Other, a conference about lessening the
gap between ourselves and others—those who appear
somehow different and alien to us. Lesley College’s
David Goodman led this successful effort. As I read the
themes for the conference and listened to papers and
discussions, I wondered back to all the times in my life,
in this country and abroad, when I perceived human
beings as the other; or, alternatively, when I was perceived as the other. What occasioned those perceptions? What changed those perceptions? How aware
was I and others of the lessening of the “other” gap?
When children face alienation, trauma, homelessness,
malnutrition, and disease, they become both invisible
and highly visible as the other. More must be done on
all levels to reduce child and family homelessness.

neglect? What good is Opening Doors, the most recent
initiative of the U.S. Interagency Council on Homelessness, for reducing childhood vulnerability to poverty
and homelessness? At Lesley College a new multidisciplinary course developed by Jan Wall explores the full
spectrum of child homelessness and invites Lesley College students---the next generation of teachers, clinicians, social workers, policy advocates, lawyers, and
parents---to reflect on these challenges and their local
and transnational dimensions.
Lesley University is an institution of higher learning
with a 101-year-old commitment to educating compassionate and informed teachers who possess awareness,
enthusiasm, knowledge, pedagogical skills, and a keen
sense of democracy and social justice. What curricula
and values do we need to cultivate in higher education
in order to maximize the success of all students but
especially the success of infants, toddlers, and teens
and their parents, who feel for one reason or another
that they do not fit or belong? Join the Lesley University Conversation on November 2, 2011.

Please send submissions for the December
issue of Lesley College Today to
mgonsal2@lesley.edu
by November 18th.

Advances in brain science alert us to the injurious nature of trauma on infants and toddlers and their teen
siblings and invite us to ask under what conditions, if
any, the impacts of early trauma, injury and insult, can
be diminished or repaired over the life course. What
might advances in neuroscience offer children exposed
to toxins, hunger, emotional and physical trauma, and
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